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CHAPTER 1

LEARNING AND TEACHING ENGLISH

Crver the past 123 vears or 20 the study of leaming hos been approsched from a yanety
ol perspeciives, some of the moyg '|:|1'I_1I:I|i|:l::!l|[ b da) ehdvioril (ohsevable performance),
bl copmitive  (operational constructs, memory  stecteres, and  meatal  processes). (6
erEirctve [osnstruction of mental represenlalinms I:'r". e ledrmer rather than the teacher b, ()
human (the learner as o whobe persond, ond {2} social (the Jeamer as o member of society),
From these varow spproaches o the sidy of lesmng have emerged theorses of |earmng,
thories of inswaction. thearies of instrectional desien, snd metuds of weaching. Lebiming
may be defined as “showing or belping someonc o leam how o do somothing, sivomg
instructions, suiding in the stody of something, prosading with knowled ge. consing 1o know
er understand,” Esn't it cunoes that professional kexicogrophers seem o have such diffieulty i

devising a definition of something ns universal ns teschingT

Muore than perhaps anything else, such definitions reflect the difficulty of defimmg
cormpes concepts. The components of the deliniion of kasing can extracted i the domans
ol lerning s Rallows: (1) Laaming s acouisiton o “gering.”, (2 Leaming s relention of
information o skill. 3) Retention smplies stofage systems, mamoery, Cogniine orgamzation,
41 Leaming invialves sotive, conscious fious on geting epon evenes oumside or inside the
arganiam, (5 ) Learnme s relatvely permanent bt subpect (o forgetting . (6) Leaming involves

seyme foren of practice. {7 Leaming is o change in behavior (Brovan . | 982

Effective keuming environments are designed & promoie engagement, andersiending,
seffcreguloted fearming, fransfer, and colfaboration (Chom, Clark A, 2011).

1. Engapemeas, Effective leaming environments susinin @ngagement among sidents,
This memss that students ane actively imnstsed m learming tasks and are absocked m
awslering the concepds amd sirategies needed 1o ucceed &1 these asks.




Soggestions for ways in which teachers con eshance studest-teacher relatonshaps
mclude: (1} Showing they are invested m the studens” leaming, especially though
teit professicnalism and prede in therr teaching, (2% Iovitang stadencs 10 vedce their
ifcas and opinions {30 Listening to what students have to say, (4) Demonsitsting
respect for students, (5 Showing mtercst in the students’ lives outside the classooom.
Sugpestions for wiays in which teachers can enhsnce the relevponce of the content bo
the stisdents include: (1) Asking authentic questions abeut the students” interests mrd
goals, (2] Introdecing novelty and d@versity into the cumoublam, {3) Providing chosces
ko students (e.g. what they read, when sssignmests are duel, {4 Connecting
mEtruction b read-world protlems, especinlly vie inguiry-bised  approaches. (5)

Develapang fe studenis™ appreciation For the value of the cowrse malernal
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2 Undersianding. Effective leaming environments are designed with the aim of helping
students sederstand important idess, sather than baving students simply memonze
therse bdeas o memiorize & list of fmots,

3. Self-rogulated learning,

Effactive learming envimnments help students leamn @0 kesm on their oown. This mesns
that sudents develop the ability o regulate or control their own leaming, withoot
needing & tescher o help them constantly along the way. Self-regulsied leamers e
their own leaming goals, and they select on their own the learming strategies that can
belp them achieve these goals. They also check bow well they are dodng in schieving
their goals. and if they are not doing well enough, they select and e pew siraieges
that muny wodk betber, Thiowsh all these procosses, self-regulbated learmers manage
their own leaming effectively.

4. Transfer. Effective learning envimusinents are designed with the goal of
promioting transter, Teamsfer refere to naing what one has leamed in new situations.
The ultimote goal of most leaming is trnsfer eachers want their siudents o be able
bo wse what they hive learned outside their ¢lasses—ultimaiely in the real world,




A, Collaboration. Effective leoming environments incorporsie colloboramiog-

students working mgether, Well-designel use of collaboration among suudents con
promiste all of e geals listed above—-engagement, undersstanding, self-regulated
bearning, and transfer. In addition, darng collaboratson, audents e o creale

knowledze collaboratvely with their peers, which s iself a valuable form of leaming.

There are some approaches in leaming, The First approach, debavioral. focuses on the
cxperimental siudy of learning, accepting observible performance as the only valid sounce of
evidence for leaming. ond motsvoies leoming primanly through the wse of reword or
panvishment acdministersd acconling knowbedse representalion, memory siruciares, and mental
processes, Under (his approach leaming is promoted by manipulsting the presentotion of
knowledpe, proviciag encoding stregies, swld prescribing rebearsal schedules— m order 1o
fociliiate lmking mew mformation with cxsting knowledge  svucnees. The thisd, the
ecveniraclive apgeeach, ensphasizes e indnadual uilgueness of meital models and the Beed
fin leariers w0 oonstruct thewr own Kiowladge srucumes, Comtructive lemning theory
promees learning primarily throvgh discovery. The {ourth, the qeman approsch. is hased on
ihe ebservation that human beings sct with intenticnalicy and ane guided by values, Leaming
i5 promeded by understanding the whele persom, his meives, and his poals. The fifth
approach, soecdal, emphasizes that “people learn from one medher, vie ohservation, imitation,
and modeling {Weibell, Christion 1. 200 1),

1. Belarvicwal A pprogaeh

Within behaviorism.  all leaming—incloding  lengusge  learning—is  seen & the
acouisitecn of & new behavior, The emvironment is the most important foctor in leaming
Learning consists of developing responses to environmental stirmali. IF these responses raceive
positive minforcemend, they will be repeatad, If the responses receive punishment (in the case
ol Ennisge bewmigg, error coerection], they will be abandosed. A child lzams o language by
imitating sinds and strsctures that she bears in the environment, I she produeces an utterance
that brings & positive nesponse, she s likely © do sooagain, IF dere s oo response or a
negative response, repetition is less probable. Thas, lamguage learning is seen as similar o amy
other kand of beariing, from muliplication o modeling: mitsbon of models i the oyput,
'|r1:||.:1i|:_:|: al The pew behavioe, and s [ s il :||:||:|r||pri:|[e leedback § VanPanen, B,, &
Williams, 1. (Eds_). 2014).




Behavioeists =aw learnang as behavior change through haba formation. Langeage s a
subser of leamed behaviors. so langesge leaming was seen & belng similae o any other Kind
af learming. Behavioeist o conmeciiomst leaming theories describe and explun bebavioms
using an SR-model. A connmection is established between a stimuolus (5) and the omEanism's

reaponse o the stisaulus.

Here are some of the implications of the theory of behavioriem in leaming English
Basically, behaviorism is not & thesry that is devoted (o leaming English. This behiviorist
theory s infended for all bearning iecluding mathematics, phyiics, bialogy, chemstry, social
sciences' social siudies, md others, Behaviorien theory emphasizes the importamee of giving
reanfoccerment ol punishment. According 10 expernts m the Deld of theory. gift giving 8 able
1 motivate and encourage siudents o continge kearning and ey o osderstand the lesson
While pumisheent is vacd when stadents doonot learn as they should. Wil punishment. it 1=
hoped students will no longer make their mistakes in the korming process and alue this telis
them that wisat they are doing 5 wrong, s that ot can make them avoid the same mistakes os
the future. Behaviorism believes that students, like children, are akle to speak beciuse they
melv en imilation (imifobin ), They also beleve that in imiating stedents must contine: o
mepeal (practice). For example, when stedents want (o learn shout the phmse “how ane you?”,

they must keep repesting this sentence, This i the arigin of the tenn " Praciice makes perfec)!

It = unportant that thas repetition &= done by mitsting hew aduls do o includomg
Tollowimg the promuncision.  In ofder for siudests o siccesd o bnition, the eacher 1=
capocted 1w be able o provide the correct model. Foe example, when siudents say wnoig
semtences, ich & T went to store yesterday', the tescher is expected o directly give constant
feedback o students, because they are afrasd, tha they will keep repeating the same mistikes.
L1 tronsfer. mierterence  omd  condrastive  analysis First longeage | mother tonpee (L1)
con affect leaming (noguisition b of lanmeaee both positively and negatively. The effect of LI
i be belptul (positivel when the stracture of the L] lanpusee & similar or the some a5 the
langoage being studied (L) Meanwhile, when ot is different, it can lavea negative impact on

L2 feining
Esxarmgpe:
a. S pergl sebodal thap el (0 go 1o schood every  day )

b. Swva pergd sebeial kemorin, Al wemt lo school  yestenday )
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e Ali pergi sekodal Bap hon (AN goes W schood every day.

[t cam b seen im sentemces a, b, and © thae the verb ™ pergi™ in lndomsesian never changes, while
Englizh changes from’ go o “weat and goes’. These diffciences for adherents of
behaviorime theory can hinder students in beaming English. and this difference is temmed a=
“interference’ , The process of malyeing differences and similorities m L1 & L2 languages is

studied in the ‘contrastive analysis’ theory,
2. Cogniiive .-1.||:|,r.|.r.-|-.-:r'.l'|

These ate twe perspectives on the cognitive theory. namely: the theorses on the structune
of cognitive representation. and the process of memory. The structure of cognitien is defined
as the organszations] sructuse that exists in one's pensay when astegratsng the fragmenied
clements of knowledpe into & conceptual unit, The process of memory is the mansgement of
indormeatian in memory that is started via the process of encoding informeastion {coding |, followed by
staring information (storage|, ard then revealing information that has been stored in memarny
[retraeval), This is im line with Braisby and Gellathy (2033, sisting that “Memory may be
megarded ag imvolving three Ingical stages, encoding, storage snd retrieval (petting informatomn
in, kezping it there amd then getting it back outl, Typically , psychaelogists eanmine memory by
presenting  material apd them. lmer, observing what can be remembered.  Ditlerent
|r'|:||!|IF||:|I.'|[i-:‘1m win b npplim al rhe ::lln:_:ni,lillg. slorpe aml refneval shipes, :J:p.‘:l:lliug e
purpose of the study, Investigation of any particular stage = a0 matter of theoreticnl emphasis
aeed expenmenal method, but imsspective of whether encoding, storage or retrleval is ol

intedest, all sapes will have been ivolved when infonmation & remembered

In short, cognitive approsch in language leaming can be summanzed as follows: (a) It
cmphasizes knowing, rather than responding. The major emphasis is not on smslus-respomse
bonds, but on mental events, (bl It emphosizes menial stractere of orgamization. An
indivichsl s knowledge 15 organized and rew gimul s imerpreted in lzhn of this ko ledee,
and (2] It defines & view of the individval s being active, comstrisctive, and planful, ather

thian as bedng e passive recipient of envieonmestal stmskation.




Thos, the key words in cognitive psychelogy theory afe “lnformation Procescug
Models” describing (u) the process of encoding infoomatkon, () the process of sworing
information, and (c) the process of e-expressing infommabion of Erowledze based on the
conception of mind, 50, in this model mental events are described ns transformation of
inforination starting feoem input {stimalus} oo catput Cresponss). The focws o learung s tat a

leamimg activity i a process, and then followed by o gradunl change,

In the momsgement plase of information onginating from external stimuli, Broper
conveved thal slage isto threa phases in the learmng process, namealy: (1) the oformateom
phasse, (21 the tanslommaiion phase, and (3) the evaluation phass, The implementation of
cogmitnwe theory i the earmng and bearmng peocess includes the followane: (&) leamers will
e beter able w oremember snd understand something iF the kssen 18 constioeed in cemam
peatterns and logic. by sulject naticr must be designed from simple to complex maberial, {¢)
learmimg with understanding s better than leaming throogh memorizing, and (d) one kamer
has differences in many respects from asoter leamer. Behavsorsean learning theory is

different trom cognitivism kearmning theory. Lt us follow the folkawing elnborstion

& e learning process hased on BREhavierism & a leaming mechanisem thal s perpleral
and lopcated for From e brain, while the leaming process bised on cogamivism pecurs
imternadly in the brain and inelhedes memary and thoughis,

® Learming aurcomes hased on the theory of learnimg behavievism are in the form of
hohits pnd o smooth response sequence, Conversely leammg owteomes bosed on the

theory ol cogailivism ame in the fomm of cerain cogimiive structines,

According 1o behavieniam leamig theory, karming 15 a process of imal and emor; and thee
are elements oy common beiween present problems encountzred by the leamers with these
cncounmersd by them before. O the oher sbde. cognitivism learning theory empligsizes s

understmafing of what iz encountered now with what ks been ercoumtersd before,
3. Comiruciive Approach

Cosstructivism a5 a school of philesoply influences the concepts of science. and leaming snd
teaching theory. Consmructivism offers a new paradigm i the field of learmng. As a sLammg
peing of the kaming pamadigm, comstsctivism calls for s sead for active students'
participation in the learning process, the need fior developing independent leaming of the
students, and the need for them o have the ahility 1o develop ibeir own knowledge.

B




The comstructivisl saumes that the acquesition of kaowledge = the process of constroctang
knowdedoe which is uwtinuuu.t.l:.-' curbed ours it develops snd changes. Knowledge canmst be
trapsferred from the teachers broin o the head of the soedents. The students wiss most
construct their oan kpowbedse through what has been tanght and the subjecive experiences
they have capenenced. Studaits most fod and ransform comples information into other
sstuation, and if needed | the informmation becomes their com, This implies that constructiviem
must start from & simple worldview oo more comples vnderstnding, In this case. stedents
must sninnomoos |y sssess and camy oot abstraction of the object so that s standsrd conclusion

is obtwined, However, the conclusion made depends an the subject (e accep o reject it

According 10 constructivism learmang theoey, knowlodee cannot be transferred i such
a way from the teacher's mind o the students. This meas that students mest be mentsly
actrve in bailding el knowledge stuctores based on ther coguitive matunty. Tn other
words, students are ot expectad o be small bodthes that ore ready o be filled with virious
knowledge on the basis of the teachers wishes, Cognitive theory inelodes vaeious approaches
1 understanding the relationship betwasn an individual and his epvironment. At the heant of
most cognitive approschies o understandimg learning is the e that knowledge is built by
students wnd 15 infleenced by stedents’ previous expenences, All coepnitive theories are
comsructivism in the sense that they all emphisaze the acive mle of sudents in making

meaning trom their experiences { Weibell, Christian 1. 20017,
A Humn Aprpreoaich

In contrast o the deminant obyective approach to learning summariéed in the previous
three learning  perspectives, some theorists hove regorded leaming from o wery humon
viewpaing. This vision is hased om the perspective that humaons net deliberately and ane guided
by values, Bused on this viewpoint, lesming is promoted by uniderstanding the whole students
as apents of toaght, feelings in their own lemming, their medives g the meiwmons why they
may of may mot be invelved in lesming) and their gonls or mtentions, Motivation is o mijor
compoanent (n humans kearning theory, Remforcement theory has heen dosmmmaied ihe
imuivation literature with the general belef being that "a child exems efforr on scademic
agzignenenls to obtain & reward fe.g., a high grade] and o avord punishment (2g., o low

graie)”.




The implementation of the theoey of lumanism emphasizes the mdependence of each
stgdent wy understand kraming material to obtain new informatondknowledge in bis own way
during the keanms process. In this theoey, students act os the sebjects o which the wacher
plays a rode as the facilitator. The teachar's robes as o facilitator are (ad Paying attention to the
creation of the wmitind anncsplcre of leamang, (b Creating a pheasant cEassroom atmosphers so
a8t improve Siudents 1o panicipate in kearning by applying o varety of leaming methods, (o)
Orzonizing the sudents 10 be able to commuonicite direetly apd actively with each other
during the lzaming process, (d) Trying to organize and provide the most exlensive and easy-
ik s kearming resources For the students o help achieve their goals. (e) Posstioning himsel [/
herself &= n flexible respurce 1o be vsad by the siudents both indivedoslly ond in growps, omd
(1 Besponding and accepling expressions m class or group well: the eacher does mo easily

criticize students who make mi stakes.
A, Sowind Approach

A hirs been discussed, linguistic competence and linguistic performanss are gotien throwgh
lanpuage scquisition and language leaming. Some expens regnnded those two processes of
genting linguiste competence pnd linguistic performance sre ey divided oe separited from
one nnother, Some others the processes are interchongesble between one and mmother, This
mEans taal fhe priocess o’ Lang e :1L1.|ui5.i['|-|‘:u| may be Fualllerwaccd ancl supportedd by language
leameng: and the process of language learning may be followed and suppoced by language

ACyLiasitac,

o Language Learning

Human languaze is creatod from symbods. These syarbols have selationship theor seferents.
The relatinnsllp between boch symibsels and referenis is gamd o Be arbitsary . This means that
the symbals have meaning when we have aaagncd 11w the refercats. Keeping i nind the cosd
gl to viably utilize o language system, we need 10 leam, after some tme, whech symbols of
languase rm with which relerents. since we canmot simply tell by twking o gander ai the
symbol, Probably we learned the meonmg of o word apple by looking imto the letters A-P-P-

L-E and fts picture and ask someone (2.2 a fescher or caregiver) to helpus promounce those




the Betters until we said the wisale word. Chver tiese, we nelated the combdnation of lethers o
the picture of @ sppede and we oo longer had w prosounce each lewer: This process s
deliberarely passed: it seems to be slow &t the maoment. But in the sext time, we will sea that
aur atility in the langeage acquisition will be meally guite sorprising. We did oot only learn
words and thedr meamags separately; at the saine o, we also lemmed e graninatical mules
of a3 langenge. These grammatical rules will help ug put those words we have leamed ino

meaming ful ptieraseesSentences {Anoiimous Author 2016

Children leam language by Bstening to speech m ihe world around them, The parent,
especially medher, s closed o ber child, Moher and ber child have the mosa Gomliar
melangnshop Every nme she serves everythang her chald wanis, In serving ber needs, though
the child does not have ability to speak, she always speaks 1o het child. Mother may act as 2
language teacher. A child trics o scquue a linguistie competence/performonce from mother.
Her utterances (speach acts) may become a moded or pattern of spesking, that in tren, he child
hears and imitate those witerances, Acooading to Beown, a child seguares a lingusstic
competence’ performance throogh imitaticn. A pood interaction between o mother and her
child influences an the child's language development.

Generully, & mother and persons around children provide them the vorious inputs so
bl fhey etable 1o ledrn Ow hnguawes quickly. Thes 15 io say thal e opue i s o al
mhers' speech will browg shout some affects to their children®s outpat of langusgze.
However, children's tangumge development = nal only infivenced by the mothers® input, it &
alze affected by many different vanabbes selated v languape scquisition ¢.g. social status wsd

cultural difference.

Thene are three sspects of parenting that have boen considered as the central parts bo
cirly lnpuoge acgusttion and language ond leaming, These are (1) the frequency of
children™s participation  in rouling  fearming activities {eg.,  shared  book resding,
Aorytelfing 420 the  greefin of  parest-caregiver inferactions plavs a formative rele m
children's early language and kearning. Children enable o peactice conversation with 1he
parents, They enabde 1o be exposed dothe adult specch which 1s varied ansd rich in mformaton
about may tungs. Their mistakes can be directly comected by the parents: and {3) the
provisim of age-appropriate feannng meterias (g2, books and weysy (Tamis- LeMonda sl
Rodrguez, 295




When childres already have good language skills, in the seme that they bave mastered
e rules of langonge snd used i oo ineraer sociolly, then the femily . especially the mmber,
gradunlly diescrs them to use goad or polite utteranees in accordance wath the existmg norms:
“How they shonld speak with obder peaple, how they shookd spesk in certain situations, and
=0 o, Spending time with the child, playing and 1alking with him ezl help encourags aid
fncilitate his language as well a3 behovioral developments,

Kids" brains ane wired 1o think about the pattermns of stiernces that they hear ansd
observe the rules that are wtilized by the persons who are talking. Keds kearn the rules: then
Ty Iy e oimplemenl hem as they make ther own ofenmees, The wiay owiend lessmpg
langnage inchedes tedious and  compbex  discovenng thae happens through  customory
communscatsnn. Being Gaced o the ol unerances of discourses {snigs m TY or viudeo, o
talks of individuals apowd them), they Bisten and stbempe to rehash afier the alks or orval

discourses are cresed,

As or children's linguage development, be will work o develap his linguistic
competence vie some stnges of speech development, From birth to around ope year, children
are in the stage of pre- language. He only cries. Cromg s wsed for “a means of
commmuanization” by o new-bom chibd, Aroand the sge of three months, be §s ohlz o prodoce
cocing and bbb soumk. The conmy i babbling are regarded sy the staning podnt Farr
children 1o develop ther languase development. Adse. children pescrice their receptive skill
throaigh hearing utterances produced by people sround them during this nme. A chalkd
pradually has ability 1o speak using one-word uiterances {lwlophresss), Frequently | ome-wond
witernnee is expressed in one-sylloble otterance, Around 18-22 months, a child has ability
prodece: utberances in whil we call elepraphic speech. tao- word utterance. [n this language
development, the porents con help the child proctice to produece longer sentences with the

correct grammar.
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Comesunication and ineraction with the sher people (family members aad people
avound them) are the most imporan ways wochilden o leaom s langusge. 1o the home,
parents may falk (o theie child about everything he &5 weing, whatever he 15 dmng, and ete.
Talking with the children and interscting with them ncan that parents ace bailding linguistic
comnpeience-performance and at the samd wine they are developing clitldren's social skills
Parentz are necsssary 1o gstablish wha is called “person-oriemted  family” rmther than
“position-onented famiby™ 05 suggesicd by Bocilivs Bemstein, Parents may also strengthen
the democratic relntsonship amang members of the family with free and regular comeérsations
(Trudgill, [974;51-52),

Papenis anay build ther daldren's language skalls through resding alowd, Wihike the
JErents are reading abmed, chiliren are listening and marching wornds iy resd with objecrs
and ideas. This way may enhance play or interaction berween parents and children. 11 s
sugpeated to poim o the picteres and o mention the nomes of what con be seen. Children can
learm best froin divect wlks mther than from recosded utterances. Video, television wsd
compaters may be vsetul medin when these are combined with the parentsl interaction, The

interktran is the important key (o the ngosge sogquisition,
e Teaching English in fodoresia

Tesching English in Indonesia has its own challenges compared to teaching English i
oiher countries, K example, Malaysia or Singapoce. Here are three things e describe
tenching Englizh fo children in Indonesia, which is olso g chelkenge that teachers must fece,
First, the Jack of we of English in real-life siwations, Emglish i Isbomesiz is g fieeign
lsngoage where ifs use is minimal, English = only learned in closs, while students can no
Inger use English namirlly outsade the clissmom, We are very e 1o Gind Indoaesian
childeen who use Emglish wlen they play with theie frocsds or take public raispomation. This
i different from sudenis who leacn Enghish as a second languspge, where stidents who are

still learming English can sec and hear other poople use English i daily B,
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Second, there are differences in the whting system between English and Indonesian.
Children in ledonesis may be familiar with the alplaber, as it is alse used in the English
werting syatem. Stll, the proausceaion and way of writing 1 Engleh and Indonesson are very
different (Fatchad Mu'ing ot al., 20210 Unavaitability of a phoneme in L-2 epables a speaker
tor wse @ sumilar bt not same phoneae of L-1. For nstance, o phaneme 8 e woed thy 15
phonetically realized as [1ai] or [t] instead of being pronounced s [Aar], This is canssd by the
foct that Indonesion language does not hove o phoneme A% therefore, an Indonesian speaker
makes interference through the vse of [1] m pronooncing [3]; and instead of pronouncing o

wird then [Ben] he may pronmince as [den).

Thurd, there 15 & false agsumptaon that children leam English the same as adubts. Many
English tzachers teach English 1w children just as they tzach English to adulis. Chilitren will
be taught English by being invodoced to English vocabulary, which s direetly rranslated nto
Imdonesion, Ancther exampls, for exemple, children who are szually in prades -6 will be
tawght how o “fonmola tenses aod how o apply them in the language they are leaming.,
Teaching methads like this can mege children feel bored quickly and even Fesl bored because
Emglish os cifficult,

This methad is knoean os the Grammar Tramslation Method (GTM ), This method §5 the
arlilesst im the wordd of foeeien kg learning. The metlod enplusiads mnoee on grammar o
prammmiar. I additsen to grammar, theee is also a teanslaison that §s used w0 each vocabualary
The eacher will teach material about grammes esing formukae, hen use teanslation when
teaching eeading, wreting, and vocabulay in English, We may suggest wing Audeo Lingussl
Method. This method i= one methed thot s believed o be effective in moking sudents leam
English quickly. Swdents are tsught & language like n infancy. The irick i dust the wacher
practices & short didoges. which means stedents connot trenslote i, The tescher pives
instructioms to the students to follow the dislogue. Then the stsdents puess the meaning of the
dialogue trom the expressions, poses, md various things procticod by the tescher, Shxdents are
invited o memoeire dalogees: they doonot know the meaning of the @alogues. Stadents are
forced to think o snderstand the coment of the dislogee and leam #in o shon time. Adter

sludenis memonze .'II'IE':,' are given the words in the illilﬂ.ls].ll’.".. which IJHE.' 1hen whie down,

There are at least five chamcteristics of chikdren's bearning that o teacher must know

Englizh to create the masammnn siwabon m leaning .
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Fiezt, childeen leam from physical experseace {leaming by domng). Students activaly
participate in their own leaming by encounering acoal life siwatons where they ger firsc-
hasd mnformations, Thas enhasces leamers mderaction amd wtilizes popils’ curoesty. The
teacher acts &= a mentor, guides, and cremes an atmosphere for sctive paricipation by making
proviasois of real-life situatiom. making of providing the types of equepment, apparatus, asd
resources for pupils 1o feprn with on their own (Reese, H, W (20010, The term is similar w
lenming by doing a5 & broad umbrelln ferm 10 cover this wide vanety of approaches o
leaming by doing. I will deal with an apprenticeship as a separate section becmose of i
traditiond (if ity mole in preparing university and college instroctors . althoszh it can be seen

a5 qust one of severnl methods of experientinl learning,

Second, children have difficulty distinguishing berween concrete and  abstract
coiscepts. Thisd. chibdien con concentrate oaly 1o a shom period. Fouwrth, children learn
halistically. This means that when children leam o language, they can understand what they
are sayiag cven when they don't understand one woad at a tioe. They know the lageuag: from
intomation, gestures, facial expressions, and situations. Fifth, children love mpetition. Children
naturally love repetitian, Even they learn by repetition. Leaming methods have o vital mobe m
teaching and learning foreign languages. The use of approprnte English teaching methixds con
help sosdenis achieve the best performance, Likewise, on the other hand, students can fesl
bored leaming English if the method used is less effective,

Thene are guite some Englich weormg inspitotons that can help you improve your
Englizh skills. But you should kaow which nsedeods are the awest effoctive in learming English
a5 a0 foreign spenker. Thot way, you can determing the best tutoning that apples the most

cifective leaming methods and swits your characier.
Silent Wy

Sllent Way i a method of leaming mathematics by Celeb Cattegro. However, this
inzthod becomes o powerfl medwed when applicd to leameng Eaglish. A teacher uses rods &
4 mediem 0o teach many things, especially about speakmg and srasmar i Englizh, Rods

comne i dif ferent colors and lengihs.

In general, thiz method has o concept that is almost the some as the pudio-lingual
it thond, The exciting thaag abain this merlod is than sisdents wre flso invited 1o biaild @ sense

of inner criteria that con detect and improve themselves if there are errors in vsing English,
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Total Phvsrcal Response

This method is done by the teacher doing some work such as walking, sinting . puiting
bawirks, bokding obpects, or writing. But before the weacher camies oub these tasks, be onders
himself first with instructions in o foreign language. This was repested severnl times, and then
the teacher pirve students the same orders os before, Through these commands, students are
expected to be able to comy cut commnnds swch s the examples thit have been given, The

teacher czmainly does ned carry out the arder but only provides comectons
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CHAPFTER I

TECHMNEJUES IN TEACHING ENGLISH USING TYPES AND

CHARACTERISTICS OF WETLANDS MATERIALS

EMGLISH SUHTTTLED OF WETLANIDIS SHORT CLIPS

A Ineroduction

Eeading is one of @ basic skill in language keaming ischeding English lanpusge.
win be defined os the constant processing of understamding written language, Reading
s a receptive skill i which also par of the comples. process where our bradn trying o
procead with informastion. According we Wardhasgh (1990, reading & o process that
is manifested by the tobal outpot, When reading happens. the reader shosld be thinking
o disoovier the meaneng of the eontext.

Teaching reading i= an activity where the teacher transfers bis or her enderstandimg
theeugh writen wext. Even when reading s noe a produciive skill, waching reading
could pot be considered eosy sinee it needs some paricular fechmiques to make the
learming experwences in & good shape. Teacdung readhng s ool only transferrmg
sumeane understanding each other, but also providing someosne 1o thinks and figare
ol the comtexst, Therelore, wesching resding should be merctive and inteprsed
because reading i3 a complex skill. That is why one of the vanatkons is using video
thus meedia of teaching,

Video or short clip hos been usad in many times o improve EFL lesrners’
'|!rl:1|"||:.'ir!n|.':.' i peneril, I s Becamse viden ]Trlh'inilm. inbaeresl inge asprecls relatel o il
asd wrticn inputs. Fostherewars, movie fragments abso can upgrade memory  aid

repovery of information, Yideo or short ¢lip i believed to motivete students’ interzst
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in any subpects or aspects. Moregver, there are several technigues o w2 video, and

one of them i reversed subitled viden

Accrding o Hayoti and Molasedi (20011, useng subtithed Glms can also help hogaege
leamers improve their vecabulury. The term *suniiile® refers s o dext ranslobon of dinlogaes
bowanad ine widens. shoet clips. and meowvies. Subtitied video can be otiliced 0 improve skill 1na
varksy of wavs, It is stilized in a reading seting as pant of o vocabolary eorichment activity
Subtithed video supponts umisual resding experiences becise of prowvides sound, visuoks, and
ailsa text of sabditle isell.

Becuse it serves wan, bndscapes, and other visaal glemems, visual mformator can be
exhemely sgnificant m vooabulury development. It ok inclodes inbonation, stress nnises, and
the speaker's own authentec Bnguage. Combining words and pictures, acoorizng to L 24040,
miakes it mach easier N students o retain the werk, & aobtitlex) movie, aceording o Zanan
{20k} can provide a rich inpelligible i:nplul: by delivering oural, visual, o textoal irl.]:uJI.
Based em past studees, the mupwity of them concluded the wtilzing reversed subtitles 1o class
i5 1he pwst effecthye way o inerease voeghulany.

Procedures of the Teclusigus

There are six procedures of this echniguee:

- Deciding he feaching muterials: The teacher should decide what Eisd of topic he
is going 1o deliver to the class, Testbooks, jsmals. intemet are severul examples
of sources of moterials,

- Armnging brinstorming activity: Teachers shookd give some descriptions of what
they are going 1o do ad what are they poing 1o discuss, Hence, it is essential 1o
start the pctivity,

- Rekect the appeopriaie videos between 10-X) nusutes for the watching sessaon in a

two-hour closs, Therefore. tenchers shoubd be careful to choose the video which he
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15 goung 1o use i the class later, Moseover, they shoald bave w0 contan a particular
Eripic.

Preparmy words (o measare the stdents” proficency: Teachers: should provide
some words that are expocted to be wiaten by stwdents. It makes the teacher casser
o megsurg their level of proficiency, Moreover, if con help tenchers o develop o
[esl.

Preparig o test: In this stady, the researcher cneated o summarizing test (o deerming the
vsrfulnees of usang video amd the students’ mading somprehension schbsament when
using sublitfed video, The test is conductad a1 the first posC-sclivily session. This exam
ehondd b able do determine how well Kids remin centain eoms in eeded o abd their growth,
Cliving fecdbacks: Students shoubd recedve feedback from their seachers. & eacher s
supposed ta provide pupils with constrective and postive feedback (o onder for them 1o

retain thekr agency amf interest in sfodying using this sethod,

Horw tar Implemerst in Teaching amd Learning Activities

This wechnique bas theee muans s1cps, namely brainstorming sessca, whiles activicy,

amaf also past-activity,

In the bromioeming sescioda, the eacher gives some msight oo what they ane

gﬂ-ing b dliscnss, The bemcher 1525 |1.-.|.'1nl_| e ;ivr seMme shiori inxi].'_'h1 abaoni wetbmds as
the matenal today. Moscover, the teacher bas to mclude e poa of their kaming
which iz voosbolary scquisition, The students are given some explonations of whal
wellamils ane, and alao some voesbailerses thad are rebated 10 wertlands. Farrhermore, the

students huye to understand whiat they are going w do on this material,

In the while nclivity, students ore piven some videos thit are related to the minterial

at the beginning. The teacher is expected to give an accurate video, so the students will

hawe many Penalis. d'!q!EI'.“I:Ill}' hot he EI'IL'Il'u'rlE'l.'l‘E:._E of wetlands and alsn vocatnelarses,
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I thie techneque, the eacher will use Enghsh subutled video sbout wetlands that can
bhe foumsd on YouTube. The muateriaks should contoin this topic of "Types and
Characteristics of Wetlnds®. In this session, students are expected o watch the viden
carcfully foo the best result. Second, students are ordered o list some ankoown
vogabularies, The vocobulnries are expected 1o be related 1o the wetland's context,

Third. the smdents are omdered o do the tenslation of the words they have witien
before, The students may open any digital dictionary for making the search for
meaning casier and alse saving tme. Fowrth, the feacher his o open o discusseon
gbart what they have dore before, The teacher s expected to apen o discssion abosl
thie videos they have waiched before wiech s mcluding any  knowledes  abou
wellands. Then, the teacher has o encourage studenis for givime what unknesn wonds
thery have written. i thes sedson . the weacher can write the words by hasserself on the
whiteboord or on the laptop that provides sharing screen,

Adfter the wimds have been weiben, e @acher has o u:qll:lln sehal o 1he g,
the concept of the words, and bow W use them doily. Hence, the studems will
understima the words much easier since it 15 using the contexteal use of them. Besides
thist, theee are expected bt of vocabalary tha students should inyvestgaed, such s

1. Spanyy

2. Mursery

3. Saturuted

4. Biodaversiry

5, Comstal

AL The post-setiviry, the firs) apemds is doing a posi-est related o the wonds hey
hirve dizcussed before, The teacher has 1o delete oll of the explanations on the screen

of beand, so students will only rely on their memory, The post-test iscludes the
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expected words, so the grading will be efficient. . Students are expected to answers all
of the words using their oan lpnguage, based on their understanding. Svoadents shoukd
receive Feedback from their keachers: A teacher is supposesd i provide pupils wiith
canstructive and positive fecdback in order for thens o retain their agency and interest
in studying wsing thiz method, Teachers alse can give them some rewards by giving
speecinl scores or praise for whar they have done.

This is the example of post-best worksheet For the students:

TRY T0 TRANSLATE THESE WORDS T6) BAHASA INDONESTA USING YOUR

WA WD
1. Spongy D lembat dan mampo menyerap atas sudah mepyerap banyak
Caimm, seperti spons
2. Muersery dpeonpar di osaen ansk-anak dan bayi dirawast saar ocang ma
mereka hekern
3. Satwrated ! Benar-benar bosaly

4. Bindiversity  ; Jumlah don jenis tumbvhan dan hewan yang ads di suato
ihnzrh tertentu atau @i dunia omumnyis, st masadah pedidunge o,

5. Coastal : Area pantos

. Advantages of the echngos
- o {Lin, 26000, implicd that usimg vides can be a communicative media oo deliver
the understapding of the tmrget lengusge cultere, The subtled videos wre o more
bencficinl foreign langunge tools in foreign language classes,
- The students’ abilary o oadennity the kevoords wheit they beard thesn again was
greacly iscreased as aresult of thee subriiled Rlm.

- Subintled video alse helps learmers 1o be miotivised . secure, and alse confident

149




Furtheamore, it ako can inprove he students’ quabity 1o remember vocsbulanes
simoe it tmnsmics infoematiom by wedicory and visusl sspects.
- I,J!-:inj; bl lemd viden ax the medin Tor l.'n:h.'.ahllli;lr:g.' acgpuisitiom allows keamers 1o

hiave a beter pempective towands anknown wonds,

2. BOTTOM-UP TECHMIQUE
A Incroduction
Understanding the fundamentals of lstening is one of the mest cracial shilites w
grasp when learning English. Listening. sconding 1o Osford (1993 2089, = @
complicwted problem-sclving skill thal encompasses more than just seund perception,
Listenang entails the undesstanding of basle Nnpuiste skills: Staming with phosemes,
sounds, syllables, and words; the listener progresses through septences, poragrphs,

discourse, and finally the entire fext,

Cne method For assisting leamers i improvieg Lisiening Comprehension = @ use
ihe Bowom-Up methododogy in the clissmoom. The botiom-up approach io heanng
focuses on the grammatical shape and meaning of words. Bottona-up 6 lkewise fext-
based; the letener constirects meamng from the messages Inngunge, which is made up

af soueds, words, and gEHTar,

When learners rely on specific componeids of the second languaze for aural
understandding, they utilize the bottom-up technique. From momphemes to words o
grammatical links 1o lexbeal meanings, meaning is bl untl the message (s
deciphered. The stage of the aural comprehension process when the understanding of
the heand lapguage §s wonked out from sourds o wonds 10 grammatical hnkages m

lexical meamngs is referred to a5 bottom-up, Buoilding mesming from the sounds we
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hear 15 a botom-up method. We mwen sounds mio words, then gramimatacal
redationships. and =0 on until we reach the meaning. Tooma it snocher way, the process

is linear, with meaning derived as the final step,

Procedures of the Techmsigue

This bxbom-up approach o teaching botom-ug listening ahilities is hased on
dicioghoss and is intended o aad lewrsers in eopgnizing word divissas, which is a key
bodtom-up histening skill, The eocher rends o lorge number of sentences and instnects
the pupils b write down how many woeds are in weitten foem, While the pob appears
simple. weak forme in typical connected discourse can be difficol for learmers, thus

teachers should pronounce phrases paturally mther than diciating them woed fir word,

Before hateoung again to check, students con be sked 10 compare their apswers o
pairs. They cam write down what they hear @ thind time befone reconsiructing the
wihrsle sentencs in paics o groups, Students will beoome moene aware of normal speken
English =ounds and hew they ditter from the written or spoken form by comparnng
their version with the right seotence. This will aid in the development of their abality o

recopnize known words and recognize word divisions in fast-connected speech

How e implement in teaching and leaming octivities

= Pre Listening: PI.'E-l'I:-.I.r.'IIIrlE_ achivilies lelp you gel n2aly o listen. l'.lunlqa_ [re=
listening . the ieacher can st objectives and'or plan shead of iime what material
will be fistencd to, o5 well as prepare the pecessary linpuistic or backgrounsd
knowledge and determine botom-up (which foceses on words and pheases). This,
shudenis Koo the type of listening thid is herd, amd alsooihe purpese ol what is

breard.
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I the Botom-Up steategy ., the teacher helps to find vocabulary, grammar whach 1=
the key to the conversstion presented in the listening recording. For esimple
listeming seciion shont Characierisiic md Types of Wed bmds,

While Listenang: In implensisting the Bottom-Up straegy. the eachsr docs mor
only check snswers, but direcls students throwsh the listening process. Moniior
diffeculiies in lsenng, asd determine cliss astignments 1o engaee shslests o
developing lstening sccurscy. This includes secursey in determining the meankng
of vocabulary, sounds aed word mesmings, When the while=lisiening process has
bezen passed ., it is continued with the post-listening process of the Top-Doswn g
Bokrom-Llp sirate gies.

Post listening: Post listening in the impbementation of ihe Botiom-Up sitaiegy s
the nctivity of the teacher ssking questions and asking students to answer these
guestions. Learbers are also stimulated 0 speak sl particrpate actively an domg
assignments. In additien, teschers need (o encourage students o respond 10 what
they hear and open discossion fonims. As & resull, sodents can receive a rowgh
wicn of the listening presented and some of the terminobory wsed during listening
actrvilies . The teaclser can ask pupils 1o deduce the meanmg of sew words froms
the: context that occurs a part of pest-listening. This practice is crucinl because it
cn improve leamers” capacity W infer the meaning of new wonls in specific

sellings.

[ Advanteges of the lechnigue

From the implementation of the Bottom-Up strategy in Listening Comprehension,

there sre several things that are te advantages of this striegy, namely his sirsegsy

can belp stadents who have difficolty in Listening Compeehension., by buildog
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knowledge according to the context presested from reconding listening, makmg ot
eamier for students to onderstund the meaning conveyed from whit wae heard.
i, DERCRIPTIVE TECHNIQUE IN WRITIMNG
A Introduction

Writeng is a fundomental skill i English thet helps reinfoece thinkang, vocabulary,
grammar, plunning. editing, revising. end other slements, b ks widely regarded ns o
crucilly essential skill in the reaching and leasiing of Enghish & a Second Language
{EFL] beciuse o is a comprelensive skill thit helps reinfonce thinking, vocabebory,
granumisr, planning, editing, revising, and other elements, This talent refers o o sed of
gbilities that enoble students 1o put thear thooghts into meaningtol languape wnsd
mentally intzeract with the message. As a vesult, mastenng writing skills as a process of
generating  ideas. considering beow o conwvey  them, amd  structuring  them ino
staterments ond pargrophs with the gl of indirectly communicading with others is
thorigehit significant.

I teaching writing skl o beamers, 1eacher can use varoe sieateges. One of i1 15
through descriptive writing. This is a fechnigue where learners niegrle a descripthon
of events and problems indo their witing, To wribe 0 good description, an suthor must
be close w the object and the probleas with all b Give seases. Keeaf {1993 16) sates
that description technigque in writing = & diseoorse form that tnes to present and to
deprict something in suchoa way, so that the aobjet seems tobe in froot of the readers
cves, as if the resders sow the object for themsehves, Thus, the man pgeal of this
techaique is o give the reader an impression of the objeets, ieas, places, events, amd
the like thal the author wants io convey authentically. Therefore, after reading the
deseription parsgraph, the reader con imsge (hear, see, soell and Teel) wlan is

presented in scoeedance with the author's mage.
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Ia essence, the descraption is used as a rule for processing data into something that
cin be stated clearly and precisely with the aim tha it can be imderstood by people

who dio i |,|irn,--|.'.||:.I expenence it themselves

B. Procedures of the Techmigue

Hete is the general procedore of implementing descrptive writing in olass:

- Preparation: lo this stage, teacher introduces the idea of descriptive writing. its
structute, langenge festures and its social function, Also encourage leamers to
learm wath this techmigque wath it benefit

= Mam aetlviny:

o  Teacher gives them o topic o be the core of their descripive writing.

e After that, let the students constrisct their main ideas, detmled information and
certuin information from e descaptive sl

& After completing the plan, the students were instriscted o wate o descriptive
]rql:lgr:lp'h using Mhe siroctiore as 0 puske:,

L. How te Implement in Teaching and Learmning Activities

= Tescher introduces the kdea and wonder of descripiive echnique in writing skill.

Such o=

a) Defietilen
A dereriptive parageapdt i o porsgeagsh et eoplofns it reasler oo
somedfing sueh ws an obfecy, ddva, place or evear reagh the denails
details of §t. The awhor wses iWissrarions o caplain this throngh the
J.'J'ra'u.l:lr.ﬁ'.'n:.'rrr.'r.ﬁ'. eurleiir, loste, o II.IJ!lI?.l't'h'.\H.III Mhad e oo 0L fe odlsr wewdi,
descripiion & painting o phaiograpdiing oflees sr siteaios with worde,

&l Awof
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The deseriptive paragraph aimy lo describe an odiject se that the reader can

seer t0 e, hear, feel or experience the olfecry and evenis desenbed hy the

aaar,

) Characieniiiie

Desoripiive laxr hes corigin properiies it con be easily recopnized by the

reader, Geperally, Hre characierttiies aof the rear gre:

Fimch prorragraygnt Comtfaivny e alesorfprion oF ilweneotion,

The expicincitions derenbed are very detailed and detailed,

Tnvelves xensory Inpressions se fhat the reader can imagine swhbal (5
Dafrgr alive py sl

Dieseribe die plovsleal or payehudoploal characrerisaica of vhe olifect.

i} Siriecture

I peneral, deseripiee fent s cosgosed of e basic efements, pamely

Tiile = ek fimd antnd st Har B coathents o fre BevF el e Tipnion e,
fdemlficardan 0 b an frediclory sestence abor wigr willl e
expiained i the descriprive et

Classifeeation * cordaing the order or classificatien of the doples to be
iveasyed,

Dresewipiio 2w dheradled explaniarfen of the tople discuicsed.

e Example:
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[ (]

Paarlaady wre werlnsds roeh a bvvar of waery acil comsmnng of S
wred decrymyg phd maenal

?hmmm__umumlm:ﬂn_uﬂ
perrealiost mindie The tetad svs o gostlande s g Ball o the
wpihd's welnaih el coroms §% el e aartvs onal e s

AN ssstiands can be Sl n ewrerns pars of e watkl Featiand: car|
wbmob parewen, proven (eodep ieleqie wamer doeaks il crmare o
ywar-reasd wepply of che wrer Milises of piople dopesed 2
okl 0 s (o Eracing brertack. Vs e oMTTE oo

thodiamids of migpds a4 plns e keleg e e asdangered
aproey el o m=rl ugers Frullpmh wonéery
trace s mach rarten s foeeséy arceand dee warld When disizrted o)
it pewiluanly oo e g nape Frone o gesmnhauss B TS EEE

= Mlain activ

iy

mnreienl sceabme Topes] pewi reamp o we bane op—

S

—\_..i.l : =

Teacher gives them o wese o be the teme of descrptive wal. For example here usmg

Type amd

Chuaracieristics of Wietlands;

lastricetions: Aod sow let’s mioke deseriplive paragraph frem the Topder and Key

Wewrli Thpes and Characteriaios of Wellunds!

Kevwirds

Various Type of wetlands

Peatlands

Rivers an

d deltas

Mlangrove Forest

Wetlands

in dry ancas

D Advantages of the technigue

= lmprove delivery in an mlersctive way: with keywoed and deenptive nature will

Iwelp sudents in bailding their writkng skills, With descripion, thiey will be easier

ter comstruct the ideas by collectang the charactenstics of the opic.
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- Imgrepses creativity by giving them the aceess to explore the theme by their awn

sty le

4. TEACHING SPEAKING: PEESENTATION TECHNIQUE
A Incroduction

Speaking, sccording 1o Chamey (199K, 15 the process of cresting and shanng
meanlng i 3 range of clrcunstances through the sse of verbal and nonverbal symbals.
Speaking is an important sspect of leaming snd teaching o second bnousge. Despite
its importance. leaching speaking has been devalued for many vears, and English
langoage tenchers have continusd to feach speaking as a semes of drills or dalogue
memonzation. However, m loday's soclety, the purpese of speaking instruction must

be 10 increase siudents’ commumicative abilities.

CUne method 15 to improve your presentation skills, Preseniation Skills is for people
wlhan want w0 iepiove thes dbiliy 10 communacate their mesage elearly, prociely | and
cffectively. These abilitbes are required o0 effectively convey idess and projects.
instruct, or deliver a speech o an swdience, I's a valwabde skill to be able 1o
cotnmuncale adeas te o wide group of people and elicnt a change of bear or mund.
They wd In the communicabion of sdeas, the motvaion. of ofbers, and e

dissemination of knowledge.

Preseniption is 0 eomplicated action in two ways; (1) il requires many verbod pmd
nonverbal &crx, and (2 i1 22rves a varery of lunctions inoan academic setiamg.
includimg messuring students’ aesdemic comprebension, mereasing confidence, and

improving lmguage, Cne more aspect that makes presentations more comphex 15 the
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indivedual differences that can challenge the mansgeassent skills of both teachers and

srudents (Mouri, & Shahid, 2005).

Procedures of the Technigque and How o Implement in Tesching and Lesming
Activities

The preseptation techniquee has the 3 most imporang stages. They are the
incroducts. the unveilung, ansd the weap up. Teacher will faciliae and guide sosdents

along the process,

Firsi, |l|.']1-r:1h:|i||'l.,' o he |:u1‘_'~:|:||1uli|.|-|:| I:|.1r.|iL'. lemgih, and dscissim [|1|‘.|ir.1-, 1hie
introductbon could be s shon s 3 mimetes or a5 long 05 5 mimees. For instnce, the
teacher reguested thot stdents wse the theme "Type and Characteristic of
Wetlands.” Sredents must make sure 1o talk on the sdead owteome or optinmal resalt for

the aodience i the intnsductin,

Second, the unveiling, dus is the sage where the presenter shaees ladser wisdom,
knowledge and expenence with the crowd. Third, the wrsp up, this is the perfect time

Taar diny freseEter o siress on the togmc (v theses he ssanis o make Clear
Advantages of the Technigue

The primey advantage of this technique is enhancing public speaking. The
secomd adviniage 15 thst pricticing confidence, A presentation allows students o
assees the level of acceptonee of or resktance to what they are =aving

When students come up with fresh and Fascosting sHdes to show their discassion,
it helps dhem comne up with inmowative idess. The use of presentition aids made the
presentation much more interesting, and creating such aids con help students gain

consfidence.
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i, INFORMATION GAP TECHMIQUE
A, Introduction

For EFL siudents, speaking competence i Englich 15 o top priosity. As a recult,
students frequently assess their lanpuage leaming progress as well as the efficacy of
thear English class based on how well they belwewe thels spoken language ability has
improved, Learning to speak, on the other hond, is ynguestionnbly difficult, Due of
pupils’ inactivity, many camseom activities have faled to produce effective language
kearning . This symdrome conld be cansed by o variety of factors, including: (15 It cowkd
be a lack of vocabulary among  stsdents, reventing them from producing  proper
woeds o convey the mtended meameg: (2 Theer lack of understnding of English
language structure makes it difficult for them o prodece grammabically comrect
sentences; (3} mispronnuncing wards makes it difficol for his partner io recognize the
word uitersd; (43 their halted speech due 108 ek of Pluency makes comprehension
difficule: and (5) their lack of undesstmding of wden o topie understamling makes ot
difficult for them to both produece and comprehend witerances, As indicated by Weir,
stucents shatld master all arses of spesking, including prosinciaing, prammarical
presizion, vocubulay sufficiency, floency, and interstoml technigue (incledmg
cawrapieheatsaon) {2005 195196,

Theare wre o variety of ways that can be utilized o properly teach speaking in order
o adidress all of the challenges. Teachers are expecid to choose eaching methods
carcfully im ooder o encourage pupils (0 speak more in order 1o atain the leaming
gool. According te Cook, one of the strategics thit meeds the criterio ks the Information
Caip Wlethodd {TCENp (D906, This is a techmigue in which pupils are poched, whether

Cliey il Ly o qd, A0 employ ooanmunecalion stbatemes. The Term “gnlormation gap”

9




refers 1o & "gap” in the informaton held by the two (peesons), and the dialegue aids m
closing that gap sn that hoh speakers have the same information. This relates i the
reality thist mewst people communicale i oreml life 0 obdain knowledge they dont
alecady  have. IOM as a teoching approach. acconding 1o Byrvam aid Garcia
(2R 48N, trigs 1o estbdish a communigation gap in which bearne s, vseally in pairs,
miws1 shane information in onder 1o sedve o problem. They can be used for o veriety of
purposes, including problens sdlving and data oolkection,

Dumng the dialegue between the students, the teacher delivers or mstroduces the
turget lnpuaags, placing it in m real-lile contest to hedp the students comprebend haow it
i uttlined in real-life simarions.

B. Teachmg procedures
Types of Gap activitics can e divedod snto three types. There we reasoning gop,
opinion gap. experience gap, knowledpe gap, and the last is informsion gap.
Types of information in this activity are divaded into o rypes.
- The fissr 1% a supply-to-the-leamer siuation. I s a tvpe of mlommation that s

frequenly explored in the lerture of te angunge when employing this strategy .

It cam also ocour when o gap s crested by providing mtormation 10 members of

o that do nel have access oo tha informaeon. The wem “discover the

dif feremees” refers w this type of daa.

- Thesccond is the leamer-sopplicd kind. This type 65 10 do a gap activiy where the
iforeation has prevaously been provided by both speakers (e a farly isswe)

and it s o different activity 1o tum it into o specific piece of knowledge that i

ilreadly kivwn

0 Hovw To Ienplement in Tesching and Learing Aclivily
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Lhang (2} suggests some weacleng strategies related o bow o employ knowledge

gap nctivities in teaching speaking.

Pair work ol EMHIp Wik

Leamicrs mist cosrununecats with oac another i onde w clicet knowledge
and ppinions from their clossmates. They should spend the majority of their time
in pairs or groups, leaming aboor their peers” perspectives, communicating their
ow i sharing idess, wnd looking for clues 10 solve probkems, As o result, splitting
the students mbo paiss o groups is an unavosdabde and crucial mwtlxed for
imphementing information gasp exervises, Leamers perosive o keaming climaie of
collabartun, aon-threatenng, and ned-compeitgn when ey work 10 pars or
grops withowt the teachers supervision. They will perform o the best of their
skills,
Personalization and individon lization

Activities tha fill the information gap capiure mol oaly ather people’s
perspectives., bun wlso one's own. The gap between e speakers i bridged by boty
spedkers” peregprions. Leamers can vodce their opinions, make comments, wnd
ghare  thesr  lfe expeciences  of dess  thiougl  perdopalization  activities.
Disctiv idualizstion exercises allow siidenis o work at therr own pece, 10 their own
iy, wnel en themes of their choosing.
Interes

The implementation of information gap activaties necessiates a high level
of interest. Too pigue the leamer's interest, nctivities must include several key
elements, such s those found ino games, rode plaving, and real-life uatile
expericnces, Moking the information gop exercises engnging will guarnles that

learmers are actively engaged and meotivated.
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1l."u|.‘i|![:.'

In sl weaching snd learning situations, o mnge of informainn gap pctivities
and strmtesies ane reguined. They will be shle to caler 1o 0 wale range of ||-,5_|rr.|r|:.ﬂ_
sly le=s amed drlividlogels Viriery also entails o wle 'r.'||:|g|.r-::-I'~:r|u:Ir|=|r ceniribaliens.,
e |E:'II.-:I-1' HETT I DTS

The teacher will observe how the studenis perform in the activitkes,
evaluate the activitkes' spprogeiatencess, and aler their eachmg objectives m
reletion fo reel-life situnfions,

o ey
i"':lll.:;. ﬁ'|T|1'r|1-1..|Ii|_u'|l'i.||1 ;-'.||..;-|i\-1i:i-|,'\-_5:, I_[[i.l"l.][-_.r'\iillk:-r}l[;: ;;.rul. [.:'I'li.t;ill,;.ll._;i;diﬁ: -:.r.l E

Wetlnnds

Frraw This!

Practice: Pictune and descrapinmns.

Procedure: Divide snsdents into pors. Give an image or piciure o the fimst
student in epch pair withowt showing it te the second smdent,

Thee first student deseribes the faciune e e second student. The second stadent
thea picks the sumable desceiption. The second snudenst @5 allowed to ask
questions to help them understand what the pictere or imoge is. This activity can

bre aclapied foe any leviel.

-




Exsmple:

Sudlen) A This piciuee 5 a b of geeen,
Sriateny B Oy

duatent A; There i5a lor of Gy el popnd, Tl
Surdeny B Whew s the chargorerissic of
FRNTTTEY

Srudeny AD Ir s oa PEFRINEAT waler IR all
SLRTH

Kruadant B What s andmal wsralle infefi? this

1weifoad ®

Srudleny A fefude begvers, alfiganes, mewts,
whwimp and furdles,
Kiualendy 82 By i1 e hes?

Srudenis A; Yes!

[x Advantages of the Technigue
Ini order to sedve o problem, gother informotion, or make edpments, 1GM regquires
students 10 share the aforeale deey have.
- 1GM alboows every stadent o falk in the target language for an exended length of
time, resultimg in stedents producmg more spesch thisn they would otherwise,
- Bodents are compelled o negotiane meaning because, i order o complete the

pssignment, they nmest make what they ure saying understandable to others,
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G SUMMARLANG TECHMICUE
A, Introductien
I meading skill, there @re various way o rece ive sl i|11r.r|1n;'1 the imfosrmition
oo crcate micaiing aml understanding . Sommarizng is one of dee techniques e achicye
that, This method con assisl stedents disgover core concepts, peneralize, eliminae
redimdancy . inegraie ideas. and improve memaory recall for the reading material . In
the process, teachers’ mbke will be menitonng, evahmting and organizme heir
uaderstanding while rewling. After studemts write what they get m oreading, they
renlize how for they have understood the text,
B Teaching Procedures
- Teschers explain o students that they will have w0 summarnize what they huve
learned in today’s lessons with an exat question summary,
= Teacherasks snch shident te tell one pew thang they leamed from teday s matenal
and howe it relates to the lesson,
= Temcher cam oo an oral |,||.|t=-iri:1|:| SRRy OF lave students wisle Them on an irplex

card whech teachers Golleot as students feave the classmoom.

C. How to Implement Summarizing Technigoe in Teaching and Learning
Teacher Student
1. Teacher expkains aboul  material | Bach student has 1o read the @ |
angl gives student & text 10 read and | carcfully then discuss st with all of
discuss, Por cxample ohout type | students in the class,
and charactersstics of wetlnnds
2, Teacher give students tmee i beamn

angd undecstanding by thenr owi
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pace and meihbod,

3. Fumally, the reacher will ask each
stikdenl o descrite ope pew thing
they leamil Irom the content todey
and hoow it pertains o the lesson.

4. Teacher can do an ol gueston
sumimary of have sidents  wirites
them om an idex card which
teschers collect as anedents beavis

the clnssroom,

[ Advantages of the wechnagee

- Ivadds popils indetermiming e most sigmfcant deas and consalidating supportoyg
clestails,

= lviraims studem eritical thinking
It helps student fo build reading comprebension

= With summanizmgg, helps sudenn tooetaim mformaton etleciavely
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CHAPTER 111

TECHNIQUES IN TEACHING ENGLISH USING WETLAND

HABITAT MATERIALS

I. MATCHING WORDS TO PICTURES TECHNIOUE
A Inprodaction

Stdents are expected o leam not just the four essential skills of bearing,
speaking, reading, and writing, but also the component picces of the English linpunge,
gwch ax Enghsh grmmar, collocanion, and vocabulary. These parts of skills have its
own significant o helping  smideits  acquinng  language, Take mo example of
vocabulary mastery, tiis is o pecessity o be acquived by atudents to give them “fucl’ i
wsing langunge

Dee of the wchmgues in eaching vocabulaey i matching woeds o pictures’
technigue. This was developed by Loma Cormm in 1994, To ensure stisdents
wnderstanding of vocabukiry, to ensure students hive a clear image of a wond, teacher
should wse a picture olong with the word, Words msteh 0 the images of those wonds
wr eeal life will be benefivted o help students avoid any mizused of words or
misunderstandimg.

Application of the tfechnigue =tarting from the stslents will ook for o i cards
befive deadlines. Moke o Malch s one of the co-operative leaming approsches used
with pairs, sccording to Anfsh and Ewsumomsdyati 42003 5). Growp A and group B
ame ihe two proups that the studems are divided into. The nomber of people in each

grovp is determined by the mamber of canls that have been prepared, A cand is piven
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to each pupil. The question {subjects cards are given to Group A, while the answer

cards are given o Ceroop B They con submit their matches toothe eacher onee they

hirve: Found them,

- Procedurss of the technigue

Aigib (2013237 proposes procedures of make-a match technigque. The steps are;

® The teacher prepares some cards of 8 specific iopic that contain a word, i
propunciton snd its picture, One cand contans the word and description and the
other containg the prciure.,

#  Everystudent gets o cand,

& Each stidem pars up with o parner wiso las a caed that matches has,

& Every siudent whe discovers their appeopriate card before the time lmit experes
receives a poin,

® The card is shuffled afier the first session, 40 the studeats will receive a different

card im the next session, 10 will pooom wniil the action is finished

How teimplemsent i tesching and leaming activities

In the Pre — Teaohing Activiies, in order for the teaching snd leaming process o
run well | the instrucior mest prepare and give o bosd brefing o the class. This 1=
imterded 1o accomplish the goal of feaching and lemming. Teocher introduces the
objective and technique for today's learnme so students will ger guideline for the
ppeoming class sctivity .

Wikite Teaching Activities; here, the lwacher prepares some cands thal cuntam
specific coiseepts, for example aboul Wetlands Habitat. Port of card will contan the
name, promumsiation and briel descriptions, meamwhile s& of the other card will

contain the picture. For exampde:
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Sei of Card A Net af Card B

Swimps fswhimp!
Plani species growing in swamps
e woidy, smchoas manprowes
and shrebs. These ancas wypically
consist of little drainage, with
pmidedy  (Tewwrs, Varioms [ypes of
birds. omees. smakes.  and

plligators ore common wildlife

found.

Contaan freshwiter, with ramfull
i the main sowrce of maolstune,
Bome bogs exist i lew-lying
areas where placial kkes once
covered the land, A peat wetland
habuiat with swess growing on the

floor, Wildlite inchsdes deer that

Teed o the plants, several specios

ol bicds, and o vanety of sects,

A cand B ogiven 1o each student, The teacher shuffles the cands and distributes
e o e students in the proper order: an answer card is placed far away from a2
guestion card. Every student considers the snswer or guestion om the card they are
bokding . Aler the time limin for tdenking lad expired, the escher stk pogals w

pacch therr card 1o the appropraate card. Every stixlent picks o patner who has a casd
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that matches us owi. A point will be awarded to sach student who discovers their
appropriste: card before the time limit expires, The deck is shafled ofter the Fira
s, w0 the students will receive 3 different card in the ext wession, 1 owill ot Rl
until the action is findshed.

In posi-teaching, the tescher, in collsbomtion with dhe sudents, drawvs o
conclusiom based on the mateninls provided by ibe teacher. The teacher cam inguire
about the cords and their pairs from the kids,

. Advancage of the technaguse
- By matching the cards, it con belp shedents becoms more creative,
= Dynamic sosdent cooperation will anse.
- The studemts look for the couple while learning shout & concept or iopic in o nice

ERV EFOAEL
- Each student can participale immediately i answering o question presented bo

Che=iin ¢ A cand,

- lcan assist in ovokding boredmn among sedens throughout the teaching -leaming

prosess,

2. COMMUNICATIVE LANGUAGE TEACHING (CLT) GUESSING GAMES
A Inerodiction
CLT {Communicative. Language Tesching) is o siralegy and a mindsel that
combines clussroom-based language imstruction with the language pupils need w
speak outside of the classroom. When using CLT strategies thet primanfy fores on
iy ing speking skills, 0 ot o esaming the type of opic of lagusge tha

chil dren will need w communicats ina given ssting.
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Dee of the examples s Conupunicative Games. It can be an alteenative o

overcome stidents” difficulties in leaming to speak English. Thus, communicative play

s 3 series of well solesiemed activities thal can stimulate siudent itermcton in the

classeooam. Stadents must take an acteve mwle i the classromn by actively asmg

English in spesking and writing to express their own point of view or supply

informacion in these types of gpmes.

Cgessing gamies will be employed in this situstien, Any game in which the objec

i for a plaver ar plavers w guess a wird, phirase, of other object for which the ofher

phiver or players supply chues is eferred o us 0 goessmg game, This game hes casy o

diffaculr levels, I.'|E'|Hlﬂi|'|5 o [hose wha can Huess ther vweord . The mdia o be used are

simple swch as cards with o vocabulary, dice. and white bosed.

B. Procedores of the technigque

i

Daviding the class info two ar teres groaps i & good idea.

A prember of the advanced geoup will step up o soess dee word.

Fach growp member must ke the cand scagned candomly o the wond, but sot
nieli v the representative who comes forw and.

The team will then ry 1w el the clue in order for the epresemtative 0 comectly
pueas the card answer

For ench representative hae the opportunity (o saswer or guess ondy 3 times for each

Hisip, hen the rL"Erre:u:nm[iw il rake i amwI e rmembiers

Howw tar bnaplernant an ceaching and leaming acliviries

Teacher chooses the intemesting wopic for class as a theme of the Guessimg {Rime.

For example i5 about Wedlands Habitad,
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in speaking and get eid of thee fear to speak publicly . When they managed to do that,
they will also be able o deliver their messape and point effectively o their audience.
When their speech is defivered well, their audence will also become excited aned
cigaged i what they are talking about. Everything is basically closcly ted with one

gnather,

3. MIND MAPPING
A Introduction

Language playe a vital pant in boosting students” knowledge and sssasting them
in achieving sucoess in all of their educational subjects, In e age of globalization,
English scrves :.n:: caly a8 o umversal language but also &5 a tool for woderstandong
und Figuring out information, mind, feelings, science, technobogy, and culture throweh
oral and wrilten communicsting, ln the English teaching-learming process, there are
Four skills thar should be mastered. They ane lismening, speaking, reading, and writing
I thas section, the focus skill would be for wreiting skill.

Writing 15 an setivity of exploning opiniens and idess imto words, Writing
prodices & series of words, pheases, sl sentedces Into orgsinsed, colwrent aixd
cohesive parmgraphs, Writing s&ill is not an essy skill o be mastered for all langunoe
uscrs. ot only for Foreagn and second, but also foc fisst language wsers. According o
Richards and Renanchm (20K 200, written longusge i= a complex tosk that regquired
kot of prepacation from its detailed pans such as organizing the ldeas sl e content,
mature of originality . Nawless seyle. Nuency. accuracy . and some specific discoarss.

In its mature, leaming & write s difficull bet it is mome challenging in the

|
academee serting. A8 one of the prodectree skill, writing vequines spocializsd skills.
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Hence, of at is not according o the context. there i o buge possabality of ercors
oeCming in writing. Ermors inowriting can be in the variety of forms soch as gmmmar,
speliing. wocabu ey punciuation, and even cohesion,

Oiwe of the common echnigues used @ es&bing weinng is  doough
memerization, The teacher vsually imstructed the shedents o memonize noseb ol new
wiords of wocabulary gl‘l the blackboard. Thus. the next mecting the teacher tesed
students’ capability o memonze it perfectly even with the meaning, This concept wall
aol help them in the long ros-in writig, This hank of vocabulary oaly serves as
ditficalties tor them to stant wnting, The students often contused abowt expreszmg
thvedr ideas i writing. En.m:her problem was that they have o low uadesstanding of 1he
EFAMaLr.

Ta solve the probbams above. pew techogues 15 equiced wheee the studeats
can gasily absork and understung the new words, One in which they camn moke them
eaxy o retain new informaton and expeess their ideas mio words. One of the
technigues cam be inothe form of mind mapping.

:‘lil‘ld MEPRng i 8 fechnigue to mole effectively and creatively and creating
map of ideas (Buean, 20050 4). Thiz techaigue can improve sudests” creativity
becarse they can express themse lves in colors, piciuns, 2l some absimict conceps m
teir pwn imsgingtion. This way the map cun bielp them casily write down their idess
in orgomized monner ond improve their writng skills,

.AIJ mand maps Eave o bagic erocmre wihich coted froms the center. This can be
a replica of the thinking process. | will he connected through lines, symbaol, words,
amd pierome which related in simply, haske, nature seres with besin, By using minsd
map. long list informaotion could be tumed imte something oybul o codorful, well

regulated, and easy w0 owemerize by students,
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B Procedores nf the techniguoe

Mind mapping is a unkpee dechpigee that can polentially oses bram

EAnngEneist i opa s pobency and capacity . This secluigque is also o leaming system

that can changs the ntmosphers 1o be more effective, efficient and enjoynblie, that oire;

1k

i}

Puiting the main idea a= the cemer is am illusiration design o give freedom for
students to expand their idess o any direction, This is so similar with human
8

radiant thinking in action, Plecog the main idsa of wopac in the middle of page will

give maximum space for other idess 1o mdinte oul from the center,

Using w pictume or phedn for the central klea picture and phoio are important
]

capecially for stedents. [T 85 because pictires bave & strong gt on imagesatoy

und memseey. It wall geve them the aid 1w enyoy the process of learning. Moreover,

il sz hielp to keep the stadents focwsed

Lsing golors eolor makes mind mep more alive and adds the energy on crestive
tunking. Thus. the stodents can express themselves through colodul adventure

and emergy. It dlso con be used to exsily capture atention and interest of renders .

Connecting mein branches to the center picture snd so on gives some saimilarity to
what the braus works scooeding te the szocianon. Stodeats wall instzmly relae
|

rwe o mRwe Things all at once, The commactions among branches make it easier for

stuidents 1o understamd and seenember, This, give theen more tood inomemorization.

8
Uzing cne key word for esch line it is becanse 3 singhe key word gives more

emergy and Dexibiling for mind mapping, Swdents slso moore aimct e someghing

thaan cans be slmplified vadwer thon scanething complicaed.
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[
5o, mind mapping 15 a simple echigue that can be used 10 aoe creatively and
effectively. Besides, it can help the students (0 memarize information. By using mind

@
mapping, peogle cm emerge aml organize ks 0 be a good senlence, Moreover,

e
mind mapgneg can make the students lappy in studying bocause there are oolorful
pictures. That is why mind mapping &5 o technigue that cun be nsed to beom writing

skills.

C. How to implement in teaching and leaming sctivitics
1) Furst student will get the material shout wetland®s social life feom the teacher, The
teacher will aken @xplain about the material contain within the scope of wetland's
social fife,
2 Alter that. the teacher will also expdain aboiat mind map and bew & make i, just
fike the procedure explaned betore.
3 Them, by the material and explansion given, studenis are asked o make their own

rand mig about welland s social Hife mdevidually,

B TN

Y
oy

{ el oo enioeed anop )

v Advantoge of the technigues
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It enables siudents 1o bave a meaningful leaming., becase by using mind mappog
tachnigue. the stdents s not onky ssked 0 memorize the materials bot olso
baving an understanding, regarding the matersils, specifically shont the process m
wetlnds” social Life.

- Mind mapping con inerense shedents” memorization and retention. It is becouse
dimgrams and picmures sre more easily swored in memory rather thian complicaed
and comples formats, Mind map allows stodents & restore informition in memary
ot Vil aod s well g soese weitten form.

- It makes 1t easier for the students fo moke the complex issues in wetland s social

life maerial becomes easaer o understand.

4. TICKING OFF ITEM
A Imtroduct ion

The imperiice of English language |3 happened In Indonesin Many of
gifucation level both local and ivemsnal siandand (kindecganen. elementary school,
secondary, teriary wnd oniversty level) implement English instroction, There are
sorme of schools sl melude the English mnstrisction ab elementary schopls because it is
censidersd very imporiant

Commuonly  wocahulary snd  pronunciation material s the Trst priosity ar
elementary school level besides reading and writing. Bot anfortumately feaching and
Fearning in listening skill is lock of atestion. Listerang English foreagn language
activity can be said as foundation in English communicwstion. The objective of
Eeaching and karning listemag skills for elementary shadents is @yving comprebensan
and basic listenimg skill. En the waching Bstening, it is forbsdden wotese the studem

b far they can laten o conversatoon well.
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Cahyono (i Annisa, 2612} states that there are three chances of sucoesstul o
English instruction progrome Firstly, the program will be sucoess if the teacher has
good capability in promncintion. Secondly, hewe the svilabi, pood miterials and
guality ceacher. the vanation of teaching methd. Last, of the focus of scaching amd
fearning mre grommaotical competencs, thus it should be wdersiood and wpplving
communicative approsch

Listeming skill is the foundation For other skills, As receptive skills, stidents
bave 0 integrate and master listenmg skills o leam other skalls such a8 speaking,
espeially in leaming toreign language. By developing good listening skills, students
abde 10 match the sound with corresponding symibols when they decade words, By
fistening, im the eardy initial prscess studenis are preparing o smitade the sounds when
they speak. In addinon, oven listening skills can lay the foundstion for readosg
imstruction; it is because by developing good listening skill, students ¢an match the
o= with the corresponding symbols (Scon & Yireberg -TX6).

Teaching listening W children should make fun and varieies. Children whao
fern second or forcign Inngunge leaming require time and psychalogicnl ares, Every
student -has difference cloractemstic:. Teacher has o know these differefces o
feaching and kearning. There e some chanctenstios of sialent. First, chiliden’ s have
different in experience and atiude. The maorne teacher gain or expose siudent’ s unigue
experience the more relevant leoming becomes, Sceond, children are different in level
attaamment and intapedt. Some students have diffeculty i leaming foreign languape.

In ihis cose. the students showld know the function of lngeaee st least they are
aweare ol the use of Tunctional skill expeession such as how o express their feeling or

to respend oihers in English, Another reason why the ienching listening in the
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classeooem as still far away from sufficient a5 the insdeguacy of lening matenals m
thie 2rhaed
The Kules for Teaching Listening

a. tmproving student’s conflidencs. Teacher muast understand dweir conditon that

all stadents nre not always comprehend every word that weocher' s explain and

promeunce

b, Giving the explonation why stedent must listen. Make sure they know the

beneficent and the purpose of lstening skl

£. Teacher might help the children w develop some listening technbgue. Children
use their own beckepround knowledge for knowing something that there are nok

CRFTAIN AUre.

d. Seitimg the seeps of jesching and learning well. Teacher should apply pre

lastening . lstening sfage and post listenns.

e, Listening is not depended on pe recorder only. Moasr of lisiening maderial is

teqicher s talk

B. Peocedurcs of the Techngee
Simce listeming =kill 1s important to learned and mnstersd by the students, if =
mecessary Lo teach It in sonple way Tod young leamer. Lastendng sctivities in the
¢l srceowm cin e diviclesd oo dhree sapes, The activiries ane baliw
a. Pre-Listening
Awtivities when teacher help your stedents tor preparing what they will hear

The porposes of pre lisening acuvity are woURIng inleresd, seUVEInG peior

174




knowledge, buildimg vocabulary kpowledge. and peadicting the conteat. In pre
listening stnge wou can discuss the topic of conversation, give students infoemation
aboat the context, tor I.'.:!:.ill'|1'|'l|l,". wha 1= flking, where there are, 111,-.[]1 gy finel them
unknown wocabulary, give them soow predictions questions about the opac,
teacher should give the sureness what the stedents have to do and make sure your
students understnnd the reason doing the activity for examiple 4o praciice listening
b0 mative speaker,
b. Listening Stage
This is o stage where the feacher gives vanous types of tasks. For sxomple:
answering (ueesbians fromy Texd compeelasia ., or i muliple cholce, ar trie or
fadse. Chber than ihat, could abso be in completing something such as o form. char
of pacture based on soime lstening tape. Following doection on o map. matching
thes fistening saction with the correct set of pictures is also included os the variety
of lsenmg section, e purposes of while-listening activites {5 o help leamers
improve the skills of understanding the messages from spoken lungeage.
¢, [Postlistening
Thig 12 the teschiig sep that the eacher wses after presenting the Listening ext.
Activities when the eacher check sudents” undesstanding of what they loive been
fistening wr, give feadback. For example speaking setivitkes, writing sotivitics and

promumsiation activitics

C, How to Implement in Teaching and Leaming Activities

1} Pre-lisiening estivities

& The ieacher prepares the topic or the heading. Here, they can list down

appropriate content of the heading, The eacher may alse pote the number
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of each column, o save ofsnling bater. and a :"ilJFEEh[Ed. comtexl, Fod

example:
Aoy Pianis
snake I AT T e
Al |ig:|r:1'r shrubs
ofter swter lilies
turtle sadpes
dragontly
5 words 4 wiords

b, Teachers hove o bref stdents on whot they must do or provide clear

writken imstractien for them 1o follow,

2} Listening stage et ivitics

a. The teacher then calls our the nanses of the wems i random opdee. For
example. mangroves, draoonfly, odter. torle, snoke. shrubs, sedges,

:||I|]_r;|h:rr._ weitler lilies,

b. The studenis hear, identify snd put a uek in the right column.

¢. The result would like this.
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Arimals
Planis

21 Post listeming aetivities

Here, the tencher sill pive stigleni= e resull of thesr Hok=all 1ask, Tescher' s
Feedbarck will provede o many rights and weongs cach stedent has e each
column, In mone extended vemsion, the lencher can give them long explumotion and

Ln‘.":.' B AL

Meeroy prleeed condd cngvied spreciles five in the wellands, tncluding o moeder of rare
aniel evicdengered specier. The plomts thal grose dn wetlands (ke smgroves, wiater
filies, chrubs ond tedges provide shelrer from preganws for prey species like
adfigeadier o afler, g nesting areay for Bl ov inserd .':lr.l.rnu'r'_'. e dfreopon fly

wilthle tie waner gives sl arad turdle o plece o span

The result of student-response &= the same type s the above;

Animal Plam
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0. Advanthigs of the technigu:

Some advantages of the technigue:

- For the teacher, the wchnigue can replace the tape recorder. So, teacher dossn’t

depend on the tape, however she'he can use their voice b tesch listening

= For the stodenis, the technigque will bramg them on Tun section, Teacher is talkomg

and the studens will lisien direcily.

- The technaguee will bulld interaction berween students and the teacher. S0, they

will ¢lose each other,

5. CHARADES TECHNMNIOQUE

A, Incroduction

Gieneral characiensics of Wl learmers ane curmss, iraginative, and playful

They develog as individuwals wery quickly and howorise orowtines and sepettions.

They learn ond adopt into their surrcunding by imitating, watching, and listemng. This

is the way how they are scquisisg sew language.

I onder for veungsters (o accumolate English, they need to experience pnd

fisten do the lanpusge. In peneral berm. it s believed that children leam languapes

11




. The .'"u.l'-'.anl'.:l.p;"h of The J-IlL'JI'IIL!IIE

- It con be effactive feaching tnols for madeling group process. Here, students can
l=arm om bovw 0 behave in R dymamic. on how o respec other s apinion amd
be simcere.

- It is beneficiol for engaeing stidents or other groups in diseussion of cmss-
culworal or challenging topic. Stdents then will lesrn on how 1o perceive a
difficult issue From virisus perspectives

- B pives students greater autangary in classoeem discazsios,

Fashbowl alse has impact townrnds studenits” self-etiicscy in speaking,

- Fishhowl can make the students active dn class and reduce the siudenes’ bosedom.

14]
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CONCLUSION

The development of language teaching is always progeessing tme o time, The
improvemsent is massive along with the research amd the study . The preat effon is establishes
and itegrated 1o give the soctor of languaze teachimg the best input snd owtpad. B oalso o

give the best experience tor the leamer in the lingusge acqusition,

e of the results coming from this developmient is vanety of techniques. in language
tzaching, especially in English as Secoml Language (ESL) and English & Fooeign Language
{EFL ), The kength lisk of the technbques is provided with varkows ohbjectives in torgeting the
mastery of four basic skill of Englich, vocabatary . grammar and many else. The technigue are

allsa vary in terms of actively, there are smple, comples and ever games type one,

In implemsenting the echniques could be achieved nto vanous foem ol materials,
including all ahowt Wetlamds . With the sid of the technigues. learning English for Wetlands
will be mewe interesting, sducative and creative, This book has cellected the weapon o make

lzamang English for Wetlasds joylal.

In learming Type and Charsacteristics of Wetlands material in the first and second chapler,
wzacher can uss the aid of boonem-up, information-gap and summanizing echnigues w
improve students” mastery of reading. In the lstening section. tencher could use the technigue
of subtitle from chort-clip o provide vissal and audio assistance. As for the productave skill,
speaking skill coukl be improved by using presentntion technigque and writing can be

implkemented throagh descoptive witing technigee,

In the second chapter with the material of Wetlands Habatat, teacher can give besefi

from setive lechnigues =sach & maiching word W pactsre, three plases and Koow What 10
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Learn (KWL}, Assde from that, for the oviul lesrmag theeugh games cos be onplemened
through Guessing Games and What™s Missing ganmes. Thus. stedents can lzarmn about wetlands

haibitad im serioes and alse imeresting manmer,

In chapter three, under the theme material of Wetland's Function, there are alze vatous
techniques that couki be implemented. In the type of collabomtive keamming. there are group
weork amd discussion wechnique. Besides thar, tbere are wreiting skills scope with the technigue
of semantic mapping, process spproach smd clustering. These varwety will make swdents more

cuper o learn and explore thesr writsng style.

Wietland's Conservation is the main theme of chapler 4, this material could be keamed by
using the technigues of extensive reading. B is also could be sctively implemented in the
productive dkall asmmg wntstive writme and gocvtelling echngqoes. Boegwde feom that, o
lzarming the gist of vocbulary and grammar could be done by dialogues and shoel

woiversalion.

Chapter five sbout 5ocial Life in Wetlonds could be explorsd by stsdents throagh the
Techmgues of exlemsave momeloge and sinioml Il:.:lrmllj-_l;. Thes sirtepy coulid I1¢I|1 shixlenrs

understmed the material barer along with the acquisitsos of the objective skills,

The last chapier under the matenal of Threats of Wetlands has the objective on the
mastery of productive skill of English. Here, teacher could teach studems how o masimiae
ihe lechmigee of group work, discussion, ompeiency-hased lmgusge teaching and also
debate. This type of sctivity will be benofscial m language teachang to belp stwdents acquine

haoth the speaking and ariting skill,

All imoall, these imteprded vanous echnigues coeld be nnplemented 1o the choesen

inaterial e bring ussgus and sew envieonment for sudents s classzoem seming. With the
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specific sdvantage and proceduse, teacher can wse these puidelises i teaching Englah m

cluss. The variety will prove to be helpful 1o create creative and edocative classronm activity
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SYNOPSIS

Technioues in Teaching English using 'Wetlands is presssied as 8 unipee tool o aid practicing teachers or fulure
ieachers fo engape all abmil Wetfands = teaching Englistc This infersstirg theme is provided ba infroduce studerts
and yauryg generation to the: magic and besuty of WeSands. With selected and innovadive fochniques. sorely the
purpase of 1hig Beck in giving gedsling te link the techesgues to all zort of Wethnez matenal will he fruitful to the
auanee of Englsh teachifg and leaming thol inieresting, educalive sod creati, This beek has collecied e
vieapon 1o make learming English for Wetlands enjoyable,

This book imtroduces and make use of wetlands matenial inte 7 infegrated chapiers. Ench chagter provide undgse
and interesteg technigues in feaching English, Esch chapter has ils oan spesfalty in techniques tal matoh with
the e &l wetlands from the typs and characienistics of wotlards, its habitad, wetlands” Fanction, conssnation of
wetland, ie sxcial-ife znd &l 2on of threat ty wetlands

The kergth Bst of the techniquea with the taste of wetlands are provided with vanous objectives in targeting the
mizstery of four bosic skl of Englsh, alio vecabulary, grammar and many else. The techniques are also voried (s
tarms of octivty, there sre simpie one, comedza and challenging and even the games type one. These topics in
eich chapier are orgaeired intentionaly in that order wath the hope that such a presentstion ond eeganization of
mresterials in this bosk will aid teachers in preparation with & pactical and dlear sense on teaching English using
wetlands material fram theory to practice.
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