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Abstract:The teaching and learning of English today whichpleasizes more on the
communicative and cooperative approaches has ledh&é emergence of communicative,
cooperative teaching and learning methods. ProbBamed Learning (PBL), an approach which
utilizes a real-world problem as the stimulus feaining enables students to actively engage in
analyzing a problem, finding the causes and thecesf and proposing the best solution to the
problem. In that way, students build shared-knogdedn the issue and develop their problem-
solving as well as their communication skills. Thitidy investigates the undergraduate
students’ perceptions toward learning with PBL im @argumentative writing course during a
semester. The instrument employed is a perceptiestipnnaire which has been validated and
tried-out. The findings of the study show that #tedents had positive perceptions on the
implementation of the Problem-Based writing instiart as indicated by the overall mean score
of the responses that was 83.74 which was categgbaz positive perception. Finally, the study
suggests that future research is carried out byolving larger sample and investigating
teachers’ perceptions to obtain more conclusivelifigs on the impacts of PBL on language
learning.
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Introduction

The teaching and learning of English today which pleasizes more on the
communicative and cooperative approaches has letheaoemergence of communicative,
cooperative teaching and learning methods. Theoappes engage students in more active and
communicative ways of learning language than taditional teacher-based approach. There are
guite many strategies of teaching that requiredestts’ active learning among which is the task-
based learning, project-based learning, and tla¢ively new problem-based learning. The latter
which is originally developed in the medical fieldd has been proven to be effective (Chappell,
2006; Yeung, 2010; Bethell & Morgan, 2011; Hallinge Lu, 2011; Wynn, Mosholder &
Larsen, 2014; Ho, Whitehill & Ciocca, 2014) hasesgaf to the field of language teaching.
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Problem-Based Learning utilizes a real-world problas the stimulus for learning.
Within the approach, students work in small grotgpanalyze a problem, find the causes and the
effects, and propose the best solution to the problin that way, students build shared-
knowledge on the issue and develop their problelvirgpas well as communication skills. The
present study attempts to investigate the undeugtadstudents’ perceptions toward the impacts
of Problem-Based Learning on students’ learnin@igumentative writing classroom. It also
proposes recommendations with regard to implemgntnoblem-Based Learning in EFL

classrooms setting.

Review of Literature

Problem-Based Learning (Henceforth PBL) is origindeveloped in the medical field in
the 1960s. It is firstly the developed in Mc Mastémiversity in Canada to improve students’
knowledge on the content and their critical thigkiowards the medical issues (Savery, 2006;
Strobel & van Barneveld, 2009). PBL is subsequeafiplied in science, business, education,
and language learning. As it is defined by Sav@§06) that PBL is “an instructional (and
curricular) learner-centered approach that empovessners to conduct research, integrate
theory and practice, and apply knowledge and stdllslevelop a viable solution to a defined
problem” (p. 9). It is through PBL that studentsrle to apply knowledge, solve problems,
practice higher order thinking skills, and selfedit which then improve the outcome of their
learning (Burch, 2000; Savery, 2006; Hung, 2013)d¢g in PBL classroom, students become
active learners in constructing knowledge on tlseies exploring resources to find the cause and
effect, propose possible solutions, decide the passible solution, and propose the reasons.

The characteristics of PBL reflect the inquiry-lthdearning approach, a pedagogical
approach which has roots in the constructivist mhgmarticularly the works of Piaget, Dewey,
and Vygotsky. Within this approach, students as&stjons, explore resources or do research to
find the answers to the questions, analyze the dale interpretation on the data, and make a
decision or possible solution (Bell, Urhahne, Saea& Ploetzner , 2010; Wilhelm & Wilhelm,
2010). However, in order PBL to be effective, teshshould use open-ended problem taken
from real-life issues which are in suitable difligulevel and relevant with the learning
objectives (Knowlton 2003; Hmelo-Silver & Barrow2006; Hung, 2009; Jonassen, 2011,
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Larsson, 2011; Dole et al., 2015). It is recommentiat a good problem for PBL classroom
should be interesting, relevant, real-life issymgrapriate with the lesson objectives, in suitable
difficulty level, clearly presented, comprehensjblequire more than one solutions, and
debatable (Hmelo-Silver & Barrows, 2006; Sockalmg& Schmidt , 2011; Jonassen, 2011;
Larsson, 2011).

Theories of PBL hypothesize that group works of RBavide students with the chance
to collaboratively build knowledge on the problearsd find the best solution to the problem
(Hmelo-Silver, 2004; Savery, 2006; Mathews-Aydi@Q07; Jonassen, 2011). Within the group
work, the students help each other to understaadigsue, find the causes and the effects,
propose possible solutions, and propose the begisoeach of which will be difficult to solve
alone. In that way, the sense of helping each adems to contribute to the group work.

Studies have been carried out to investigate tipaats of PBL on language learning. A
research by Othman and Shah (2013) found that stsitught using PBL performed better than
those taught using non PBL (traditional lecturedoaslassroom) in which they were able to
present more critical argument and give relevappetting details in their essays. Such finding
implies that students who learn in a student-cedtéearning atmosphere can perform better
than those in a teacher-centered classroom astbegngaged in exploring the issue and solving
the problems. Meanwhile, a study by Li (2013) résedhat PBL brought positive effect on Thai
upper secondary school students’ critical thinkatogities and argumentative writing skill that
after 18 weeks of PBL instruction, the post-testcatical thinking showed higher scores than
the pre-test and the students’ argumentative wrikills improved significantly.

Students’ perceptions on the implementation of RB& also investigated. A study by
Chappell (2006) reported that the Geography stedesd positive opinions towards the benefits
of PBL in developing their collaboration skills andcreasing knowledge on the content
regardless in the beginning they felt shocked asntiethod was different from the traditional
lecture they were already familiar with. Anothevestigation by Hallinger and Lu (2011) found
that Business undergraduate students and teach&tsiland had positive perceptions on PBL
as it increases learning engagement. Likewisengitiedinal study carried out by Elizabeth and
Zulida (2012) explored the students’ perceptiongh@implementation of PBL in English for
Specific Purpose course in a Malaysian univerditye findings revealed that the students had

positive perceptions to PBL as it developed theltaboration skills and fostered their learning
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motivation even though in the initial stage of PBley were shocked and resistant as they were
on their own to work out the problem- a learningraach which was different from what they
were traditionally accustomed to. They also admiitteat the group discussions increased the use
of English and improved their English where theykeal together on the grammar, vocabulary,
and pronunciation to produce a joint compositioms presentations.

Positive findings were revealed in the study byrngd2009). The survey study which
was conducted in a Technical Writing course of mensity in Thailand showed that the students
had positive perceptions on PBL. They enjoyed thiealoorative work on the project and find
solution to the real world problems which interéstaem more in the learning compared to

conventional writing courses they have been acoustoto.

Methodology

The present study employs a qualitative desigreveal the students’ perceptions on the
implementation of Problem-Based writing instructidaring a semester. The subjects of the
research are the undergraduate students of thasEnDkepartment of Lambung Mangkurat
University in South Kalimantan province, Indonesldey are intermediate students who are
enrolled in the Writing IV Course where they leaimout argumentative essay writing within
PBL approach. The total numbers of the studente R&8r

The instrument of the study is an open ended,-dose questionnaire on students’
perceptions toward learning with PBL which has bdeweloped through expert validation and
try-out. There were 25 items of the questionnairewhich 8 items were about students’
perceptions on the features of the problems, 6stamre about students’ perceptions on the
functions of the problem, and 11 items were abbeatstudents’ perceptions toward the process
of teaching and learning with PBL. The subjectsemequired to response by selecting one of
the options of “strongly agree”, “agree”, “neutraftlisagree” or “strongly disagree” where the

scores were 5, 4, 3, 2, and 1 correspondingly.

The students’ responses were then tabulated andlatdd. As there were 25 items, the
highest score was 125 while the lowest was 25. 8kesres were transformed into a scale of 0-

100 as the ordinary standard of scoring. A rangs @eveloped which comprised of 20 as the
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lowest and 100 as the highest with specific clasgibn of the perceptions. The mean score of
the total responses is then interpreted based @matige. Table 1 showed the classification of

students’ perceptions toward PBL based on the score

Table: 1
Classification of the Students’ Perceptions toward®BL
Range of Scores Category
85-100 Very Positive
69-84 Positive
53-68 Neutral
37-52 Negative
20-36 Very Negative

To obtain content validity, experts’ validation weesried out by involving two lecturers
of the course. The validation was focused on theitg] relevance, and coverage of the items.
Meanwhile, to obtain empirical evidence on thedifiand reliability, the draft was tried-out to
the subjects who had similar characteristics withgubjects of the study. Prior to the try-out, the
subjects were taught argumentative writing by u$liBd. approach to give them the experience
of learning with PBL so that they would be knowledfle in filling out the questionnaire. The
implementation of PBL was based on the procedunethé real study which consisted of
problem presentation, problem analysis, reseagggrting, and application. The students were
grouped into 4 to work on the problem solution.eAfthat, the students wrote an argumentative
essay individually as the classroom assignment.

Subsequent to individual writing, the students’gegtion questionnaire was distributed.
The validity was measured by using Pearson Prodilminent while the reliability was
calculated by employing Cronbach’s Alpha. The sta@l computation on the validity revealed
that 20 items were valid in which the observe@lue was bigger than the value of thable for
27 respondents (N-2) which was .367. Meanwhiles ftems were found to be not valid as the
observed value was less than tmgable. Accordingly, the five items were revisedénms of
the wording to make them more comprehensible sbth®y still can be utilized to reveal the
subjects’ perceptions. Then, the final draft of theestionnaire was developed which consisted

of 25 items.

Findings
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In the end of the learning process with PBL, thee@gtions questionnaire was distributed
and the data was analyzed. Part A, representechdoytéms number 1 to 8, was about the
features of the problem which included the chargttes of interesting, relevant, real-life issues,
appropriate with the lesson objectives, be in bistaifficulty level, clear and comprehensible,
require more than one solutions, and debatable.d&te shows that the students had positive
perceptions on the features of the problems. Taldbows the summary of the results on the
perception questionnaire Part A.

Table: 2

Students’ Responses on the Features of the Problems

No | The Features of the Problems Responses (%)

Strongly | Agree Neutral | Disagree| Strongly

Agree Disagree

1. Interesting 35.71 64.29 - - -
2. Relevant to their study 17.86 57.14 25 - -
3. Real-life 57.14 42.86 - - -
4, Appropriate with lesson objectives 3.57 71.43 25 - -
5. Suitable difficulty level 10.71 78.57 10.71] - -
6. Clear and comprehensible 25 67.86 7.1 - -
7. Require multi solutions 46.83 46.42 7.14 - -
8. Debatable 60.71 35.71 3.57 - -

As depicted in Table 2, there were ten students/(35) were “strongly agree” and 18
students (64.29%) were “agree” indicated thattalilents thought that the problems presented in
the class were interesting. Item number 2 whickedtséhat the problems were relevant to the
study obtained the majority of the agreement incwHi6 students (57.14%) answered “agree”, 7
students (25%) answered “neutral” and 5 studem®626) answered “strongly agree”. The next
item number 3 stated that the problems were rémsliisues wherein 16 students (57.14%)
answered “strongly agree” and 12 students (42.888syvered “agree”. This indicated that all
the students perceived that the problems werelifeabsues. For item number 4 which stated
that the problems were appropriate with the lessigactives, 20 students (71.43%) responded
“agree”, 7 students (25%) chose “neutral” and Hei (3.57%) chose “strongly agree”. Thus,
the majority perceived that the problems were gmpaite with the lesson objectives. The next
item number 5 stated that the problems were irallatdifficulty level obtained 22 students
(78.57%) were “agree”, 3 students (10.71%) wereolsjly agree”, and 3 other students
responded “neutral’. Regardless the three studehts were neutral with the statement, the

majority of the students thought that the problevese in suitable difficulty level.
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The next item was the item number 6 which stated the problems were clear and
comprehensible. There were 19 students (67.86%joneled “agree” and 7 students (25%)
responded “strongly agree”, and two students (7)Ld8sponded “neutral’. The percentage
showed that common students perceived that thdgmsbwere clear and comprehensible. The
item number 7 stated that the problems requiredertioain one solution in which 13 students
(46.43%) responded “strongly agree”,13 studentpamded “agree”, and 2 students (7.14%)
responded “neutral”. This item received major remas of agreement which confirmed that the
problems required more than one solution. Finalyg item number 8 which stated that the
problems were debatable showed that 17 student3l@) were “strongly agree”, 10 students
(35.71%) were “agree” and 1 student (3.57%) wasuthad’. The percentage showed that the
students perceived that the problems were debatable

Part B which was consisted of items number 9 tava4 related to the functions of the
problem. The findings show that the majority of #tedents had positive perceptions toward the

functions of the problem. Table 3 presents the sargraf the responses on the items of Part B.

Table 3:
Students’ Responses on the Functions of the Problem

No | Functions of the Problem Responses (%)
Strongly | Agree Neutral Disagree| Strongly
Agree Disagree

9. Develop critical thinking skills 46.43 50 3.57 -

10. | Develop problem solution skills 50 42.86 7.14

11. | Develop argumentation skills 39.29 50 10.71

12. Promote group work 21.43 71.43 7.14

13. | Develop reading skills 17.86 60.71 21.43

14. | Develop communication skills 17.86 71.43 10.71

Based on Table 3, the item number 9 which statatittte problems developed the skill
to view an issue critically showed that 14 stud€bi’o) were “agree”, 13 students (46.43%)
were “strongly agree”, and only 1 student (3.57%pWneutral”. It showed that majority of the
students perceived that the problems developed $kéi to view an issue critically. The next
item number 10 stated that the problems developedtkills to propose solution in which 50%
responded “strongly agree”, 12 students (42.86%¢exy and 2 students (7.14%) responded
“neutral”. This meant that the majority perceivdthtt the problems developed the skills to

propose solution. Then, the item number 11 stabted the problems developed the skills to
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argue. Similar result was found wherein majoritytteé students (50%) agreed on the statement,
11 students (39.29%) strongly agreed, and 3 stadé&0t71%) responded “neutral”. It indicated
that the students thought that the problems deweeldipeir skills to argue.

The next item number 12 which stated that the grobkl promoted group work, 20
students (71.43%) were “agree”, 6 students (21.4@fe "strongly agree”, and 2 students
(7.14%) were “neutral”. This confirmed that the oréy of them perceived that the problems
promoted group work. Then, the item number 13 wistatted that the problems developed skills
in reading revealed that 17 students (60.71%) redgub “agree”, 5 students (17.86%) chose
“strongly agree”, and 6 students (21.43%) choseitha#’. Thus, common students thought that
the problems developed their skills in reading veses. Finally, the item number 14 stated that
the problems developed communication skills. Fas tetatement, 20 students (71.43%)
responded “agree”, 5 students (17.86%) respondedntfly agree”, and 3 students (10.71%)
responded “neutral”. The majority of the respondeagreed that the problems developed their
communication skills.

The last part was Part C which consisted of 11 steatated to the process of teaching
and learning by using the Problem-Based writingrutdion. The summary of the students’
responses on the items of Part C is displayed loteT4

Table: 4
Students’ Responses on the Teaching-Learning Procewith PBL

No | The Teaching-Learning Process with PBL, Respons¢%o)
Strongly | Agree Neutral | Disagree| Strongly
Agree Disagree
15 Equal member contribution 14.29 35.71 46.43 - -
16 Respect different opinions 28.57 57.14 10.71 73.5
17 Groups’ negotiation 32.14 60.71 7.14 -
18 Focused group discussion 32.14 64.29 3.57
19 Help to build strong claims 25 64.29 10.71
20 Help to propose reasons 17.86 82.14 -
21 Help to collect evidence 35.71 57.14 7.14
22 Help to build logical reasoning 35.71 60.71 3.57
23 The teacher clarifies argument 42.86 5( 7.14
24 The teacher directs presentation 42.86 57|14 - -
25 Time allotment is sufficient 17.86 39.29 2857 4.2

Table 4 showed that the item number 15 which stétetl during the learning, each
member contributed based on the task divisionsst@@ents (46.43%) responded “neutral”, 10
students (35.71%) chose “agree”, 4 students (¥)2hose “strongly agree” and 1 student

(3.57%) responded “disagree”. This indicated thatdontribution of each member varied. Half
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of the students thought that each member contibinteghe group work as 14 of them agreed
whereas the rest 14 students thought differentlyl&sstudents were neutral and 1 student
disagreed. The next was the item number 16 whiatedtthat each member respected the
differences of opinions. There were 16 studentsl@®®) agreed, 8 students (28.57%) strongly
agreed, 3 students (10.71%) chose “neutral” antudest (3.57%) disagreed. The percentage
revealed that common students perceived that eaember of the group respected the
differences of opinions.

The item number 17 stated that the groups negdtittefind agreement. For this
statement, 17 students (60.71%) responded “ag@estudents (32.14%) responded “strongly
agree”, and 2 students (7.14%) responded “neutitathowed that most of the students agreed
that the groups negotiated to find agreement dutiegdiscussions. Then, the item number 18
stated that the group discussions focused on sike.id here were 18 students (64.29%) agreed, 9
students (32.14%) strongly agreed, and 1 studeb?¥d) chose “neutral’. There was no student
chose “disagree” which confirmed that the majowtythe students thought that the group
discussion focused on the central issue.

The next item was the item number 19 which statedl the group discussions helped to
build strong claim. For this statement, 18 studé®¥s29%) responded “agree”, 7 students (25%)
responded “strongly agree”, and 3 students (10.7Ad®6e “neutral”. The results indicated that
most of the respondents perceived that the grosgudsions helped them build strong claims.
Then, the item number 20 stated that the groupudgons helped to propose reasons. This item
received major response of “agree” wherein 23 sttglf82.14%) chose “agree” and 5 students
(17.86%) chose “strongly agree”. Nobody disagreétl the statement which indicated that the
majority believed that the group discussions heljpedh to propose reasons.

Item number 21 stated that the group discussiehzeld to collect evidence. This item
also received major response of agreement whem@istudents (57.14%) chose “agree”, 10
students (35.71%) chose “strongly agree”, and @estis (7.14%) responded “neutral”. The next
was the item number 22 which stated that the teadirected the group to build logical
reasoning. For this statement, 17 students (60.&t¥&ed, 10 students (35.71%) strongly agreed
and 1 student (3.57%) chose “neutral’. The pergenthowed that all the students thought that
the teacher directed the group to build logicatogéng. Then, the item number 23 stated that the

teacher helped clarify the group’s argument. Thétesnent received agreement in which 14
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students (50%) responded “agree”, 12 students §4@.8esponded “strongly agree” and 2
students (7.14%) chose “neutral”. It indicated ttet students recognized that during the group
works, the teacher helped clarify the group’s argonto enhance the class understanding during
the class discussion.

The next item was the item number 24 which staled the teacher directed the class
presentations. Similar to the previous statemegiédad to teacher’s roles, this item also received
the majority of agreement. There were 16 studésitsld%) who chose “agree” and 12 students
(42.86%) chose “strongly agree”. There was no studbowed neutrality nor did disagreement
which confirmed that all the students perceive thatteacher directed the class presentations.
Finally, the item number 25 stated that the timetalent was sufficient for exploring the issue,
building reasons, and proposing solutions. Thimiteceived various responses wherein 11
students (39.29%) agreed, 8 students (28.57%) mespo “neutral”’, 5 students (17.86%)
strongly agreed and 4 students (14.29%) disagrBeeke varied responses indicated that each
student had different perceptions on the time @éstt of the Problem-Based writing activities
which might depend on their efforts during the gromork. Some students might not face
obstacles during exploring resources, buildingeaasand proposing solutions while others did.
Thus, the struggled ones might feel that the titfegraent was not sufficient for them to finish

the work.

Discussions

The students’ responses were then analyzed pardtel per part. As has been noted,
Part A covers about the students’ perceptions erfidatures of the problem. The analysis on the
items of Part A showed the students had positivegptions on the features of the problems as
majority of them agreed on the features statetermuestionnaire. The majority of them thought
that the problems were interesting (64.29%), releva their study (57.14%), real-life issues
(57.14%), appropriate with the lesson objectivels43%), in suitable difficulty level (78.57%),
clear and comprehensible (67.86%), require mora thae solution (46.43%), and debatable
(60.71%). Accordingly, it can be concluded thatriéspondents of the present study had positive

perceptions on the features of the problems exposex® PBL class.
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Part B of the questionnaire was about the studgragieptions on the functions of the
problem. Drawing the data on this questionnaire, jae majority of the students had positive
perceptions toward the functions of the problemtlasy agreed on the statements which
represented the functions. As shown by the pergestahe majority of the students perceived
that learning with Problem-Based writing instruatideveloped their critical thinking skills
(46.43%), develop problem-solving skills (50%), eiep argumentation skills (50%), promote
group work (71.43%), develop reading skills (60.71%nd develop communication skills
(71.43%). Hence, the students of the present dtadypositive perceptions on the functions of
the problem-solving activities they experiencethi@ learning with PBL.

Finally, Part C was about the students’ perceptiom the teaching and learning process
using PBL. Based on the data analysis, majoritihefstudents showed positive perceptions on
the process of the teaching and learning. The myajoi them thought that during learning with
groups, the members had equal contributions (46)4B8pected different opinions (57.14%),
and negotiated ideas (60.71%). The majority of tledso perceived that the discussions were
focused (64.29%), helped to build strong claim 2646), helped to propose reasons (82.14%),
helped to collect evidence (57.14%), and helpdalital logical reasoning (60.71%). Finally, the
majority of the respondents perceived that theheaclarified groups’ argument (50%), the
teacher directed presentations (57.14%), and the &llotment was sufficient (39.29%). All in
all, the subjects of the present study had pospiseeptions on the process of the teaching and
learning with Problem-Based writing instruction.

Further, the students’ responses were scored dculatad to obtain the mean score. The
data analysis showed that the students had poggveeptions toward the application of the
strategy in which the total mean score of the sttgleesponses in the questionnaire was 83.74
which is categorized as positive perception basedthe classification of the perception
interpretation. To conclude, the respondents of shely had positive perceptions on the
implementation of PBL in learning argumentative timg with regard to the features of the
problems, the functions of the problem-solving, déinel process of teaching and learning with
PBL.

The positive finding of the present study is in@dance with the findings of previous
studies by Chappell (2006), Leong (2009), Hallinged Lu (2011), and Elizabeth and Zulida
(2012) as well as the underlying theory of PBL. Tineestigation by Chappell (2006) finds that
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the undergraduate students of the Geography Degatthave positive perceptions toward the
implementation of PBL. The students’ journals révkat despite the struggle to adapt with PBL
which they find different from the traditional tdaeg, they think that PBL develops
collaboration skills and increases their knowledgethe content. Likewise, the survey study by
Leong (2009) which is conducted in a Technical Wgtcourse of a university in Thailand
shows that the students have positive perceptiorRBL. They enjoy the collaborative work on
the project and find solution to the real world [gesns which interest them more in the learning
compared to conventional writing courses they h#emn accustomed to. Similarly, an
investigation by Hallinger and Lu (2011) revealattetudents have positive perceptions toward
the application of PBL as it increases learningagiegnent.

Students’ positive perceptions on the implementatcd PBL are also found in a
longitudinal study by Elizabeth and Zulida (2012hieh investigates the effect and the
constraints of PBL over one semester. The findisiggw that the undergraduate students of
English for Specific Purposes have positive peroapton the implementation of Problem-
Based Learning in English writing courses. The gtaldo reveals that the students improve their
language skills as they learn the pronunciatiorellisyy, vocabulary, and grammar during
working in the group. They also admit that theydrae more aware on their responsibility for
learning. These findings are pertinent to the fuggi of the current study which reveal that
students perceive Problem-Based Writing instrucpositively as it helps develop the skills to
view an issue critically, build strong claim, argysopose solution, collect relevant evidence,
promote group work, and communicate.

The positive findings of the present study is asang with the theory of PBL which
theoretically hypothesize that the group works &LPprovide students with the chance to
collaboratively build knowledge on the problems dmdl the best solution to the problem
(Hmelo-Silver, 2004; Savery, 2006; Mathews-Aydi@Q07; Jonassen, 2011). Within the group
work, the students help each other to understaadigsue, find the causes and the effects,
propose possible solutions, and propose the begisoeach of which will be difficult to solve
alone. In that way, the sense of helping each c@ems to contribute to the group work.

Pertaining to the features of the problem, studehtke current study perceive that the
problems are interesting, relevant, real-life issugppropriate with the lesson objectives, in

suitable difficulty level, clearly presented, compensible, require more than one solutions, and
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debatable. This is associated with the underlyirepty of PBL which postulates that in order
PBL to be effective, the teachers should use opeeg: problem taken from real-life issues
which are in suitable difficulty level and relevamith the learning objectives (Knowlton 2003;
Hmelo-Silver & Barrows, 2006; Hung, 2009; Jonas®f1,1; Larsson, 2011; Dole et al., 2015).
These criteria of the problem which are includedhia perceptions questionnaire of the current
study are also based on students’ perceptions whale been revealed in a study by
Sockalingam and Schmidt (2011).

To conclude, the students showed positive peraeptio the implementation of the
Problem-Based writing instruction as indicated bg percentage of the responses. In addition,
the overall mean score of the responses was 8atédarized as positive perception referring to

the classification of the perception interpretation

Conclusion

The students of the current study perceive thablBmo-Based writing instruction is a
strategy that promotes group work, develops stallgiew an issue critically, argue and propose
solution, and develops communication skills. Thedifngs are in line with the theory which
postulates that through PBL students learn to appbwledge, solve problems, practice higher
order thinking skills, and self-direct which thengrove the outcome of their learning (Burch,
2000; Savery, 2006). The stages of PBL which consisproblem presentation, problem
analysis, research, reporting, and applicationifat2 the students with step-by-step learning to
solve a problem. Further, they apply the knowledgethe issue and the skills in proposing
solution into argumentative writing. It is apparghat the positive impacts of PBL on the
students’ learning yield in positive attitude aretqeptions toward PBL.

To conclude, the students of the current study hpesitive perceptions on the
implementation of PBL during argumentative essaiing. Accordingly, PBL is proposed to be

an alternative strategy to teach writing partidylar higher education levels.

Suggestions and Recommendations

Referring to the positive impacts of PBL as thespre study reveals, it is recommended

that teachers of English as a Foreign Languagecimght the approach as an alternative to teach

| www.ijee.org
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argumentative writing particularly in higher eduoatlevels. Further research is also
recommended to provide more conclusive findingstadents’ perceptions on the
implementation of PBL. It is then suggested toudel larger subjects and triangulate the data by
involving teachers so that the results can be mongincing. Accordingly, the perceptions of
both students and teachers can provide more coweldata on the impacts of PBL on language
learning.

References

Bell, T., Urhahne, D., Schanze, S., & Ploetznef2R10). Collaborative Inquiry Learning: Models,
Tools, and Challengemternational Journal of Science Education(B), 349-377.

Bethell, S. & Morgan, K. (2011). Problem-based &mxgeriential Learning: Engaging Students in an
Undergraduate Physical Education Modudleurnal of Hospitality, Leisure, Sport and Tourism
Education, 10(1), 128-134.

Burch, K. (2000). A Primer on Problem-Based Leagrfior International Relation Coursésternational
Studies Perspectives, 31-44.

Chappell, A. 2006. Using the ‘Grieving’ Process &edrning Journals to Evaluate Students’ Responses
to Problem-Based Learning in an Undergraduate GgbgrCurriculumJournal of Geography
in Higher Education30, (1), 15-31.

Dole, S., Bloom, L., Kowalske, K. (2015).TransfongiPedagogy: Changing Perspectives from Teacher-
Centered to Learner-Centeréaterdisciplinary Journal of Problem-Based Learnidd (1) .
Elizabeth, M.A. & Zulida, A.K. (2012). Problem-Bakkearning: A Source of Learning Opportunities in
Undergraduates English for Specific Purpo3é® International Journal of Social Sciences, 3

(1), 47-56.

Hallinger, P. & Lu, J. (2011). Implementing Problgased Learning in Higher Education in Asia:
Challenges, Strategies and Effeliurnal of Higher Education Policy and Managem&g, (3),
267-285.

Hmelo-Silver, C.E. (2004). Problem-based learnifpat and How do Students Leaif&@ucational
Psychology Reviewl6,(3), 235-266.

Hmelo-Silver, C. E., & Barrows, H. S. (2006). Goalsl Strategies of a Problem-Based Learning
Facilitator.The Interdisciplinary Journal of Problem-based Leiag, 1,(1), 21-39.

Ho, D.W.L., Whitehill, T.L. & Ciocca V. 2014. Penrfmance of Speech-language Pathology Students in
Problem-based Learning Tutorials and in Clinicad®ce.Clinical Linguistics & Phonetics28,
(2), 83-97.

Hung, W. (2009). The 9-step Problem Design ProftesBroblem-Based Learning: Application of the
3C3R  Model, Educational Research Review, ,148-141, Retrieved from
(http://www/dx.doi:10.1016/j.edurev.2008.12.001

Jonassen, D. (2011). Supporting Problem SolvirgBh. Interdisciplinary Journal of Problem-Based
Learning, 5(2), 95-119.

Knowlton, D.S. (2003). Preparing Students for Ededa.iving: Virtues of Problem-Based Learning
across the Higher Education Curriculudew Direction for Teaching and Learnir@h, 5-12.

Larsson, J. (2001Rroblem-Based Learning: A Possible Approach to luegg Education?

Retrieved fromwww.nada.kth.se/-jla/docs/PBL.pdf
Li, Y. (2013). Effects of Problem-based English tivig Instruction on Thai Upper Secondary School

www.ijee.org



International Journal of English and Educationgt
ISSN: 2278-4012, Volume:6, Issue:3, July 2017

Students’ Critical Thinking Abilities and Argumetitee Writing Skills. Online Journal of
Education, §1), 242-255.

Mathews-Aydinli, J. (2007 Problem-Based Learning and Adult English Languagarhers Center for
Adult English Acquisition.

Leong, P.C. Ng. (2009). The Power of Problem-bassaning (PBL) in the EFL Classroom,
Polyglossia, 1641-48.

Othman, N. & Shah, M.1.A. (2013). Problem-Basedrbé# in English Language ClassrooEnglish
Language Teaching,(3), 125-134.

Savery, J.R. (2006). Overview of Problem-Based hiegr Definitions and Distinctions.

Interdisciplinary Journal of Problem-Based Learnjig1), 9-20.

Sockalingam, N. & Schmidt, H.G. (2011). Charactarisof Problems for Problem-Based Learning: The
Students’ Perspectivinterdisciplinary Journal of Problem-Based Learnjrig 1.

Strobel, J. & van Barneveld, A. (2009). When is PBare Effective? A Meta-synthesis of
Meta-analyses Comparing PBL to Conventional Classm Interdisciplinary Journal of
Problem-Based Learning, 3.

Wilhelm, J. G., & Wilhelm, P. J. (2010). Inquiridginds Learn to Read, Write, and Think: Reaching All
Learners through Inquiryiddle School Journal, 415), 39-46.

Wynn, C. T., Mosholder, R. S. & Larsen, C. A. (2DIMeasuring the Effects of Problem-Based Learning
on the Development of Postformal Thinking SkillsdaBngagement of First-Year Learning
Community Studentd.earning Communities Research and PragGti;€?2).

Yeung, S.(2010). Problem-Based Learning for Prango8tudent Learning in High School Geography,
Journal of Geographyl09, (5), 190-200.

www.ijee.org



