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Bismillahirrahmanirrahim.
Bisa jadi, kata “menzalimi” terlalu keras digunakan dalam kata
pengantar ini, akan tetapi dikarenakan dalam tanda kutip (“...”) diharapkan
pembaca memaknai dalam arti positif. Ya, adakalanya merasa menzalimi
Mutiani, penulis buku Menulis Artikel Ilmiah Menulis Akademis, yang
pengantarmya ditulis sekaligus sebagai motivasi. Saya bukan guru langsung
Mutiani secara penuh dikarenakan ketika Mutiani kuliah S1 di Pendidikan
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menjadi pejabat kampus, termasuk sebagai Koordinator Program Studi. Hanya
saja, harus bertanggung jawab : Berani mendirikan berani mengembangkan
menjadi program studi bagus. Siap Komandan. Doa terbaik dipanjatkan buat
Sampeyan di sisi-Nya. Aamiin Ya Rabbal Alamin.
Mutiani, penulis buku Menulis Artikel Ilmiah Menulis Akademis
menjadi operator program studi Pendidikan IPS FKIP ULM. Dari awal sudah
ditekankan : 1. Kursus Bahasa Inggris, 2. Istiqamah Menulis, dan 3. Studi S3.
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Sebagai “Kepala Ahui”, gernerasi muda gerakan menulis Pendidikan
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1. Efforts to Improve Community Economy Through
Making Hand Crafts Based on Purun Plants
Julia Armiyanti Lestari, Ersis Warmansyah Abbas, Jumriani, Mutiani,
Syaharuddin..

ABSTRACT
Poverty is a problem that must be the government’s attention. The
problem of poverty is closely related to the people’s economy. Sustainable
community economic development by prioritizing the principle of welfare should
be done to overcome social problems. One of the patterns of developing community
economic activities is by utilizing natural resources as part of economic activities.
This article aims to describe sustainable community empowerment through making
handicrafts made from purun plants in Palam Village, Cempaka District,
Banjarbaru City. A qualitative approach is used in this study. The data analysis
technique is done by interview, observation and documentation. Data analysis
was performed by data reduction, data presentation and drawing conclusions. In
order to maintain the validity of the data, checking was carried out with
triangulation of sources, time and techniques as well as extension of observations.
The results of the study describe that purun plants can be developed into various
products that have sale value through a series of community economic activities.
The craftsmen’s creativity and government support play an important role for
the sustainable development of the purun craftsmen’s economic activities.
Keywords: Community, economic, hand crafts, purun plants
INTRODUCTION
Sustainable Development Goals are a commitment in every country.
There are three goals in this. One of them is to alleviate poverty with the
principle of showing sustainable development with a balance in three fields,
namely environmental, social and economic [1].
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Indonesia as a country that is in line with and committed to the success
of implementing the Sustainable Development Goals in poverty alleviation
through economic activities with the principle of creating prosperity for the
community. As the data shows that the poverty rate in Indonesia is based on the
official statistical news No. 56/07 / Th. XXII, 15 July 2019 per period March
2019 shows a decrease in numbers compared to March to September 2018.
March 2018 shows the poverty rate in Indonesia per million people and the
percentage of poor people as 25.95 (9.82%) and September 2018 as many as 25
, 67 (9.66%) until March 2019 as many as 25.14 (9.41%). This indicates a
decrease of 0.25% points. Starting from March 2017 to March 2019 there has
been a decrease in the poverty rate in Indonesia. Based on data from the urban
poor in September 2018, it showed a percentage of 6.89%, decreased in March
2019 to 6.69%. Meanwhile, data on the rural poor shows that in September 2018
the percentage was 13.10%, down to 12.85% in March 2019. The reduction in
the poverty rate is inseparable from various efforts which of course can be seen
from the point of view and the causes. The efforts made do not only come from
one direction from the government, but also from the community itself.
Poverty is often measured by the income level of a household, namely
doing business, working and obtaining from ownership of assets [2]. This shows
that there must be human efforts in the form of various economic activities.
Economic activity is a series of human efforts by utilizing existing resources to
meet needs. Basic human needs are centered on personal, interpersonal and
social systems [3]. Economic activities are simply carried out to fulfill needs
and achieve economic growth towards social welfare.
Along with the continued promotion of economic growth, the abundance
of natural resources has been processed and utilized, especially in the resources
which are used as material supplies (stock resources). Humans as subjects in
the social system must be able to determine the steps and utilize other alternative
resources. Humans play a role as an important input in economic growth. Seeing
opportunities, carrying capacity and environmental potential, increasing creativity
without neglecting the aspects of profit in economic value. It is also related to
decision making in fulfilling needs that should weigh opportunities versus risks
to produce potential benefits in the future [2], [4], [5].
The development of the creative economy in the form of handicraft
businesses is one thing that can be used as part of the economic activities of
the community, which contributes to additional employment opportunities. As
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each region has regional characteristics and various potential resources. By
comparison in Malaysia handicraft development is given proper recognition as
a sector for eradicating poverty, especially among the rural population. The
plan is to revitalize the cottage industry which involvesthe community as the
main business actor [6]. Therefore, the presence of handicrafts as one of the
economic sectors is in line with the principles of economic welfare based on
social, economy and existing environmental potentials [7]. In Banjarbaru City,
handicraft businesses have also been developed by utilizing purun plants as a
basic material. Purun plants are plants that live freely or wildly in tidal swamps
with acid sulfate content. Based on these distinctive characteristics, purun is
often found in waterlogged swamps, at an altitude of 0"1,350 m above sea level
and is commonly found in rice fields. Soil conditions that support the growth of
purun are clay or humus with a pH of 6.9"7.3, with a high acid content [8].
These purun plants are made into various handicrafts which are the result of
woven craftsmen. On the basis of this, this article aims to describe the efforts
to improve the community’s sustainable economy through the economic activities
of the community making handicrafts made from purun plants.
METHOD
This study used a qualitative approach with descriptive methods. The
research was conducted in Purun Village, which is located in Palam Village,
Cempaka District, Banjarbaru City. Data collection was carried out by
interviewing, observation and documentation techniques. Research informants
consisted of several parties, namely purun craftsmen, government and
academics. The informants are as follows:

Interview activities were carried out directly to informants using a
recording aid. The results of the recorded interviews were then made into
Efforts to Improve Community Economy Through Making
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word-for-word interview transcripts. To obtain valid data, the results of
interviews from one informant were cross-checked with the results of interviews
with other informants. Researchers are involved in the activities of the craftsmen
together with the activities of the purun craftsmen. The obstacle experienced
by researchers in the observation stage is the determination of the time of
observation which must adjust to the craftsmen’s activities while the craftsmen’s
activities are difficult to predict, because they are timeless, they can be carried
out at any time by the craftsmen so that the researcher encounters the same
activity several times on several observations.
Data analysis was carried out following the pattern of Miles and
Huberman which began with data reduction, data presentation, then verification
[9]-[11]. The initial step of data analysis was carried out by selecting data that
was relevant to the research focus, then presented it in a narrative form, until
it reached a conclusion. In the process of analyzing data until it reaches the
verification stage, researchers continue to test the validity of the data.
RESULTS AND DISCUSSION
Purun webbing is the result of hand craftsmanship. As a work, handicraft
woven is a product that is produced full of beauty values from processing raw
materials accompanied by skill and tenacity [12]. Crafts themselves are defined
as items made by hand, often using simple tools, and generally of an artistic or
traditional nature [12]. Weaving is an activity that has become a routine that
has been carried out from old age to young people. The handicrafts represent
local and indigenous traditions, they also symbolize the places, the experiences
they have had [13], [14].
Wicker crafts are almost known and owned by all people in Indonesia,
as there are woven products that are used in everyday life and are found in
rural communities. What is different is the variation, specification and designation
of each region. Generally, the basic weaving techniques that are owned by
each craftsman are almost identical, but the differentiating points are in terms
of the roughness of the webbing, the type of color and the specifications of the
motif. Products that can be produced from purun woven handicraft products
are household appliances, supporting tools in agricultural activities, to their use
as household accessories and decorations.
Kampung purun as the title of Palam sub-district was given in February
2016. Kampung purun is a new initiative with the acronym of (Kelurahan mAju
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Menggali Potensi UNGgulan dengan Pemberdayaan Usaha keRajinan anyaman
purUN). The main objective is to open access to jobs and the sustainability of
the peat ecosystem to improve the welfare of the community around the PT
Intan mine. Galoeh Cempaka in Palam village. This is done by developing the
purun woven creative industry as a superior potential that can become an
economic leveraging point. The products produced by the craftsmen group are
also increasingly varied, combined with sasirangan, knick- knacks in various
forms following the times. This is because of the role of young craftsmen who
innovate according to buyer demand.
The activity of purun craftsmen as an economic activity is the activity
of making, utilizing, distributing and utilizing purun plants to become valuable.
Based on the classification grouped on the basis of human priorities in meeting
the needs of daily life, including secondary activities, namely as activities to
process, modify, assemble or make various goods [15].

Purun weaving is part of secondary activities because it includes
processing, converting purun plants which are often referred to as weeds which
can disrupt agriculture into useful purun woven crafts. There are variations by
being created into woven goods or handicraft products into various forms and
useful values compared to purun which are directly sold without being processed
or modified or further created such as in secondary activities.
Efforts to Improve Community Economy Through Making
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The activity of purun craftsmen is a weaving activity that has been
carried out from generation to generation from their parents in ancient times in
addition to their livelihoods as farmers. Samuel Soeitoe stated that activities
are not just activities, but activities are seen as an effort to achieve or fulfill a
need [16]. This is in line with weaving initially only for personal use, along with
the ease with which weaving began to change its function to become woven
that is sold to the general public in order to fulfill needs. The stages start from
lifting the purun, drying, pounding, coloring and finally weaving.
Unlike the case with activities before purun raw materials are processed
and created into purun weaving. Purun plants are taken and uprooted from rice
fields and seran lakes and then directly sold to craftsmen from outside the
region. This shows the primary economic activity, while currently the activities
carried out by purun craftsmen are processing, creating and making new forms
of purun plants into purun plaits which are of higher value when sold. Purun
plants become attractive products in various forms such as bags, wallets,
equipment and accessories that combine raw materials with attractive creations.
Craftsmen in purun village have different groups consisting of 4 groups
with 2 main groups, namely Galoeh Cempaka and al-firdaus. Each group has
its own characteristics seen from the woven product. The variety of weaving
forms is more diverse in the Al-firdaus group, following the current trend because
it is dominated by mothers and younger adolescents. While the variations and
forms of weaving in the Galoeh Cempaka group adjust to the order, usually
Galoeh Cempaka becomes primary or original and traditional craftsmen who
are not combined with sasirangan cloth or beaded motifs. Each group of
craftsmen in terms of techniques has similarities in weaving, the difference is
in the variance of the product produced.
Other differences are also in product specifications. Each craftsman
is different in terms of smoothness, roughness and thickness of the webbing,
coloring and motifs, this is influenced by the production factors used and the
process carried out to produce a woven product. Various household utensils,
livestock and agricultural equipment, wicker objects or items are also used as
home wall decorations and so on [17]. Equipment produced by craftsmen
includes mats, baskets or shopping bags, handbags, tissue boxes, drinking bottles,
drinking water racks, accessories and other trinkets.
This is a distinctive feature of Galoeh Cempaka being a supplier of
original products. Usually, consumers usually buy to be freely created according
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to the taste of the buyer later. Unlike the case with the Al-firdaus group, they
do their own creations and variations to sell, but also accept orders for original
or non-creative products.

In distri-bution activities, buyers usually come directly to the craftsmen’s
house or to the craftsmen’s secretariat. The sale and purchase transaction,
until the delivery of the purun woven product occurs directly in the sense that
there is no intermediary party, because the buyer immediately comes and
interacts and carries out buying and selling activities to the craftsmen. In addition,
using social media as a media for product promotion such as WhatsApp,
Instagram, and Facebook which are owned by craftsmen. In addition, most
producers do not directly sell their goods to consumers, namely the existence
of distributors. This indicates an indirect distribution. The distributor classification
includes; first, traders consisting of wholesalers and retailers who resell the
goods. The presence of wholesalers and retailers in the distribution of purun
webbing plays an important role, because these distributors buy large quantities
of purun woven products. These traders will create or sell back to gift or
handicraft shops so that craftsmen do not need to distribute them to other
shops. The indirect distribution channels used by the craftsmen are through
wholesalers and retailers from handicraft shops or souvenir shops. These ties
are customers who buy in large quantities from craftsmen.
Efforts to Improve Community Economy Through Making
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Second, namely agents, which are distribution channels through
distributors called brokers, or sales agents on behalf of producers but do not
have rights over the goods. Brokers in the sense here are parties who try to
find profit from the existence of woven products by promoting, then if there
are buyers who are willing, then buy these woven products for these consumers.
This helps the craftsmen to act only as producers without being involved in the
process of promotion, dissemination of information and bargaining in buying
and selling transactions due to the presence of third parties, namely brokers.
Third, facilitators such as transportation companies, banks, advertising
agencies, governments, who only help with the distribution process. There is
assistance from agencies such as urban villages, tourism offices, cooperatives
and UKM, as well as the Banjarbaru city government through activities and
appeals. As revealed by Dhiah Tri Widhiningsih from the Banjarbaru city tourism
office, he helps the distribution of products through Banjarbaru city tour
packages. Craftsmen take advantage of the role and government policies for
the distribution of woven products, including official events, holidays and
government office needs.
Therefore, it can be interpreted that purun weaving crafts are part of
secondary activities because it includes processing, changing purun plants which
are often referred to as weeds which can disturb agriculture into useful purun
woven crafts. There are variations by being created into woven goods or
handicraft products into various forms and useful values compared to purun
which are directly sold without being processed or modified or further created
such as in secondary activities.
IV. CONCLUSSION
Activities of purun weaving craftsmen in Palam village, Banjarbaru
city are a series of economic activities that process purun plants into woven
crafts. Products are not only simple weaving but have been created and
distributed both through direct and indirect channels. The role of the souvenir
shop owner in the Banjarbaru area, the city government of Banjarbaru and the
rapid growth of social media have also contributed so that the woven products
of Kampung Purun can penetrate the local, national and international markets.
Economic activities by purun craftsmen in Banjarbaru City are a reflection of
the community’s economic development by utilizing natural resources for
sustainable development.
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2. Adaptation of Riverbanks Community
to Urban Green Open Space Development
Muhammad Rezky Noor Handy, Mutiani, Muhammad Adhitya Hidayat
Putra, Syaharuddin, Herry Porda Nugroho Putro.

ABSTRACT
The development of the times has resulted in changes in residence by
changing the function of urban green open space so that daily human life must
also adapt to these changes. Very dense urban areas have a bad influence,
especially on riverbanks that are damaged due to the people’s behavior in this
study on the Sungai Bilu riverbanks, the Martapura River, Banjarmasin City,
which has turned into a Tourism Village, namely Kampung Hijau. This research
uses a qualitative approach. The stages of data analysis; 1) data reduction that
is not following the focus of the study, 2) presenting the data in the form of
descriptive narrative, and 3) drawing conclusions based on research findings
so that it describes the research results systematically. Adaptation of changes to
the environment on the banks of the Martapura river itself from a change of
function to a tourist destination and urban green open space so that they can no
longer litter into the river, with training and counseling carried out to riverbank
residents for adaptation as well as developing soft skills and sensitivity of residents
to the function of green open space in society.
Keywords: Adaptation, Riverbanks, and Green Open Space.
PRELIMINARY
Changes from times often become a problem for every human being
who cannot keep up with its development, we can see from how humans from
time to time can be seen from its history how Homo Sapiens survived from
Homo Neanderthals to the present, modern humans are now increasingly
competing with various kinds of problems it faces. The changes faced by modern
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humans must adapt to their surrounding environment to survive and not
experience defeat from the changes they face; in the end, humans themselves
experience a socio-cultural evolution, which can be seen from their livelihood
systems which will gradually change. From the habit of taking what is in nature
by producing their using nature (Susilo et al., 2017).
A single or complex artificial environment allows different responses
from humans to deal with it. The artificial environment has undergone changes
made by humans such as buildings, roads, bridges, and buildings or environments
that humans have changed for specific purposes. So this happens because dealing
with a human-made environment is very dependent on patterns of perception,
adaptation, and learning processes in solving the environment itself (Basarah,
2019; Fatimah & Ramadhan, 2019; Norhayati et al., 2019; Widiyati, 2019).
Humans are creatures that will always be side by side with their natural
environment, both side by side with fellow humans and with the nature they live
in. From nature itself, it will also experience changes caused by the opening of
land for shelter or as agricultural land, besides the damage from human activities
itself causes a lack of green areas in the current era, which causes human
adaptability not to be able to keep up with the rate of environmental change. So
that later it is necessary to have a review of the direction of sustainable development
policies. The emergence of various green areas in urban areas or what we know
as Green Open Space now is the importance of fresh air and other activities of
modern urban communities, which are very rare in green areas.
So seeing how the people on the riverbanks can follow the changes
from the development of the green area and still be able to do their usual activities
reducing their dependence on rivers and their bad habits such as throwing garbage
or throwing waste into the river, with the development of environmental areas by
the government itself this is crucial for sustainability has a positive impact on the
lives of its citizens or the surrounding environment (Mohamad & Koilpillai, 2018).
This article aims to discuss adapting to changes in habits in riverbank communities
in Banjarmasin City, especially Kampung Hijau, Kelurahan Sungai Bilu.
METHOD
This study uses qualitative methods and provides input on how the
description of the adaptation and behavior of riverbank residents to changes in
their nvironment is seen from the analysis of data using the interactive model of
Miles and Huberman (1985); it is used to get clarity data. The data analysis
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stages; 1) data reduction that is not following the focus of the study, 2) presenting
data in the form of descriptive narrative, and 3) concluding based on research
findings so that they systematically describe the research results (Abbas et al.,
2020; Subiyakto et al., 2020; Sugiyono, 2013).
The data obtained from local residents and literature studies on the
steps of the government and related agencies in directing riverbank residents to
follow the current developments and changes in the function of the area in
their place of residence. They were focusing on seeing the lives of riverbank
residents in the city of Banjarmasin, South Kalimantan. So that accurate data
can be obtained in this research study.
RESULT AND DISCUSSION
According to Lazarus (1984), the adaptation itself is a form of human
adjustment to the environment in which he lives, so that humans will try to behave
by adjusting their habits to the environment in which they are located (Gaol,
2016). This process is called coping, which means the cognitive steps of changing
human habits to manage demands from within and outside, which are considered
something that burdens or exceeds the human environment’s resources. Besides,
it is crucial to see the adaptation of the community itself from various aspects of
their daily life such as social, economic, and cultural aspects of the community,
besides that what becomes a problem is when the times progress both gradually
and thoroughly from extensive and intensive ecosystem changes (Abbas, 2020a;
Ajidayanti & Abbas, 2019; Kusumawardhani, 2019).
Green Open Space is a human-made green area to build an area that
will provide a clean, beautiful, and calm area in urban areas. This area is built
based on environmental studies carried out by the government of the
community’s needs for their daily vital areas. The development of public areas,
especially green open spaces, is an implementation by the government to improve
the quality of life for its citizens. Currently, the need to create open green areas
is unquestionable. It aims to make tourists come by developing this public area
in various ways, one of which is the one that was raised by the city government
of Banjarmasin with a typical local mascot, building a unique economic area
such as a floating market and also providing various other facilities and
infrastructure in the area, such as using urban areas that were deliberately
built by the government and developed as tourist attractions such as in Malacca
and Bucharest with historical sites, or on the banks of the Nicosia river with
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open space into a tourist spot. Their value is demonstrated through their use for
recreational, sporting, cultural and socio-economic, ecological, and mainly
biodiversity purposes, which have always been regarded as one of the essential
factors in recent years, as well as in the future of human life itself (Buyong &
Rajiani, 2011; Mejri & Zouaoui, 2013; Sudarwani & Ekaputra, 2017; Zanos &
Georgi, 2017; Ýnançoðlu, 2020; Handy & Maulana, 2021).
Reflecting on environmental changes that are happening now, the
adaptation of humans will usually be slow to follow, because of the convenience
of what they do, from their daily lives, humans usually produce household waste
which we call Gray Water (used water from bathing, wastewater from washing
clothes and restrooms), sewage and garbage dumped into the river cause
problems in the river itself, namely the development of E. coli (Escherichia
Coli) bacteria and is very dangerous due to the disposal of sewage through
toilets in the river Martapura the city of Banjarmasin today (Sumantri, 2017;
Maulana & Almubarak, 2018).
Development in riverbank areas is mostly carried out by the current
government, especially in South Kalimantan, as an initial step in developing an
artificial environment that has a sustainable impact on its people’s lives (Widiyati,
2019). We can see a lot from the development of these green areas that profoundly
impact the surrounding environment, especially residents who live around the
riverbanks; their daily habits of using the river as a place for their daily activities
also have an impact. These green areas are sustainable development directed
towards riverbank residents with unique themes for certain villages / sub- districts.
We can see the emergence of green open spaces on riverbanks, such as the
Siring of the Sabilal Muhtadin Mosque, Siring of Pierre Tendean Street (Ajidayanti
& Abbas, 2020; Abbas, 2020b; Abbas & Jumriani, 2020; Abbas et al., 2021).
The residents’ various activities along the river are finally obliged to
change, especially in their daily lives, from bathing to washing to defecating.
Inviting these residents to change their habits, it is not easy to change this
behavior, which can lead to shock or ongoing stress in their daily lives (Gaol,
2016). Therefore, the government plays an essential role in educating them
about their changes to the area. Various kinds of steps have been taken by the
government in the form of counseling, training, or appeals to communities around
the riverbanks, Besides that, the Banjar people along the river, with the strength
of their Social Capital, this community closeness brought themselves together
to accept the changes from their daily lives (Subiyakto et.al, 2020).
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Changes in the habits of residents on the banks of the Martapura River,
one of which is in Kampung Hijau, Sungai Bilu, Banjarmasin City itself, which
is where residents experience changes in their residence because of the policy
of the Banjarmasin City government in developing riverbank slum areas into
city tourist destinations in particular. In introducing riverbanks, especially various
house ornaments were given green colors from house designs and fences to
others to be called Green Village.
The same thing was expressed by Mrs. Dewi (33 years), as the driving
team of the Kampung Hijau PKK (Pembinaan Kesejahteraan Keluarga or
Family Welfare Development):
“The local community gets training and counseling to take advantage
of the surrounding environment, although at first, it was difficult we are
trying to develop soft skills, the city government of Banjarmasin also helps
us either by bringing extension agents or training which is carried out
free of charge to residents along the river in Kampung Hijau.”
The introduction of the benefits of recycled waste is also one of the
adaptation steps of riverbank residents in utilizing the small things around
themselves; various training for cadres in Kampung Hijau is carried out to
develop soft skills to treat waste. Recycled waste, or what is known as 3R
(Reuse, Reduce and Recycle), is useful and can be sold; besides, it is also a
form of craft and entrepreneurial development among riverbank residents.
Changes that have also occurred in riverbank residents based on an
interview with Mr. HM Syauqi (45 years), the head of the riverbank tourism
development group in Banjarmasin City, also provided information about hanges
in residents’ habits in recent years:
“Residents on the riverbanks, especially in Kampung Hijau, receive
education about the dangers of E. Coli bacteria, many of which are
infections in the digestive tract until the worst is death, so they have begun
to be directed to use water from the tap in collaboration with PDAM
Bandarmasih, Banjarmasin City, besides The community is also directed
to make a toilet in their respective homes by also using feces to become
liquid fertilizer, and it is odorless so that it can be resold in bottles for Rp.
20,000.00 per bottle, this is one of the steps for their daily use to become
something valuable and efficient. . Besides that, there are also several
pieces of training provided by the government and from community service
by universities.”
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From the explanation of Mr. Syauqi earlier, he explained that there
were specific steps in inviting residents to change their daily lives, from garbage
and household waste including their feces that had benefited, so that riverbank
residents had started to reduce these bad habits. This is also supported by
Kampung Hijau residents’ training regarding recycled plastic waste into used
goods (Putra et al., 2020; Syaharuddin et al., 2020). Besides, the development
of this green open space by the city government of Banjarmasin from the
neighborhood where the community lives or this riverbank village without
displacing it is a unique strategic step by taking advantage of the residents’
environmental conditions’ residences.
So that with the habit or adaptation of the people of Kampung Hijau,
it can raise awareness from the community around the banks of the Martapura
river in preserving the environment around where they live (Shie, 2020; Syahrin
et al., 2020). Besides, with the various changes that have occurred in their
residence, it is hoped that they will be able to adapt and change their habits in
utilizing the environment in which they live so that it becomes a fundamental
change following the times and changes to their environment from the policies
of the Banjarmasin city government.
The next adaptation, by focusing on the stakeholders involved, has
been assigned tasks following their respective functions and responsibilities.
Then the community or community groups (communities) have the same
opportunity to become tourism actors/workers or choose not to be involved
in managing this tourist destination. The various attitudes carried out by the
Banjarmasin City Government on river tourism as a destination manager has
indicated ethical principles towards tourists and the attitude of tourists towards
the communities around the destination. The interactions between tourists
and the people who serve them already indicate that tourists treat these people
as partners, not as inferior. Became one steps to help local communities in
building a climate of travel is healthy, that is to say, how important the
community in maintaining their culture in developing the potential of the
environment by keeping as a means of travel for local tourists or foreigners
who come to visit Banjarmasin, could be an example to the country other
cities which has the potential to develop river-based tourism and the public
areas to raise welfare society and encourage people and tourists to get to
know the environment around them (Fitriani et al., 2018; Handy & Maulana,
2021; Nasrulhak, 2019.; Yuliani et al., 2020).
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CONCLUSION
Changes in times have made people more sensitive to this; the damaged
environment, especially rivers, caused by human activity from their bad habits,
has resulted in the emergence of various diseases that force them to change
old habits. The adaptation carried out by the people on the banks of the Martapura
River in Banjarmasin is a change from the function of their residence to green
open space as well as a river tourism destination which is a program of the
current Mayor of Banjarmasin. Program changes to green open spaces invite
residents along the river Martapura to adapt and keep abreast of the times,
with counseling and training to its citizens better waste management recycling
or invite to not throw garbage into the river again, now have a significant impact
on the development of manufacturing entrepreneurs also educate residents
along the river on the importance of the function of their place of green open
space that serves as a tourist destination city of Banjarmasin river.
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3. 21st-Century Skills and Social Studies
Education
Aslamiah, Ersis Warmansyah Abbas, Mutiani.

ABSTRACT
The characteristics of the 21st-century are marked by various changes
in the aspects of the economy, transportation, technology, communication, and
information as a result of globalization. Therefore, individuals or groups need
critical thinking, problem-solving, communication, collaboration, and creativity
and innovation skills. This writing aims to describe the relationship between
social studies Education to develop 21st-century skills. This writing uses literature
studies by utilizing scientific journals, ebooks, and laws as outlined in writing.
The study results ensure that social studies education has a relationship in
developing skills in the 21st-century. The objectives of social studies education
are to develop critical thinking skills and social skills and overcome a problem
that occurs both to himself and society. The development of 21st-Century skills
through social studies Education can be carried out through various social studies
learning models or methods relevant to 21st-century skills so that social studies
education can produce human resources who can adapt and face the challenges
of the 21st-Century.
Keywords: 21st-Century, 21st-Century Skills, and Social Studies Education.
PRELIMINARY
The 21st-century is synonymous with globalization, where there are
no demographic boundaries between each country. Human life in this era
underwent different changes from the previous life order. Information technology
is developing rapidly, and automatic development where changes in work were
initially utilizing Human Resources (HR) are replaced by technology (Arnyana,
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2019). Changes in several aspects of human life require an increase in human
quality to survive and adapt amid globalization. Human resources’ quality in
question is human resources with strong penetrating and deterrence power
due to reliable science and technology capabilities, a work ethic and high fighting
power, and a responsible attitude towards society and nationality (Mutiani, 2019;
Mutiani & Faisal, 2019). In line with the development of globalization and
investigating global needs, UNESCO determines several skills that must be
mastered in the era of globalization, including the ability to think critically and
solve problems, creativity and innovation, communication and collaboration skills,
social and cross-cultural skills, and information mastery skills (Sani, 2014).
The improvement of human quality can be realized in the world of
Education. As written in the National Education System Law Number 20 of
2003 which states that “Education is a vehicle for developing abilities and shaping
dignified national character and civilization to educate the nation’s life, and
develop children’s potential to become human beings with religious, social, and
scientific characteristics and hold democratic citizens accountable. Education
is a means of improving the quality of human resources in all aspects of life
and a means of inheriting cultural values (Sani, 2014).
Developing 21st-century skills can be carried out through Education can be
achieved by utilizing social studies subject matter. Social studies are a
simplification or adaptation of social science and humanities disciplines and
necessary human activities organized and presented scientifically for educational
purposes. Social studies subjects are taught at the primary and secondary
education levels, with the PIPS curriculum as an instrument to learn about
society and the consequences of dynamic science and technology (Abbas, 2020a,
2020b; Mutiani, 2014; Somantri et al., 2001).
Social studies education equips students with the knowledge, skills,
attitudes, and values to shape the character of students to become human
beings who have an identity and can live in society, have a sense of responsibility,
rights as citizens; global interactions and communication systems; group identity
that shows one’s loyalty; community (Abbas, 2013; Nasih et al., 2019). Also,
social studies education is based on values . Students can understand and solve
social issues rationally and are sensitive to cultural similarities and differences
with a commitment to social responsibility (Abbas, 2019).
Social studies analyze, assess symptoms and social problems that exist
in society. However, society’s study in social studies learning has limitations,
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namely only in the school environment or students in a broad environment.
Social studies subjects in schools can provide knowledge and insight to students
about the basic concepts of social sciences and humanities, have sensitivity
and awareness of social problems in the environment, and have the skills to
study and solve problems. The function of social studies learning is to instill a
scientific attitude and train students to solve problems faced and develop students’
creative and innovative abilities (Mutiani, 2019; Mutiani et al., 2019; Al-Muchtar,
2007; Mutiani et al., 2019).
In line with the above, the 21st-Century needs people who are active,
responsive to change, and able to think critically, facing the challenges of the
global era (Mutiani & Faisal, 2019). Improving humans’ quality to survive and
adapt to the global era can be developed in social studies education. Education
in a global vision prepares students to become global citizens who have a sense
of responsibility and can become agents of change in filtering the negative
impacts of globalization (Subiyakto & Mutiani, 2019).
The linkage of social studies education and the 21st-Century were
studied by Arif Widodo et al. in 2020 with the title “Social Studies Education
Responds to the Challenges of the 21st-Century: A Critique of Social Studies
Learning Practices in Elementary Schools” The research results describe that
globalization and technological advances change the social and cultural fabric
of humans (Widodo et al., 2020). The challenges of social change must be
prepared, and through social studies, the phenomenon of change can be
understood. Through social studies education, it can be learned how to socialize,
adapt to change, communicate and collaborate to build relationships, think
analytically and critically. This shows that social studies education is still needed
and relevant to face the challenges in the 21st-Century. In practice, social
studies learning contains social science, cultural values.
Comparing previous studies with this article’s writing is at the level of
linkage and 21st- century skills development in social studies education. Based
on the explanation above, the 21st-Century presents a world without borders
with increasingly rapid technological developments and impacts all aspects of
human life. Facing the impact of these developments, students need to be
equipped with 21st-century skills to ensure they can compete against the global
world. 21st-century skills can be developed through social studies Education at
the school level. Through social studies education, it is hoped that students will
have 21st-century skills useful for facing challenges in the future.
21st-Century Skills and Social Studies Education

23

METHOD
This writing uses a literature study. A literature study or literature study is
writing by collecting data or sources, such as journal sources, books, and other
scientific literature related to a topic. According to Zed (2014), a literature study
is a series of writing activities relating to the method of collecting library data,
as well as reading, taking notes, and then processing the writing material. So,
writing a literature study is done by examining books or journals to summarize
and review and describe the writing theme of information related to social
studies education and 21st-century skills (Sofiah et al., 2020; Syaharuddin &
Mutiani, 2020).
The author searches data/sources of books/ebooks or writing journals published
on the internet or libraries, using the selected keywords social studies education,
21st-century, 21st- century skills. With the following data collection criteria:
1. The literature source year used is from 2009 to 2020.
2. Literature journal search strategy using the google scholar site (https://
scholargoogle.com)
Writing a literature study is then synthesized using a narrative method
by grouping the data from the search results of similar data or the results
traced to answer the problem formulation. Based on the search results, some
data can be obtained as follows:

Based on the table. One above, tracing data from various sources
such as books, journals, documents, etc. Following the data collection criteria,
the search keywords for Social Sciences Education, 21st-Century, and 21stCentury Skills were obtained and accumulated with 23 sources from books,
journals, documents, and the other sources.
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RESULTS AND DISCUSSION
Education is a means of building people so that they can survive and
adapt to a dynamic society. Therefore, the educational paradigm always changes
with the times, with education describing the substantive needs of Education to
respond to global life challenges. So, Education can improve the quality of human
resources (Afandi et al., 2016).
In line with the flow of globalization, Education must move in line with
the times. Even in the 21st-Century, there has been a change in the educational
paradigm from conventional to modern Education (Afandi et al., 2016). There
are several paradigm differences in learning in the 21st-century era, as can be
explained in the following table:

Based on table 2. The change in the paradigm of old Education and
21st-century education lies in its conventional nature towards modern Education.
This can be seen in the shift in learning practices that were originally teachercentered learning in the 21st-Century student-centered learning. Also, the old
educational paradigm emphasizes the mastery of learners’ knowledge.
Meanwhile, 21st-century education places more emphasis on mastering the
skills of students. In the 21st-century, the demands are very high to create
human resources responsive to the times’ challenges.
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Also, in the development of education in the 21st-century, several
principles must be followed when related to the concept of learning. Some of the
21st-century education principles are as follows: First, Learning to think. Learn
to think oriented to logical and rational knowledge. Learning activities think to
acquire, deepen and utilize knowledge for the benefit of the 21st-Century.
Students must be ready to adapt to new situations that require new skills—
second, Learning to do. Learning to do or learn to live, oriented to problemsolving skills. A person needs to learn to adapt to a static society (Sugiyarti et
al., 2018). They were third, Learning to be. They were oriented to the formation
of self character. Qualified students who can respond to failure and conflict in
the 21st-Century have fundamental cognitive abilities and social skills—fourth,
Learning to live together—oriented to have an attitude of tolerance and
cooperation. The benefits of learning together will allow students to be actively
involved in discussions and make them critical thinkers of every problem (Sugiyarti
et al., 2018).
Education in the 21st-Century is functionally to produce productive,
creative, innovative, and effective graduates and form a competitive advantage
in students to compete in the era of globalization. With this, in the 21st-century,
students are expected to master the skills to face the era of globalization quickly.
21st-century skills have four skill areas to prepare them for the globalization
era: critical thinking and problem solving, communication, collaboration, and
creativity and innovation (Mahanal, 2014).
1. Critical Thinking and Problem Solving
Critical thinking is one of the life skills that need to be developed in the
educational process. Through the ability to think critically, a person will observe
and at the same time find solutions to all the problems faced in his life (Zubaidah
et al., 2018). Critical thinking skills at the practical level can analyze a problem
from various points of view to get wise solutions to the problem based on logical
thinking. Critical thinking skills include being able to distinguish truth from lies,
facts, or opinions.
Making decisions with sensible and reflective thinking requires critical
thinking skills to decide what to believe and do. Critical thinking is beneficial
because humans can think realistically with logical and rational reasons to solve
a problem and make the right decision. By having the ability to think critically,
students will be able to compose, express, analyze, and solve problems (Suryanti
& Wijayanti, 2018). Thinking skills in the order of life are useful for seeing
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every dynamic change in society and filtering every impact of globalization so
that by thinking critically, society does not fall into the flow of globalization but
can adapt to existing changes (Rachmantika & Wardono, 2019)
2. Communication
Communication is an essential thing in human life. Communication skills
are interpreted to express new thoughts, ideas/ideas, or information, both orally
and in writing (Redhana, 2019). Communication is an activity that everyone in
life often carries out, and communication is carried out in any scope, anywhere,
and anytime. Good language and cultural communication skills will support the
success of global cooperation. Because complex communication involving
explanation will help negotiations and forms of intense human interaction,
communication goals can be achieved (Mahanal, 2014).
Some communication skills that can be developed in learning are as follows:
Skills to convey information and ensure the recipient of the information
understands the meaning of the message conveyed, both verbally and in writing
through the media and how to communicate appropriately with the character
of the recipient of the message and the purpose of the message being delivered.
The communication media used can be in technology and other digital resources
in expressing ideas and opinions. Thus, a person can interact cooperatively in
one group (Zubaidah et al., 2018).
3. Collaboration (cooperation)
Collaboration skills can be interpreted as skills to work together
effectively by showing mutual respect to team members and training skills in
making decisions needed to achieve common goals (Redhana, 2019).
Some indicators of collaborative skills include: Collaboration skills can
be demonstrated by the ability to work together in groups effectively by
respecting and respecting team members, and also having a willingness to help
each other with fellow team members, and compromise to achieve common
goals so that each person in the team member works productively and is
responsible for the job (Mahanal, 2014).
4. Creativity and Innovation
Creativity refers to finding something new that was not there before,
something from unique creative ideas to be original, and finding new solutions
for every problem. Indicators of someone who can think creatively are as follows:
using various ways to find new ideas, such as discussions with colleagues, so
21st-Century Skills and Social Studies Education
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that new ideas are different from previous ideas. These findings can improve,
analyze, and evaluate existing ideas to maximize creative endeavors (Redhana,
2019).
Meanwhile, innovation is defined as a renewal—applying innovation to
make ideas become real and real contributions in the field. Creativity is related
to several other skills such as critical thinking and making decisions and solving
problems, communication, and collaboration (Mahanal, 2014).
The 21st-century skills can be developed through social studies subjects.
Social studies at the elementary school level use integrative thematic, namely
by using themes that can link several subject concepts to the subject matter to
provide direct, meaningful experiences to students (Wahyuni et al., 2017).
Meanwhile, social studies learning at the junior high school level uses an
integrated approach, which combines several concepts of social science
disciplines such as history, geography, sociology, and economics (Abbas, 2013).
The linkage of social studies education with the development of 21stcentury skills can be contained in social studies Education’s objectives in the
2006 curriculum. Social studies education aims to ensure that students have the
following abilities: recognizing concepts related to community life, and have
necessary skills for logical and critical thinking, curiosity, inquiry, problem solving,
and skills in social life; to have a commitment and awareness within himself to
social and human values; and able to communicate, cooperate and compete in
a pluralistic society, at the local, national and global levels (Somantri et al.,
2001). In line with this, Said Hamid Hasan (1991) stated that social studies
learning outcomes refer to two aspects, first, the ability to understand social
studies concepts; second, the ability to apply the understanding of social studies,
such as the ability to understand and solve social problems (problem-solving),
and can make the right decision (decision-making process) (Mutiani, 2020).
Based on the explanation above, the relationship between 21st-century
skills and social studies Education is IPS as the actualization of 21st-century
skills development. Students can develop potential and be sensitive to the
surrounding social problems and skills in overcoming social problems in
themselves and society—social studies of human studies in social relationships.
As social beings, humans will have social relations from family, the surrounding
environment to the global community. Social studies education in the 21st-Century
so that humans can socialize with society in dynamic community development
and adapt to science and technology development (Abbas, 2013).
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The development of 21st-century social studies education skills requires
learning innovations with appropriate learning strategies to develop 4C skills by
utilizing technology to create a more prosperous learning environment and build
21st-century skills. The strategies in question are: Having awareness and
technology literacy so that participants know about the problems that occur and
then solve them using technology. This can be done by problem-based learning
using models and cooperative learning (Zubaidah et al., 2018).
The use of learning models or methods is expected to develop students’
critical thinking skills and problem-solving and communication skills, as seen
from students’ activeness in asking questions, expressing opinions, and seeking
information. While the skills to work together and creativity and innovation can
be done by giving a problem, students work together to solve it.
In line with this strategy, the National Social Studies Commission in
America summarized several characteristics of the social studies curriculum
for the 21st-Century, namely as follows: The social studies curriculum was
developed to include a clear understanding of the role of citizens in democratic
societies. Such conditions allow them to be active, foster participation in law,
culture, and volunteering designed to improve the community and nation’s quality
of life (Abbas et al., 2016).
The social studies curriculum for the 21st-Century shows a clear link
between the humanities and the natural and physical sciences. Therefore, it is
necessary to integrate other sciences with social studies. Social studies learning
is no longer just to be accepted and memorized only about social studies
knowledge. More than that, students are invited to find out about past
contemporary events, but students must have the insight to deal with future
events. This is supported by a teaching strategy that should help students become
independent and cooperative, developing problem-solving, decision-making,
negotiation, conflict resolution, and critical thinking skills. Implementing this
curriculum requires the support of the school committee, administration section,
and the community.
CONCLUSION
The 21st-Century is a century where information technology is
developing rapidly, marked by machine technology, production machines, and
computers, starting to replace routine human jobs. These technological
developments have an impact on human life. In line with this, the 21st-Century
21st-Century Skills and Social Studies Education
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requires humans to survive and adapt to the times, equipped with several skills
in the 21st-Century, namely critical thinking and solving problems. Communication,
collaboration, and creativity and innovation. Some of these skills can be developed
in the learning process, one of which is in social studies learning in schools.
Because social studies integrate various kinds of social science organizing and
necessary human activities and all its problems, organized and presented
scientifically and psychologically for educational purposes, the study’s scope
comes from people’s lives. They were developing 21st- century skills in social
studies learning can be internalized through relevant learning models and
methods.
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4. Kecerdasan Ekologis Perajin Tanggui
di Bantaran Sungai Barito
Mutiani, Akhmad Munaya Rahman, Nina Permatasari,
Ersis Warmansyah Abbas, Muhammad Adhitya Hidayat Putra
ABSTRAK
Isu lingkungan selalu menjadi isu kritis di kehidupan masyarakat. Ragam cara
dilakukan untuk memberikan kesadaran lingkungan. Satu bentuk kesadaran lingkungan
diimplementasikan dalam kerangka kecerdasan ekologis. Artikel ini bertujuan
mendeskripsikan kecerdasan ekologis dari perajin tanggui di bantaran sungai Barito.
Pendekatan kualitatif dan metode studi kasus digunakan dalam penelitian. Teknik
pengumpulan data dilakukan melalui observasi, wawancara terstruktur bersama perajin,
dan studi dokumentasi. Uji keabsahan data dilakukan dengan model Miles dan Huberman.
Hasil penelitian mendeskripsikan bahwa kecerdasan ekologis perajin tanggui dapat dilihat
melalui aktivitas ekonomi. Aktivitas tersebut adalah produksi tanggui sejak pemilihan
bahan utama yakni pohon nipah hingga pengayaman. Pada proses produksi, perajin
mengoptimalkan daun nipah semaksimalkan mungkin sehingga tidak ada yang terbuang.
Kedua, distrbusi menggunakan perahu bermotor (klotok). Aktivitas produksi dandistribusi
tanggui oleh perajin menjadi rutinitas keseharian. Oleh karena itu, kecerdasan ekologis
sudah menjadi bagian dari kehidupan perajin.
Kata kunci: lingkungan, kecerdasan ekologis, dan perajin.
PENDAHULUAN
Manusia dan lingkungan merupakan satu entitas yang terikat. Manusia
diciptakan sebagai makhluk yang semperna dengan anugerah akal pikiran. Akal
pikiran yang sejatinya digunakan untuk terus beradaptasi sehingga bisa hidup
(survive) secara optimal dengan kondisi lingkungan yang berubah, Kemampuan
manusia untuk hidup tidak bisa lepas dengan keberadaan lingkungan (Abbas E.
W., 2018; Mutiani, 2017). Namun, terdapat tidak bisa dipungkiri bahwa
permasalahan yang muncul selanjutnya adalah eksploitasi lingkungan untuk
pemenuhan kebutuhan manusia.
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Terkait pemenuhan kebutuhan manusia yang tida ada habisnya,
keberadaan lingkungan semakin tersudutkan (Palmer & Philip, 1994). Demikian,
diperlukan kampanye perilaku ramah lingkungan. Perilaku ramah lingkungan
bukan hal yang mustahil dilakukan. Satu langkah sederhana dapat dimulai dengan
peningkatan pengetahuan terhadap lingkungan. Dimensi ini kemudian dikenal
dengan istilah kognitif (Palmer, 1998; Abbas E. W., 2015). Pengetahuan
lingkungan juga bagian lingkup kecerdasan ekologis yang paling mendasar.
Kecerdasan ekologis merupakan kecakapan manusia untuk
menyesuaikan diri dengan lingkungan (Goleman, 2010). Kecerdasan ekologis
yang dimiliki individu didasari pada pengetahuan, kesadaran, dan keterampilan
hidup selaras dengan kelestarian alam. Pribadi yang cerdas secara ekologis
adalah orang yang memahami bahwa setiap perilaku dan tindakannya tidak
hanya berdampak pada dirinya dan orang lain melainkan juga pada lingkungan
alam tempat tinggalnya, hal itu dibangun oleh pemahaman bahwa alam tempat
kita tinggali harus selalu dijaga agar tetap memiliki daya dukung bagi kehidupan
dirinya dan orang lain (Mutiani, 2015).
Penelitian terkait kecerdasan ekologis telah banyak dilakukan, satu
diantaranya dipublikasi oleh Overson Shumba (2011) yang berjudul “Commons
thinking, ecological intelligence and the ethical and moral framework of
Ubuntu: An imperative for sustainable development”. Penelitian ini
menguraikan bahwa manajemen perilaku suatu masyarakat yang berhubungan
dengan kecerdasan ekologis berkontribusi positif pembangunan berkelanjutan
(wilayah Afrika). Kecerdasan ekologis masyarakat membuat satu kerangka
moral dan etika yang menekankan pada kolektivitas pembentukan karakter
ramah lingkungan. Demikian, masyarakat dapat bekerjasama menjaga
lingkungan dimulai dengan cara sederhana yakni, memilah sampah, gotong
royong, hingga menghemat konsumsi air (Shumba, 2011).
Berkenaan dengan penelitian yang dilakukan oleh Shumba (2011),
sejatinya kecerdasan ekologis juga dapat dieksplor melalui aktivitas masyarakat.
Perihal ini dimaksudkan untuk melihat role model kecerdasan ekologis suatu
masyarakat. Satu wilayah di bantaran Sungai Barito yakni Alalak Selatan
(khususnya Kampung Tanggui). Satu mata pencaharian masyarakat adalah
sebagai perajin tanggui. Perajin dilakoni oleh ibu rumah tangga untuk mengisi
luang dan menambah penghasilan. Artikel ini bertujuan untuk mendeskripsikan
kecerdasan ekologis dari perajin tanggui di bantaran sungai Barito. Demikian,
dapat dimaknai bagaimana pola masyarakat dapat beradaptasi dengan lingkungan
tanpa harus melakukan eskploitasi terhadap lingkungan.
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METODE
Penelitian ini juga menggunakan metode studi kasus. Studi kasus, atau
penelitian kasus (case study), adalah penelitian tentang situs penelitian yang
berkenaan dengan suatu fase spesifik dan khas dari keseluruhan personalitas
(Maxfield) (Sugiyono, 2016). Penelitian kasus (case study), adalah Suatu
metode penelitian ilmu sosial yang sangat cocok digunakan manakala peneliti
ingin mengungkapkan sesuatu yang bertolak pada pertanyaan “how” atau “why”
(Mohammad, 2008; Bungin, 2008). Lokasi penelitian di Kelurahan Alalak
Selatan, tepatnya kampunng Tanggui. Pelaksanaan penelitian dilakukan pada
Mei sampai dengan Oktober 2020. Sebagaimana metode penelitian yang
digunakan yaitu pendekatan naturalistik inquiry dengan tradisi kualitatif.
Penulis menggunakan teknik penelitian meliputi Observasi, Wawancara dan
Studi Dokumentasi. Dalam konteks penelitian ini, informan yang diwawancara
adalah Masyarakat (perajin) tanggui di Kampung Tanggui, Alalak SelatanBanjarmasin. Proses pengambilan data dilakukan melalui teknik pupossive
sampling (Iskandar, 2008). Hal ini dimaksudkan agar narasumber yang
ditentukan mampu merepresentasikan tujuan dari penelitian (Moleong, 2002).
Wawancara ini, dilakukan di lingkungan masyarakat dan lingkungan sekolah
pada saat informan berada dalam situasi dan kondisi yang memungkinkan untuk
diwawancara sehingga data yang diperoleh benar-benar bersifat natural, apa
adanya. Berikut daftar nama narasumber:
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Teknik analisis data yang digunakan dalam penelitian ini terdiri atas
tiga alur kegiatan yang terjadi secara bersamaan yaitu reduksi data, penyajian
data, penarikan kesimpulan/verifikasi Miles dan Huberman (Sugiyono, 2016).
Analisis data kualitatif merupakan upaya yang berlanjut, berulang dan terus
menerus. Masalah reduksi data, penyajian data, dan penarikan kesimpulan
merupakan rangkaian kegiatan analisis yang saling susul menyusul dalam proses
tersebut digambarkan sebagai berikut:

Bagan di atas dapat dijelaskan bahwa tiga jenis kegiatan utama
pengumpulan data (reduksi data, penyajian data, penarikan kesimpulan/
verivikasi) merupakan proses siklus interaktif (Mohammad, 2008). Penulis siap
bergerak di antara empat sumbu kumparan itu selama pengumpulan data,
selanjutnya bergerak bolak balik di antara kegiatan reduksi, penyajian, dan
penarikan kesimpulan atau verifikasi (Bungin, 2005). Uji keabsahan data
dilakukan dengan cara member check dan perpanjangan penelitian pada 17-21
November 2020.
Hasil Penelitian dan Pembahasan
Kualitas hidup manusia di planet bumi, tidak lepas dari kualitas lingkungan
hidupnya. Aktivitas manusia dalam memenuhi kebutuhan hidup dan kehidupan
social-ekonomi harus didukung oleh ketersediaan sumber daya alam yang
memadai (Merrill, dalam Azariah, 2009 (Abbas, Hadi, & Rajiani, 2018)).
Peningkatan kualitas hidup dan kesejahteraan penduduk dilakukan dengan
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menyediakan berbagai pilihan bagi masyarakat untuk memperoleh tingkat
kesejahteraannya melalui pengelolaan sumber-sumber daya (alam) yang ada,
atau sumber daya buatan dengan sentuhan teknologi yang tetap memperhatikan
dampaknya terhadap lingkungan.
Terdapat dua alasan yang mendasar, mengapa kegiatan pembangunan
dan pelestarian sumber daya alam harus dipertimbangkan secara saksama.
Pertama, lingkungan hidup beserta sumber daya alamnya yang lestari pada
gilirannya menjamin keberlanjutan pembangunan. Kegiatan pembangunan
memanfaatkan sumber daya alam yang tersedia, bahkan merubah tatanan
sumber daya alami menjadi sumber daya buatan. Kedua, martabat manusia
dan kualitas hidupnya bergantung pada lingkungan tempat hidupnya, dalam arti,
baik-buruknya kualitas lingkungan berpengaruh pada kualitas hidup manusia di
dalamnya.
Mahluk hidup lain memiliki hak hidup seperti manusia. Manusia perlu
menghargai dan memandang mahluk hidup lain sebagai bagian dari komunitas
hidup manusia. Semua species hidup memiliki hubungan dan saling terkait satu
sama lain membentuk komunitas biotik. Dalam komunitas ini, termasuk manusia
berinteraksi dengan unsur-unsur lingkungan fisik membentuk suatu sistem
ekologis yang disebut ekosistem. Di dalam ekosistem terdapat unsur- unsur
biotik dan lingkungan fisik (abiotik) yang membentuk fungsi sebagai sumber
daya alam. Sumber daya alam memiliki fungsi ekologis dan fungsi ekonomi
yang dikelola dan dimanfaatkan guna memenuhi kebutuhan hidup manusia.
Kecerdasan ekologis sebagai kemampuan manusia beradaptasi dalam
ceruk ekologi tempat manusia berada (Goleman, 2010). Kecerdasan ekologis
merupakan sebuah kemampuan atau kompetensi yang dimiliki peserta didik
dalam merespon keadaan yang terjadi di sekitar lingkungannya dan
mengaplikasikannya dalam kehidupannya sehari-hari. Kecerdasan ekologis
dengan istilah kecerdasan naturalis (Gardner, 2013). Kecerdasan naturalis
merupakan kemampuan manusia dalam memahami gejala alam, memperlihatkan
kesadaran ekologis dan menunjukkan kepekaan terhadap bentuk-bentuk alam.
Selaras dengan pendapat di atas, Or r (Ardiansyah, 2015)
mengemukakan tentang gambaran seseorang yang memiliki kecerdasan ekologis
dicirikan dengan “The ecoligically literate person has the knowledge
necessary to comprehend interrelatedness, and attitude of care or
stewardship. Such a person would also have the parctical competence
required to act on the basis of kowledge and feeling’. Maksud pernyataan
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Orr tersebut adalah seseorang yang cerdas secara ekologis memiliki
pengetahuan tentang pentingnya memahami keterkaitan atau inter-relasi antara
satu kelompok dengan komponen lainnya serta bersikap peduli terhadap sebuah
pekerjaan. Artinya seseorang yang melek ekologi tahu cara berhubungan dan
bersikap dengan ekosistemnya (Kincheloe, 2008; Syaharuddin, Hidayanti, &
Mutiani, The Role of Waste Banks to Improve Community Environment
Awareness, 2020).
Bagi masyarakat Banjar, khususnya di Alalak Selatan (Kampung
Tanggui), kecerdasan ekologis dipraktikan dalam aktivitas ekonomi. Di Alalak
Selatan ditemukan Kampung Tanggui yang mayoritas penduduknya berprofesi
sebagai perajin. Komuditas utama yang dimanfaatkan adalah tanaman nipah.
Nipah atau Nypa fruticans adalah satu pohon anggota famili Arecaceae
(palem) yang umumnya tumbuh di di daerah rawa yang berair payau atau
daerah pasang surut di dekat pantai. Pohon nipah tumbuh di lingkungan hutan
bakau. Di Indonesia pohon nipah mempunyai berbagai nama lokal seperti daon,
daonan, nipah, bhunjok, lipa, buyuk (Sunda, Jawa), buyuk (Bali), bhunyok
(Madura), bobo (Menado, Ternate, Tidore), boboro (Halmahera), palean, palenei,
pelene, pulene, puleanu, pulenu, puleno, pureno, parinan, parenga (Maluku).
Nama latin tumbuhan ini adalah Nypa fruticans Wurmb yang
bersinonim dengan Nipa arborescens Wurmb ex H.Wendl, dan Nipa litoralis
Blanco. Sedangkan dalam bahasa Inggris nipah dikenal sebagai nipa palm
atau mangrove palm. Batang nipah menjalar di tanah membentuk rimpang yang
terendam oleh lumpur. Hanya daunnya yang muncul di atas tanah, sehingga
nipah nampak seolah-olah tak berbatang. Akarnya serabut yang panjangnya
bisa mencapai belasan meter.
Dari rimpangnya tumbuh daun majemuk (seperti pada jenis palem
lainnya) hingga setinggi 9 meter dengan tangkai daun sekitar 1-1,5m. Daun
nipah yang sudah muda berwarna kuning sedangkan yang tua berwarna hijau.
Bunga nipah majemuk muncul dari ketiak daun dengan bunga betina terkumpul
di ujung membentuk bola dan bunga jantan tersusun dalam malai serupa untai,
merah, jingga atau kuning pada cabang di bawahnya. Tandan bunga inilah yang
dapat disadap untuk diambil niranya. Buah nipah bulat telur dan gepeng dengan
2-3 rusuk, berwarna coklat kemerahan. Panjangnya sekitar 13 cm dengan lebar
11 cm. Buah berkelompok membentuk bola berdiameter sekitar 30 cm. Dalam
satu tandan, dapat terdiri antara 30-50 butir buah.
Pohon nipah (Nypa fruticans) merupakan tumbuhan asli pesisir
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Samudera Hindia bagian timur dan Samudera Pasifik bagian barat laut.
Tumbuhan ini tersebar mulai Sri Lanka, Bangladesh, Brunei Darussalam,
Kamboja, China (Pulau Hainan), India, Indonesia, Jepang (Pulau Iriomote),
Malaysia, Myanmar, Singapura, Thailand, dan Vietnam, Australia bagian barat
laut dan timur laut, Mikronesia, Guam, Palau, Papua New Guinea, dan Kepulauan
Solomon (Oramahi & Sisillia, tt). Habitatnya adalah daerah rawa yang berair
payau atau daerah pasang surut di dekat pantai.
Menurut data yang diperoleh Alamendah dari situs IUCN, di beberapa tempat
seperti Singapura, nipah termasuk tumbuhan langka yang terancam kepunahan.
Sedangkan di daerah lain populasi tumbuhan ini masih cukup melimpah sehingga
IUCN Redlist mengevaluasinya dalam daftar Least Concern (berisiko Rendah)
(Heriyanto, Subiandono, & Karlina, 2011). Berbagai bagian tumbuhan nipah
(Nypa fruticans) telah dimanfaatkan manusia sejak lama. Daun nipah dapat
dimanfaatkan untuk membuat atap rumah, anyaman dinding rumah, dan berbagai
kerajinan seperti tikar, topi dan tas keranjang. Pada zaman dulu, daun nipah
juga dimanfaatkan sebagai sumber tulis di samping daun lontar
Daun Nipah tumbuh menjalar dengan terendam lumpur di sepanjang
pinggiran sungai. Berbentuk rimpang dengan daun yang tumbuh ke atas dan
kulit yang mengkilap. Ketika muda, permukaan kulit nipah berwarna hijau, namun
seiring berjalan proses kedewasaan warnanya berubah menjadi cokelat tua.
Daun nipah yang dibuat sebagai tanggui dilakukan dengan beberapa tahapan
sebagai berikut:
1. Pembuatan tanggui dimulai dengan memotong daun nipah panjangnya
kira-kira 50cm, ujungnya dibuang.
2. Dijemur kurang lebih dua hari (tergantung cuaca).
3. Dirangkai di buat ke kulikar (berbentuk bundar)
4. Di semat biasanya kalau kecil bisa 6-7 lembar daun nipah, sedangkan
besar 4-5 lembar.
5. Kemudian di raih atau disusun (digabungkan)
6. Di pumping (di jahit) menggunakan tali karung
7. Terakhir di kasau (dilapisi)
Distribusi daun dipah dilakukan melalui distributor. Distributor berasal
dari wilayah Tamban. Adapun menuju lokasi penurunan daun nipah sebagai
komoditas utama pembuatan tanggui yakni melalui perahu bermotor (klotok).
Berikut dua foto untuk menggambarkan proses distribusi daun nipah pada perajin.
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Saluran distribusi untuk suatu barang adalah saluran yang digunakan
oleh produsen untuk menyalurkan barang tersebut dari produsen sampai ke
konsumen atau pemakai industri. Saluran distribusi ini merupakan suatu struktur
yang menggambarkan alternatif saluran yang dipilih, dan menggambarkan situasi
pemasaran yang berbeda oleh berbagai macam perusahaan atau lembaga usaha.
Pendistribusian yang optimal bergantung pada kemudahan transportasi produk
yaitu semakin mudah ditransportasikan, semakin besar kemungkinan
digunakannya perantara. Pendistribusian juga bergantung pada tingkat
standardisasi produk yaitu semakin terstandardisasi produk, semakin besar
kemungkinan digunakannya perantara.
Halimah seorang pengrajin tanggui dari kampung tanggui mengatakan
pemilihan bahan baku untuk membuat tanggui “biasanya dilihat dari daunnya
yang masih berwarna hijau (Anum), dan lebar agar tidak banyak daun
yang di gunakan”. Halimah mengaku kalau pembuatan tanggui ini hanya bisa
menggunakan daun nipah, karena ada kekhasan sendiri beda dengan daun yang
lain misalnya rumbia, daun rumbia terdapat sedikit duri. Jadi, tanggui ini
menggunakan daun nipah disisi lain daun nipah bisa di lebarkan (diungkap)
dan lurus (kujur)”. Teknik pembuatam tanggui ini bisa dilakukan karna ada
mulai dulu” belajar membuat tanggui ketika melihat kedua orang tua dulu juga
membuat tanggui, sehingga keahlian ini menurun ke kami (anaknya)”. Berikut
gambar pembuatan tanggui.
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Seorang pengrajin tanggui Norhayati kerap kali muncul di acar Tv untuk
memperkenalkan Tanggui “dulu membuat tanggui bisa sampai 50 sehari,
namun sekarang cuman bisa 10 biji perhari karna faktor usia.” Daun
nipah yang digunakan untuk pembuatan tanggui ini merupakan bahan utama,
dimana daun ini di ambil dari berbagai daerah seperti aluh-aluh, tamban dan
pernah di pulau kembang. Perajin membeli daun nipah pada orang yang menjual
dan memiliki keunikan tersendiri, dimana mereka membeli daun nipah dengan
aturan, agar pengrajin daun nipah bisa kebagian bahan utama dakam pembuatan
tanggui. Pembuatan tanggui di Kampung Tanggui ini belum jadi seutuhnya,
nanti di jual seharga Rp 1.800,00 persatu tanggui setengah jadinya yang di beli
oleh orang untuk dijadikan tanggui seutuhnya.
Seleski bahan utama pembuatan tanggui oleh perajin merupakan
perwujudan kecerdasan ekologis yang nyata. Umumnya, perajin memahami
posisi pengetahuan (learning to know), sikap (learning to be), dan tindakan
(learning to do) dan hubungannya dengan manusia dan alam sekitar (learning
to live together) (Kincheloe, 2008; Mancha & Yoder, 2015). Pencapaian ini
merupakan cakupan dari kecerdasan ekologis. Kecerdasan ekologis berfungsi
memaksimalkan kepekaan, kesadaran, pemahaman, dan pemikiran kritis terkait
permasalahan lingkungan (Palmer, 1998; Syaharuddin, Susanto, & Putra, 2020).
Perajin tanggui secara bertahap memilih komuditas utama yakni nipah. Hanya
daun dari pohon tua yang mereka gunakan sebagai bahan utama tanggui.
Pemilihan ini dimaksudkan agar mengantisipasi kelangkaan pohon nipah di
kemudian hari. Demikian, kelangsungan lingkungan maupun kebutuhan perajin
terhadap bahan utama tanggui berjalan beriringan.
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SIMPULAN
Kecerdasan ekologis menghendaki manusia untuk menerapkan apa
yang dialaminya dan dipelajarinya tentang hubungan aktivitas manusia dengan
ekosistem. Kecerdasan ekologis menempa manusia menjadi sebuah ekosistem
yang menata emosi, pikiran, dan tindakan. Bagi masyarakat Banjar, khususnya
di Alalak Selatan (Kampung Tanggui), kecerdasan ekologis dipraktikan dalam
aktivitas ekonomi. Aktivitas pertama, proses produksi, perajin mengoptimalkan
daun nipah semaksimalkan mungkin sehingga tidak ada yang terbuang. Kedua,
distrbusi menggunakan perahu bermotor (klotok). Aktivitas produksi dan
distribusi tanggui oleh perajin menjadi rutinitas keseharian yang dilakukan oleh
ibu rumah tangga di Kampung Tanggui. Rutinitas ini tidak hanya bermanfaat
untuk penambahan pendapatan, tetapi juga menjadi role model pola adaptasi
lingkungan tanpa harus melakukan eksploitasi.
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5. The Contribution of Historical Science in Social
Studies Teaching Materials in The Junior High School
Samiah, Syaharuddin, Mutiani

ABSTRACT
Social studies learning is practiced at the primary and secondary school
level. Theoretically, social studies teaching materials are arranged based on social
science disciplines, namely geography, economics, sociology and history. One of the
historical sciences used in the development of social studies teaching materials is History,
especially injunior high school on the class VIII material in chapter IV, the sub material
of the growth and development of the national spirit, history subjects require meaning.
In history lessons there have also been many new innovations that some people don’t
know about. Threats to extravagant lifestyles and being too proud of external products,
and behavior as if they do not care about the problems of the nation itself can affect
the state of education. The purpose of writing this article is to determine the values
contained in history learning in the contribution to social studies subjects. So the role
of historical material is very useful in transferring historical values in preparing the
successor of the Indonesian nation who has the character of an Indonesian citizen by
learning history in educational units, because history learning can be used as a way of
shaping the character of the Indonesian nation. Literature studies are used to compile
a complete description in the article. Search for published articles is used in a search
strategy using appropriate keywords. Keyword searches in the data search mechanism
are used to get results via google scholar. The narrative method is used to describe the
search result data that matches the keywords to answer the purpose of writing this
article. The results of the writing of this article aims to membhahas meaning to the
material values of history on the contribution of social studies, namely love of the homeland,
patriotism and nationalism to provide knowledge that the social studies lesson was
instrumental to grow the character of the nation.
Keywords: Historical Science, Teaching Material Social Studies, and Values of History.
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PRELIMINARY
The social studies subject provides provisions for students to get to
know the environment and the community around them. Historical science
contained in the social studies teaching material emphasizes past events, which
are still relevant in today’s life. The students’ awareness of past history should
make them aware that the importance of history is to shape a better future,
only as knowledge (Anshori, 2016). History as a contribution in social studies
education provides benefits such as, with history we can know events that have
occurred in the past that can be used as lessons for us in our present life,
lessons that occurred in the past can also be used for future life knowledge
(Anshori, 2016).
Historical science is interpreted as accountability for the past, with
accountability meaning that the past is not like a blank paper. But the past
whose sheets occur by humans because of past actions. The accountability
process for the past is called history as an event, so we as humans are obliged
to tell the meaning of history in writing, which means history with knowledge.
The history of Indonesia can be understood by the existence of historical
knowledge. Historical science as a result of reconstruction of events that have
occurred. So that the Indonesian nation is aware of itself as an independent
nation in making its history. That is an important task for historical science in the
context of learning practice at the elementary and middle school level included
in the social studies subject. In historical science, values are interpreted as an
important foundation in determining the character of society and the nation.
Values do not grow by themselves but through dissemination and awareness,
one of which is through school education (Mutiani, 2019). An open-minded
system that has the characteristics that the values and characteristics to be
manifested cannot be imposed from outside, but are extracted and taken from
the moral as well as the cultural order of the community itself (Mutiani, 2015,
2020).
The growth of social studies education is inseparable from the situation
of historical developments. History contributes to social studies education, this
can be seen from the historical relationship in terms of the integrated social
studies concept. Basically, social studies learning does not only emphasize
theoretical aspects, but rather on practical aspects in studying, analyzing,
assessing social symptoms and problems in society. Where the learning is adjusted
to each educational level (Anshori, 2016). History subjects have a lot of
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character values that can be used as inspiration and guidelines for us to behave
and behave in everyday life.
Learning is defined as a process or a method that is carried out so that
a person or group of people can carry out learning activities. The science of
history is in fact often considered boring because it only places a lot of emphasis
on memorization, because it is full of rote learning that has no value and is far
from the reality of life. History learning can be developed through philosophies
such as Perennialism where history learning must develop a sense of pride in
the nation and the State (Susanto & Akmal, 2020).
National character values, such as love for the country, patriotism, and
nationalism have begun to fade in students and even tend to disappear. These
values are the values that were born from the long process of the history of the
Indonesian nation, that history itself is a step in building the character of students
who are slowly cultivated (Handy, 2016). Historical values in learning Indonesian
history said that character values such as nationalism, tolerance, each other
respect, cooperation is actually very important and still relevant to be internalized
by students should is still being passed down to young people through history
(Yefterson & Salam, 2017). This article aims to determine the contribution of
historical science in social studies teaching materials in junior high school on
class VIII at CHAPTER IV, the sub-material of the Growth and Development
of the National Spirit, especially regarding the values of patriotism, patriotism
and nationalism in history learning which can be used as guidance in running
daily life for students.
METHOD
The literature review is used to describe the article in its entirety. The
literature review begins with the results that are considered the most relevant,
relevant, and sufficiently relevant. The literature review focuses on finding various
theories, propositions, principles, or ideas used to analyze and solve formulated
problems (Sukmadinata, 2005). The literature search strategy contains strategies/
tricks to search for publication data on Google Scholar. Search data/journals/
ebooks containing search results on google scholar with the keywords:
Contribution of history in social studies material, the concept of value in history,
amounting to 21 journals and five books. The analysis results were carried out
by drawing conclusions on the data obtained and providing adequate
understanding and explanation.
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RESULTS AND DISCUSSION
The development of social studies education in Indonesia is interpreted
as two, social studies education for tertiary institutions and social studies
education for primary and secondary schools. According to Sumantri (2001),
social studies education for primary and secondary schools is defined as a
simplification or adaptation of the social sciences and humanities disciplines
and necessary human activities organized and presented scientifically and
psychologically pedagogically for educational purposes. Meanwhile, the meaning
of social studies education for higher education is a selection from disciplines,
social sciences, and humanities, and necessary human activities organized and
presented scientifically and psychologically for educational purposes. Social
studies education in tertiary institutions and primary and secondary schools
have different content. The difference is in simplification and selection, even
though the source of the same material study is taken from the social sciences
discipline (Hidayat, 2020).
Social sciences are the basis of social studies. However, not all social
sciences can automatically become material or subject in social studies, social
science disciplines developed in social studies. The contribution of social
sciences in the development of social studies education in the school curriculum
cannot be doubted as the importance of theory in developing social sciences
(Endayani, 2018; Suhada, 2017). Social studies teaching materials contain
materials that enable students to think critically, analytically, and creatively and
familiarize themselves with social scientists’ thinking processes and the
internalization process that emphasizes the process. Social Sciences are subjects
in schools designed based on phenomena, problems, and social realities with an
interdisciplinary approach involving various branches of the social sciences and
humanities. Therefore, social studies can be a study of the combination of
sciences in the social sciences and humanities to produce social actors who can
participate in solving socio-national problems (Nasution & Lubis, 2018; Surahman
& Mukminan, 2017). History with historical processes that reveal life events
based on time series is a precious source and material for social studies. Through
historical materials and disclosures, we will be able to cultivate students’ aspirations
about arts, culture, and life in general. Through historical material, students will
appreciate the services of figures who have fought to defend the truth and
human rights. Studying and studying the symptoms and problems of life-based
on its historical process is a dynamic study. Through the study of this historical
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process, we will be able to understand the past and present life events that we
are experiencing, but we will also be able to take into account future events.
Conceptually, the relationship between social studies and social sciences
can be broken down into the first three, and social science disciplines can be
used as the main framework for thinking in developing the curriculum, materials
for social studies are developed first, and choose social science disciplines then
identify the basic concepts that need to be—known to students. These basic
concepts are selected and adjusted to the goals to be achieved in the social
studies curriculum. The basic concept chosen is used as a subject in the
curriculum. In other words, the social sciences directly provide learning topics
for the social studies curriculum. Therefore, the topics taught in the social studies
curriculum result from social sciences disciplines (Abbas, 2020a; Endayani,
2018).
History occupies a unique position; the focus of historical studies is
humans (individuals or groups of people) who live and interact in a certain
place (spatial) at a certain time (temporal) (Endayani, 2018). The use of history
for social sciences, namely, history as a critique of social sciences generalization,
Historical problems can become social science problems; the diachronic
approach to history adds a new dimension to synchronous social sciences
(Endayani, 2018). The growth of social studies education is inseparable from
the situation of historical developments. History contributes to social studies
education, and this can be seen from the historical relationship in terms of the
integrated social studies concept. Social studies learning emphasizes theoretical
aspects and practical aspects in studying, analyzing, and examining the
community’s symptoms and social problems. Learning is adjusted to each level
of education (Abbas, 2020b; Anshori, 2016).
Education can help students make this happen by looking for deep values
and understanding each other’s relationship and their role and use in life.
Education is defined as a conscious effort made by families, communities, and
governments through guidance, teaching, and training inside and outside schools,
to enable students to adapt to various environments (Subiyakto et al., 2020;
Subiyakto & Mutiani, 2019). These values are ways of thinking, how to behave
and behave in a person as a basis for generating individuals’ lives, groups of
people, and the nation towards the willingness to build peace, olerance, and
accept differences (Hilman, 2013).
The teacher has some tasks that cannot be avoided; the teacher’s job
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is to provide education to students to continue to deepen the values in life.
Students are part of the education system’s input and then processed to become
quality, following national education goals. As an integral part of education,
learners can be seen in many ways. In line with this, teachers should pay more
attention to teaching materials because it is a benchmark for the success of the
learning and learning process (Syaharuddin & Mutiani, 2020). Improving the
quality of learning in schools is influenced by many factors. These factors can
be seen in the teaching staff (teachers), students, facilities and infrastructure,
environment, and management (Mutiani et al., 2020). Historical themes are
fundamental to explain why historical events occur. Historical events cannot
happen by themselves. Learners need to understand the sequence and
relationships between historical events. This framework of events is what causes
other events to occur. Meaningful learning occurs when students understand
something (Alfian, 2014; Syaharuddin et al., 2020).
Problem-solving in management is fundamental to get effective learning.
In the process of solving problems in the classroom (such as identifying students),
the teacher determines the types of deviations based on these problems and
understands the background that causes students to solve these problems.
Basically, the teacher’s role is significant to understand students’ problems in
an effective learning process, including in history learning (Rika et al., 2016).
Evaluation is a series of activities to obtain, analyze, and explain the process
and learning outcomes of students carried out systematically and continuously.
Information can be used to determine the level of success in achieving the
specified ability, the level of learning success, the level of learning difficulties
of students, relationships with peers, and a sense of responsibility (Syaharuddin
& Mutiani, 2020).
Ministry National Education (2010) states that the nation’s life and the
state have shifted towards moral values. Changes in this value system are
extraordinarily obvious in today’s society, such as respect for cultural and language
values, solidarity values, consensus, kinship, politeness, honesty, shame, and
love for the country (Subiyakto et al., 2017). Social studies education can shape
students to become part of world citizens and must understand other people in
their lives. The facts prove that this can be achieved through individual human
beings’ concepts and the underlying social existence of everyday life. According
to this description, deepening the value of education in history learning has a
strategic role in shaping the nation’s character (Subiyakto & Mutiani, 2019). The
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history of the era of globalization is needed so that the nation’s awareness and
history will be strong and play an active role. Historical awareness is expected
to provide a sense of optimism in solving the nation’s problems. The use of
history learning to increase historical awareness in facing memorization
conditions is due to the lack of invitations to explain and reveal the meaning of
history (Putro, 2012).
Awareness of written history is used to reconstruct thought and not be
equated with what happened. Historical reconstruction is based on facts and
explanations. In essence, history is about skills and must be sensitive in exploring
and analyzing historical issues (Bunglai, 2015). The educational problem related
to history is value. Value is a measure of whether an opinion or work result is
good or bad, positive or negative (Ratmelia, 2018). Besides, character education
values are animated based on religion, Pancasila, culture, and national education
goals. Historical themes have strategic meaning in shaping the character and
civilization of the State with dignity and fostering a society that has a sense of
nationality and loves the country. Following the material characteristics stipulated
by the Minister of National Education, historical education is part of social
research, as a scientific discipline that has a remarkable ability to develop
character education (Hasan, 2012).
Value is interpreted as the formation of a mentality formulated from
human behavior. It becomes a number of essential, good, and desirable
assumptions that need to be appropriately respected (Mutiani, 2020). Following
the educational objectives in the 1945 Constitution and the 2003 Law on
SISDIKNAS, history has an essential role in making young people who have
personality and individuality following the Indonesian nation’s identity. The teaching
of history is not limited to facts and conveys the values contained in historical
science. History teaching trains students to think critically and historically to
understand the value of every historical event and apply it in everyday life
(Yefterson & Salam, 2017).
Supriatna (2007) targets that education must have eternal reality, truth,
and values that are not limited to space and time. This course becomes very
ideological because students are made citizens with the knowledge, skills, and
attitudes required by the state in the long run. The perennial view emphasizes
the transfer of culture in the social studies curriculum for students, leading to
the realization of national integration (Rasihudin, 2019). Budimansyah (2010)
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believes that character building is an embodiment of the Pancasila mission and
the efforts of the 1945 Constitution in the context of developing national
problems. Loss of direction and absence of Pancasila values, changes in national
cultural values, threats of national disintegration, and a weakening of enthusiasm
in line with history learning which prioritizes the use of values for character
building (Yefterson & Salam, 2018).
The primary purpose of education with values is to help students apply
logical thinking skills and scientific findings to analyze social problems related to
certain morals. The teaching method commonly used is an individual or group
study of social problems, which includes moral values, literature research, field
research, and class discussions closely related to history learning, because history
learning can help students think logically (Elmubarok & Hidayat, 2008). Value
integration is intended to get knowledge and understanding of the importance
of values, especially the value of nationalism towards the struggle for heroes
(Subiyakto et al., 2020).
History emphasizes past events, which are still relevant today in the present
life. The basic concept of social studies discusses and develops facts that exist in
society more generally. The students’ awareness of history makes them aware
that history’s importance is to shape a better future, only as knowledge (Anshori,
2016). History as a contribution to social studies material provides benefits
such as, with history, we can find out about past events and be used as lessons
for us. iI life now, lessons that occurred in the past can also be used to know
future lives (Anshori, 2014).
The value of historical science that can be used to contribute to social studies
material that can be used for life first is to love the country, one of which is how
to restore the value of education by teaching the country’s value of love. The
characteristics of love for the country include a willingness to sacrifice for the
country and is proud to be citizens of the Indonesian nation. Love for the homeland
benefits the country and life, including the state can be safe and peaceful,
development runs smoothly, and indeed, national income will increase. Love
for the motherland means defending all kinds of threats or disturbances from
any country.
Second patriotism, the value of patriotism is conveyed through education,
especially history. Patriotism is one aspect that touches the psychology of
students, and patriotism brings progress in the field of education. A self-sacrificing
attitude to defend the nation and state from domestic or foreign interference.
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Third, nationalism, a sense of nationalism, is essential for students in
building an advanced, modern, safe, peaceful, just, and prosperous country.
Nationalism is a real action born from the experience of living together; the
spirit of nationalism can be an example of having academic achievements and
achievements in school activities (Yefterson & Salam, 2017; Handy, 2020).
CONCLUSION
Social studies provide provisions for students to get to know the environment
and the community around them. History emphasizes past events, which are
still relevant today in the present life. The students’ awareness of history makes
them aware of history’s importance to shape a better future. Historical science
as a contribution in social studies material provides benefits such as, with history,
we can find out knowledge about events that occurred in the past which can be
used as a lesson for us, in life now, lessons that occurred in the past can also be
used for ongoing knowledge. The contribution of historical science in social
studies material to the growth and development of the spirit of nationality, first,
love for the country, which is a way to restore value by teaching the country’s
love through history learning. Second, patriotism is a form of loving the homeland
by touching the mental aspects of students. The three nationalisms are valuable
to create an advanced, modern, safe, peaceful, just, and prosperous nation.
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6. The Integration of Local Content on Action
Materials-Economic Principles Related to Human Needs
Rahmah, Mahmudah Hasanah, Mutiani

ABSTRACT
Integration of local content in learning helps students to understand examples
of learning contextually. Social studies subjects also responded to this matter,
where contextual learning can help students strengthen, expand, and apply the
knowledge and skills they have to solve problems in their environment. The
material for action, motives, and economic principles in fulfilling the textbook’s
needs has met the content standard. However, it still lacks local content. This
article aims to describe the development of materials by incorporating local
content. The literature review is carried out by utilizing sources from journals,
books, or ebooks and the final project according to the issues contained. Data
retrieval was carried out using google scholar and pdfdrive using keywords.
The analysis results are carried out by drawing conclusions from the data
obtained and providing sufficient understanding and explanation. The results of
writing articles on action material, economic motives, and principles in meeting
the needs of life have sufficient material coverage and are not in depth and still
lack local content, so it is necessary to add material by the teacher using reference
books or other literature related to the material to add insight into the knowledge
of students. Through a contextual approach, it can help students understand the
material directly because they are faced with problems around students.
Keywords: Material, Local Content, and Students.
PRELIMINARY
Social studies learning as learning that is integrated with selected concepts
from various kinds of social sciences and humanities is intended to understand
the concept thoroughly and optimally (Syaharuddin & Mutiani, 2020). The
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primary key of social studies learning is how to foster students’ social intelligence
who can think critically, analytically, creatively, innovatively, have noble character
and personality, be scientific in how to view, analyze and examine the real-life
they face (Badan Standar Nasional Pendidikan, 2006). Referring to the
implementation of learning activities, students are more directed to developing
thinking skills, learning abilities, curiosity, developing a caring and responsible
attitude towards their environment.
Humans and the environment are central themes in implementing
social studies education in elementary to high school, which aims to recognize
concepts related to people’s lives and their environment. They have the
essential ability to think logically, critically, curiosity, inquiry, solve problems,
and skills in social life (Kemendikbud, 2014). Social, economic, and human
cultural behavior in society in time and space has changed into the scope of
social studies, where society is the primary source of social studies learning
itself (Khuriyah et al., 2017). Social studies education is responsible for
helping students develop the knowledge, skills, and values needed to
participate in community life at local, national, and global levels. Cultivation
of knowledge, skills, and attitudes that grow simultaneously are the focus
of social studies education to prepare citizens (Mutiani, 2017). There are
several ways to design a lesson that can prepare you to become a citizen
by utilizing a contextual approach (Towaf, 2014).
A contextual approach in social studies learning is needed to
accommodate the objectives and scope of social studies related to the use of
the environment around students (Baharudin et al., 2017). Contextual learning
is a learning approach by linking the material being studied with students’ real
lives to create meaning in learning (Komalasari, 2010). Social studies learning
with a contextual approach provides space for students to construct knowledge,
develop abilities, and learn more meaningfully (Wismawati et al., 2014).
The contextual approach is integrated into action material, economic
motives and principles, and material human needs by containing economic
problems in students’ environment. Students’ importance of active material,
economic motives and principles, and material human needs are studied so that
students can act in economic activities using appropriate principles and reasons
to meet diverse needs with limited resources (Putra, 2013). However, this
material is still minimal regarding examples. When learning in the classroom,
the teacher is expected to present learning and material with concrete examples
following the context of students’ environment (Khuriyah et al., 2017).
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Teachers can develop social studies learning by using themes taken
from problems in the students’ environment, which are then taught using
approaches from relevant social sciences (Maulidiyah et al., 2020). An excellent
educational process is to provide knowledge in the form of local sources that
can be used as examples in life problems and the world of education (Mutiani,
2019). This article aims to reference teachers in developing material by
incorporating local content in the material presented in learning.
METHOD
This article is prepared with a review analysis of the literature. The
literature review collects library data with the object of study being excavated
based on library information (books/digital). The literature review focuses on
finding various theories, laws, propositions, principles, or ideas used to analyze
and solve the problems formulated (Sukmadinata, 2005)). Data retrieval was
carried out using google scholar and pdf drive using keywords. The keywords
used were textbooks, social studies learning, contextual learning, economic
action, economic motives, economic principles, and local content, totaling 22
journals, five books, three theses, and two documents.
The literature review results were analyzed by drawing conclusions on
the data obtained and providing adequate understanding and explanation. The
data obtained from various literature were analyzed using descriptive analysis
methods. The descriptive analysis method is carried out by describing the facts,
followed by analysis, not only describing but also providing sufficient
understanding and explanation (Habsy, 2017).
RESULTS AND DISCUSSION
Social studies learning using a contextual approach can help teachers
develop material by linking the material to be taught with students’ real-world
conditions and encouraging them to connect their knowledge and application in
their lives as family and community members (Robiah, 2020). The seventhgrade textbook’s learning material is divided into two sub- chapters: 1) Action,
Economic Motives, and Principles, 2) Human Needs. The learning objectives
are to explain the relationship between actions, economic motives, and principles
and mention the types of human needs (Kemdikbud, 2017). Social studies
learning can help students learn the social world in which they live, face social
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realities, develop knowledge, attitudes, and values and the range of skills needed
to enlighten humanity (Towaf & Malikhah, 2014).
The material on economic activity presented in the textbook only contains
the meaning and purpose of economic activity; there is no more explanation
related to this material. In the material, a more in-depth explanation is needed
to explore the depth of the material’s content so that students can have more
knowledge (Prihantoro et al., 2017). Economic action material is directly related
to students’ daily lives; therefore, teachers can exemplify it with economic
activities around students, such as the Lok Baintan floating market in South
Kalimantan. An example of economic activity in the Lok Baintan floating market
is bargaining activities carried out by sellers and buyers to determine an agreement
on the price of goods. This bargaining activity is an example of economic activity
because both parties benefit and meet needs (Risnawati, 2020). From this
example, it can be understood that economic action is an action taken by humans
by considering the sacrifices and making the right choice (Lestari & Putra,
2019).
The material on economic motives contains sufficient material content
such as understanding economic motives and the kinds of economic motives
and their examples. Even though it has sufficient material coverage, it is still
necessary to add additional descriptions to the material by exploring the depth
of the material so that students not only learn what is in the textbook but can
take advantage of other reference books as an enhancer of knowledge insight
(Masita & Wulandari, 2018). The relationship with economic activities in the
surrounding or local environment can be exemplified by farmers in Banjar
Regency who grow rice and produce rice as a form of fulfillment of needs, and
this is an example of an economic motive (Sari et al., 2020).
Whereas the material on economic principles already contains in-depth
material coverage, such as several definitions of economic principles, examples
of economic principles, and the application of economic principles in economic
activities (production, distribution, and consumption). In connection with local
activities, it can be exemplified by fishermen in Tambakrejo village who get a
lot of fish catches. They are processed into salted fish because the fish’s nature
will not last long and must be processed immediately (Widyastuti et al., 2016).
The activity of processing fish into salted fish is an example of economic
principles. In addition to the salted fish being saved by the salted fish fishermen,
they can also be sold and increase the fishermen’s income.
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Through examples related to the locality, it can provide direct
understanding to students, this is as if social studies learning is not required to
master specific sciences, but by utilizing sciences such as social sciences
and humanities, students can understand and overcome the problems that
exist in his life both personally and in the community, as well as preparing
himself as a good citizen (Abbas, 2013, 2020a). Through local examples given
in social studies, learning can make students understand the problems in their
daily lives and make students have awareness and a sense of care for the
surrounding environment (Muhaimin, 2015).
The material for human needs in textbooks has sufficient material such
as an understanding of needs, factors that affect needs, and various needs and
examples. Economic studies in textbooks cover human needs, which
always have a limited nature of fulfillment (Utomo, 2018). Through this
economic mater ial, students can under stand and apply economic
concepts to improve welfare. In this material, concept developments still
need, such as linking with theories but by providing simple examples and
dealing directly with students so that they are easy to understand. The
development of material needs in textbooks can be related to the theory
put forward by Abraham Maslow, which consists of biological needs, a
sense of security (Abbas, 2020b).
Material development is carried out by providing local examples through
this theory to understand it easily. First, biological needs can be like the need for
housing. This is exemplified by the rapid population growth in the city of
Semarang, which causes demand for residential houses, thus encouraging
housing developments (Primananda & Sugiarto, 2010). Second, the need for a
sense of security can be exemplified by the presence of workplace security
provided by companies, such as security and protection from the dangers of
work accidents. Third, the need for love, this is exemplified in PT Madubaru
that the need for love, such as motivating employees by superiors, maintains
good interactions between fellow employees, conducted by the employer, the
establishment of good interaction among fellow employees, and mutual respect
and the respect of co-workers (Sari & Dwiarti, 2018).
Fourth, the need for self-esteem is an appreciation of yourself and a
sense of wanting to be appreciated by others (Hikma, 2017). This can be
exemplified by the self-esteem that occurs in adolescents. If adolescents
have positive self-esteem, they will accept themselves as they are, be
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confident, and be satisfied with their abilities. Meanwhile, adolescents who
have low self-esteem will feel useless and often think about things that are
not good (Hidayati, 2016). Fifth, self-actualization is an example of an
employee having good work performance if the employee’s self-actualization
needs can be met. If the employee has low self-actualization, it can affect
the work he is doing (Adhani, 2013).
Lack of local material content in textbooks requires teachers who
teach to add material using literature and add local examples related to the
material being taught so that students can add deeper and more in-depth
insight into the knowledge and build students’ character. As with social studies
learning, it is expected to build students’ character to understand that they
are part of citizens who must be sensitive to other people in their lives
(Subiyakto & Mutiani, 2019). Social studies teaching in schools aim to
develop students’ self where this knowledge can be utilized for their interests
and society and show thought and behavior that respects the public interest
(Hasanah et al., 2017).
CONCLUSION
Based on the discussion results, it can be concluded that the action
material, economic motives and principles, and human needs presented in the
social studies textbook contain only a few concepts and a lack of local examples.
The material presented in the textbook is still not explained in-depth, and there
are minimal local examples that are directly related to students, so it is necessary
to develop material by integrating local content so that students not only get
knowledge but also know and are sensitive to their environment. The content
of the material that comes from the environment can facilitate students’
understanding because students are faced directly with the problems around
them and can make students directly involved in solving these problems, not
avoiding them. The existence of local content in social studies learning can
make learning more meaningful and has high relevance to students’ real-life
empowerment, based on the realities they face.
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7. The Social Science Contribution Through
Social Studies Learning
Mariati, Ersis Warmansyah Abbas, Mutiani

ABSTRACT
Social science has an essential role in developing social studies (IPS),
including geography, history, sociology, economics, psychology, anthropology,
and politics. This article aims to describe how social science is related to social
studies development (IPS). The research design used in this study was a
literature study. The data search strategy uses various books, e-books, and
journals through the google scholar platform with searches through selected
keywords. The study results describe that social science is related to the study
of social studies (IPS). Social Studies Materials (IPS) are based on the support
of concepts from social science disciplines, in the form of themes relevant to
social studies learning objectives, including time, sustainability and change, human
place and environment, production, distribution and consumption, individual
society and institutions, culture and cultural diversity, power of authority and
governance, individual development and identity. Social science contributes to
the development of Social Studies education programs (IPS).
Keywords: Social Science, Social Studies, and Literature Studies.
PRELIMINARY
Education is a learning activity in reaching maturity gradually, as seen
in people’s lives. Education can also change behavior, become good citizens,
and actively participate in community changes (Mutiani et al., 2019; Subiyakto
& Mutiani, 2019). A process of preparing citizens for citizens is the goal of
education itself. The preparation of citizens is carried out with structured
activities to make students have ownership as well-behaved citizens
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(Tirtarahardja & La Sulo, 2016). In the Indonesian education system, there is
one between the subjects taught at the school level: social studies. Social studies
education is intended to foster Indonesian citizens to become good citizens
who have social sensitivity and responsibility (Abbas, 2020a; Nasih et al., 2019).
Social studies are the label of subjects at the school level integrating and
unifying social science disciplines systematically to help students achieve more
comprehensive awareness of the relationship between social science disciplines
and social studies. Social studies learning is close to students’ lives, which can
make learning more meaningful (Maxim, 2013). Social studies education is an
integral part of the national education system to form good citizens. With social
studies education, it is hoped that civilized and educated, and cultured Human
Resources (HR) will be formed (Effendi, 2012). Social studies education is built
as a cultural transaction by being developed inseparably (Sardiman, 2012).
According to Permendiknas Number 22 of 2006, social studies learning objectives:
Social studies learning in the Indonesian education system is taught at
the school and tertiary levels. At the school level, social studies learning is
developed systematically to equip the potential for organized student
observations and form structured and systematic concepts based on Social
Science and Humanities (Effendi, 2012). Social studies subjects are presented
in an integrated manner from several social science disciplines. Social studies
material is summarized to provide awareness for students as responsible citizens
(Mutiani, 2017). The importance of learning to direct students to achieve the
expected learning objectives. The need for meaningful learning through social
studies lessons (Abbas, 2013; Abbas, 2019; Susiloningsih, 2020).
The study of society in social studies is carried out in a limited
environment, namely the students’ school environment. Students who study
social studies can live the present by providing knowledge about the past (Mutiani
et al., 2019). Social studies education is an integrated study of social science
and humanities aimed at civic competence (National Council For Social Studies
(NCSS), 1994). Social studies make these sciences interrelated and become a
complete science, which citizens can use in solving individual and social problems.
Among this social science are geography, history, sociology, economics,
psychology, anthropology, and politics.
Social science is a scientific field that studies humans as members of
society. Social science develops theories following their respective objects
(Astawa & Bagus, 2017). According to Soemantri, in identifying various social
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science disciplines’ characteristics namely, the body in social science disciplines
is organized scientifically. Second, the body of the social science discipline
contains various theories generalized firmly. Third, the body of social science
disciplines is the structure of scientific disciplines or fundamental ideas. Fourth,
the theories and generalizations contained in the structure can be said to be
scientific knowledge. Fifth, theories and generalizations are continuously being
developed (Sapriya, 2017).
Silvia has conducted the link between social science and social studies
education with the title “The Relationship between Social science (Social science
Resources and Materials).” The study results describe that the social science
and social studies education disciplines are related to one another. Social science
is the basis of social studies education. However, not all social science can
automatically become concepts from the discussion of social studies education.
The age level, education level, and development of students’ knowledge greatly
determine which social science material is the right concept to be discussed in
social studies education (Hati, 2018).
Based on the explanation above, social science provides the main
content for the development of social studies education through various concepts
from social science disciplines. The discussion in this section is devoted and
focused on social science disciplines, especially those that contribute to social
studies education programs. Its development is through the use of various
concepts from social science and social science theory in learning. Various
discussions of these social science disciplines include history, geography,
sociology, economics, anthropology, psychology, and politics.
METHOD
The writing method that underlies this article is literature study—used
to describe how social science is related to the study of Social Studies (IPS). A
literature study is an activity related to the library data collection method (Zed,
2004). Library research is a theoretical study, references, and other relevant
scientific literature (Sugiyono, 2013). Making research using literature studies
includes the general process of systematically identifying theory, finding relevant
literature, and analyzing data related to the topic. Contains search strategies
for publication articles contained in academic search complete meadline with
full text, ProQuest and PubMed, EBSCO using various selected keywords
such as Education, Social Studies Education.
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The mechanism for tracing data/journals/e-books is carried out carefully
so that the search is carried out to obtain research data relevant and following
the topic of writing. Search data / journals / e-books using the google scholar
platform. Research using literature studies was synthesized through the narrative
method by grouping the data from the search results of similar data or following
the results that have been traced to answer a problem. Based on the search
results, some data can be obtained as follows:

Based on table 1 above, the authors found various sources such as
journals, books, and e-books following the data collection criteria with the search
keywords Education, Social science Education, Social science, and Literature
Studies, which are accumulated with a total of 31 sources related to the title.
RESULT AND DISCUSSION
Social science disciplines are groupings of knowledge that aim to study
human relations in social life due to the complexity and breadth of society.
Then social science focuses on society from various aspects. This is what
underlies the similarities and differences in the field of social science. Social
science has a dominant similarity, namely the unity of the target, namely society.
All studies in the field of social science disciplines take the form of humans in
social life. Among other similarities, it can be seen in the tendency of concepts
with common elements (Karim, 2015).
Social science provides the main content for developing social studies
education through various concepts from social science disciplines, a broader
perspective that is natural and social life (Mutiani, 2015). Social studies see
human problems in terms of behavior and Social science (IPS) as integrated
learning between the concepts that have been selected, which is found in social
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science and humanities. This aims for students to have an understanding in
understanding the concept holistically and take place optimally (Syaharuddin &
Mutiani, 2020). The goals have influenced Social Studies (PIPS) to study social
science at the tertiary level. This goal is the development of skills in the mastery
of concepts from various social science disciplines. This influence is based on
its development and directly from social science as a source of knowledge in
Social Studies (IPS) (Muchtar, 2015). The linkage of social science to the
study of Social Studies (IPS) is as follows:
1. History

History is a field of study that deals with human activities in the past.
Historians are interested in all aspects of human activity in the past. Historians
focus on one or more of the various aspects of activities carried out by humans:
(social, military, artistic), with the history of the Indonesian state and the
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geographic location of a country (Sapriya, 2017). The concept of history in
social studies education provides insights into events from various periods
(Sulfemi, 2019).
History is the study of human dynamics bound by time and space. The
concept of time in this context is a lesson for events in the past, which will be an
endeavor for provision in the future (Abbas, 2020b; Abbas et al., 2016). History
has concepts that can be used in social studies in time, sustainability, and change.
Timing, sustainability, and change were among the standard themes put forward by
the NCSS. History is a branch of social science that is studied systematically from
all developments, processes of change, and the dynamics of life in society with
various aspects of life in the past or the past (Madjid & Wahyudhi, 2014).
This theme usually appears in social studies lessons to 1) include
perspectives from various historical aspects; 2) make use of historical knowledge
during the examination of social problems; 3) develop the habits of thought
used by historians and scholars in the humanities and social science to study
the past and its relationship with the present in various other countries and
societies.
2. Geography
Geography is a science that is studied at the school level, both in the
classroom and outside of the classroom. Geography as science can reveal how
natural events affect human life and vice versa; however, human life is already
affecting the geosphere. The geosphere is studied through natural resources
and human resources in the geosphere. The relationship has reciprocity to
base oneself on geographic identity, both theoretically and its application with
various approaches such as spatial, environmental, and problematic areas. The
concept of geography in social studies education provides unanimity of
knowledge related to areas (space) (Sulfemi, 2019).
Contribution of insight from geography in social studies learning, namely:
spatial insight, perception of inter-linkage relationships, a sense of beauty, love
for the country, and international understanding. All insights can be cultivated
to students through classroom learning and can be implemented outside the
classroom, such as natural beauty, the influence of nature with humans and
vice versa, and human activities in nature conservation (Abbas et al., 2016).
Geography has a concept that can be used in social studies in people,
places, and the environment. Humans, places, and the environment are some of
the standard themes put forward by the NCSS. This theme is usually included in
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social studies learning at the school level but implicitly. Geography is a science that
imagines, explains the nature of the earth, analyzes various natural phenomena and
inhabitants, and studies the unique features of life, and seeks to find the function of
the earth’s elements in space and time (Bintarto, 1989). Learning about human
places and human interactions with the environment helps learners as they create
their spatial (spatial) views and their geographic perspectives on the world. In the
concept of man, place, and students’ environment can understand various conditions
that have mutual relationships and relationships between one concept and another.
3.Economy
Economics in its development has entered and is taught at various
levels of education. The integration of economics in the world of education is
directed at developing economic literacy among students. Economic literacy
plays an essential role in life, especially for the participants’ lives. According to
Wulandari (2011), economic literacy is a life skill that every human being can
have. To make the right and effective economic decisions. Economic literacy
is a person’s skill to recognize and use various economic concepts and
economical ways of thinking to improve and obtain economic prosperity (Sina,
2012).
Economics has concepts that can be used in social studies in production,
distribution, and consumption. Production, distribution, and consumption are among
the standard themes put forward by the NCSS. This theme is usually included in
social studies learning at the secondary school level using themes in social studies
subjects. Economics is part of a social science discipline that studies how economic
actors behave towards economic decisions that have been made (Hasoloan, 2010).
Social studies programs can have a range of experiences in providing learning
about how individuals are organized to produce, distribute, and consume goods and
services. At the primary and secondary school level, this theme is usually raised in
subject units related to concepts, principles, and the issues taken in economics.
4. Sociology
Sociology examines the behavior of people in various social groups.
The most important focus is on human social relations, human behavior that
manifests itself in the group’s development and function. Groups have group
coverage that may occur naturally, for example, family, workers in organizations,
riot movements, and groups formed to carry out scientific research (group
taking and solving problems). Institutions that have public interests such as
schools, mass media, social classes, and corporate organizations.
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Sociologists focus their attention on how a group interacts with each
other. Sociologists can specialize in various vital aspects such as interaction,
institution, family, communication, gender, social stratification, race, and ethnicity
(Sapriya, 2017). Sociology in education at the Elementary school level is included
in the social studies subject group, which is integrated with history, geography,
and economics. At the Junior High School level, sociology is included in the
social studies unit group. In senior secondary education at the High School
level, sociology is given as a separate subject.
Sociology has a concept that can be used in social studies in individuals,
communities, and institutions. Individuals, communities, and institutions are among
the standard themes raised by the NCSS. This theme is usually included in social
studies learning. Sociology is a science that focuses on social aspects with a
general nature and strives to obtain patterns from it (Soekanto, 2014). Institutions
such as schools, churches, government agencies, and courts all play an integral
role in people’s lives. These and other institutions exert a significant influence on
society. Still, institutions are not merely the manifestation of an organization where
there are the core social values of those who compose them.
5. Anthropology
Anthropology is divided into two parts, namely physical anthropology,
and cultural anthropology. The object of anthropological study is understanding
the interrelationship of humans as living things in adapting to the life they live
in. This adjustment is what gives rise to a culture from the results of community
cultivation. The results of this culture are in the form of tools for finding food,
shelter, and for sustaining life. Humans express their opinions through art forms
and religious values (Karim, 2014, 2015).
The contribution of basic anthropology concepts to social studies learning
includes culture, values, beliefs, customs, roles, and civilization. Examples of various
concepts in development in the form of anthropological generalizations: culture is
a social heritage that has differences in various circles of society, adjusted to the
location where they live. Families have shared needs but have differences in
how their needs are met. The main difference between one human and another
lies in a cultural factor, not from their physical biology (Karim, 2014).
Anthropology has a concept that can be used in social studies in the
form of culture and cultural diversity. Culture and cultural diversity are among
the standard themes put forward by the NCSS. This theme is usually included in
social studies learning at the school level. Culture and cultural diversity are material
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parts of the social science discipline, namely anthropology. Anthropology is a
science that studies humans in general, both regarding skin color, physical form,
and the culture that has been produced. In general, anthropological studies are
divided into two, namely: physical anthropology and cultural anthropology. Cultural
anthropology focuses on culture produced by society (Koentjaraningrat, 2009).
6. Political
Political experts focus their attention on a social problem in the formal
institutions of government, including the legal and constitutional framework. The
contribution of basic concepts from politics to social studies learning includes the
state, power, authority, political system, government, people, law, the Constitution,
social justice, and the judicial process. Development in the form of political
generalizations is: First, laws and regulations are made to maintain the security and
order of a society. Second, community groups elect some members to make decisions
related to the welfare of all their members. Third, the need for legal processes for
everyone for justice. Fourth, the occurrence of differences of opinion and interests
will lead to conflicts between group members. Fifth, an essential element for the
implementation of Human Rights is freedom of opinion for all societal levels.
Political science has concepts that can be used in social studies in power,
authority, and government. Power, authority, and government are among the standard
themes put forward by the NCSS. This theme is usually included in social studies
learning at the primary and secondary school levels. Power, authority, and
government are the concepts of the discipline of political science. Social studies
programs must have the experience available for learning related to how one creates
and changes authority and government’s power structure (NCSS, 2000).
7. Psychology
Psychology comes from the word psycho, which is soul, and logos is
science. Psychology is defined as the study of human behavior. The object of
psychological study is human behavior that has a relationship with the environment.
Psychology highlights from an individual aspect. Psychologists study the behavior
of individuals and small groups of individuals. In its development, psychology
studies human life in various developments in human life in psychological aspects.
This aims to examine the various forms of individual behavior that can appear in
everyday life. Psychology can learn the essential things in life: motivation,
awareness, emotions, personality, and development (Sapriya, 2017).
Psychology has a concept that can be used in social studies in individual
development and identity. Individual development and identity are among the standard
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themes put forward by NCSS. This theme is usually included in social studies
learning at the school level. Given the nature of individual development and cultural
context, students need to be aware of learning, growth, and development at the
level of experience in school. Development, individuals, and identity are concepts
from the social science discipline, namely psychology (NCSS, 2000).
CONCLUSION
Social science has an essential role in the study of Social Studies
(IPS). Due to the nature of the emphasis on Social Studies material’s objectives
in Indonesia’s country, they knew the Indonesian nation, the spirit of
nationalism, patriotism, and activities in the economic field with the Indonesian
state’s space and territory. Social Studies Materials (IPS) are based on the
support of concepts from social science disciplines. Social science’s role as
a contribution that aims to develop social studies education programs (IPS).
This development is through various concepts from various social science
disciplines in the learning process, in the form of themes relevant to social
studies learning objectives, among these themes such as time of sustainability
and change, human place, and environment. Various discussions of these
social science disciplines include history, geography, sociology, economics,
anthropology, politics, and psychology.
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8. The Urgency of Local Wisdom Content
in Social Studies Learning: Literature Review
Jumriani, Mutiani, M. Adhitya Hidayat Putra, Syaharuddin,
Ersis Warmansyah Abbas.

ABSTRACT
Local wisdom is a characteristic of society in an area that must be
maintained as a constructive identity and a filter for various destructive aspects
of external culture. In this context, local wisdom is understood as a legacy from
generation to generation, not eroded by various outside cultural elements.
Therefore, learning local wisdom is an inevitable need, one of which is through
learning Social Studies (IPS). Social studies learning is a means of maintaining
local wisdom. Research through this literature study aims to identify the
importance of utilizing local wisdom content as a social studies source. A
literature study is carried out to collect appropriate data and information; then,
a discussion is held, which is then narrated synthetically. The results of discussions
to make sure that local knowledge-based social studies learning made for learners
to know, understand, and practice in the social life of the characteristics of the
environment, both natural environment and social environment as a source of social
studies learning.
Keywords: Local Wisdom, Learning, and Social Studies.
PRELIMINARY
Local wisdom is a cultural characteristic of an area. Local wisdom can
be in the form of an idea or an activity that includes ways of interacting
with other humans, humans and the environment, and humans with their
belief systems. Therefore, it can be said that local wisdom functions as
social stability and control over various human activities that involve the
owner ’s community’s life and life.
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In the current era of globalization, the discourse of local wisdom
has received serious attention. Advances in science and technology due
to globalization tend to loosen social and moral values of society, which
stem from ignoring local wisdom (Abbas, 2018, 2020a). For example, in
the context of the environment, technology makes human life more
comfortable. Still, when it is not practical, this condition changes the
way of life, thinking, and the pattern of relationships between humans
and the envir onment . In I ndonesia, f r om the r es ults of LI PI ’s
Oceanographic research, it was noted that environmental problems include
air pollution issues, damage to ecosystems as a result of inappropriate
technology; around 35.15% of coral reefs in Indonesia are in bad
condition. Apart from natural factors, such environmental damage is
also closely related to human behavior that exploits nature without paying
attention to the carrying capacity of the environment contained in local
wisdom in the environmental context. As human beings who have a
reciprocal relationship with the environment, of course, they have to
pay attention to how to use the environment so that a harmonious
relationship can occur (Abbas et al., 2015; Maunah, 2015; Nasrudin et
al., 2019; Sandoval-Rivera, 2020).
In connection with the above matters, the existence of local wisdom
must be maintained. The goal is that future generations can use local
wisdom as a filter for various inputs in various fields on the aspects
of globalization to maintain stability in various elements in people’s
lives. Each local wisdom contains values based on social, cultural,
and belief aspects held by a community group, a way of life (Abbas,
2020b; Anwar et al., 2019; Azzet, 2011).
Education is a route that can be developed to provide education to the
community regarding local wisdom in the environment where they live and its
usefulness as a guideline of life in various aspects. To support this, we need a
system that can regulate education itself (Ilhami et al., 2019; Ma’nawiyah et
al., 2019). One of them is by designing curriculum development through a learning
process based on local wisdom to increase the awareness of students as future
generations of the importance of local wisdom for people’s lives.
Social Studies (IPS) is a subject in an appropriate educational
unit to combine local wisdom content with learning. As the essence of
social studies learning is to integrate local wisdom values into learning
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activities. The scope of social science subjects, in essence, must be
sourced from people’s lives. On this basis, integrating local wisdom
content in each region as the content of social studies learning materials
will contribute to increasing knowledge and understanding of local wisdom
of the local community so that future generations can use it as a guide
in their behavior and activities in daily life (Susanto, 2015; Syaharuddin
& Mutiani, 2020).
Integrating local wisdom as material content in social studies learning
will also support the achievement of social studies learning objectives that
strengthen knowledge theoretically and strengthen attitudes and skills. From
this, it is essential to make social studies learning innovations based on
local wisdom. Students as the next generation through social studies learning
are always close to concrete situations every day. A culture-oriented learning
model (local wisdom) is an example of learning that strongly correlates with
the development of skills (life skills) based on developing potential local
skills in each region.
METHOD
This research uses a qualitative approach. The research was
conducted by collecting and studying various literature and literature
studies. A literature study is used to collect data or sources related to
specific topics from various sources such as journals, books, and other
libraries (Snyder, 2019). Data collection techniques use secondary data
obtained from various sources such as books, scientific journals, reports
from research bodies that are accurate and relevant to the concept of
local wisdom and social studies learning. The data or information that
has been obtained will then be compiled based on the results of
appropriate and accountable literature studies. The data analysis in
the article consisted of two stages: data reduction and data presentation.
Data reduction makes it easier for the author to select data from the
literature validly while presenting the data in narrative form. The results
of the discussion and conclusions in this article are the results of
analyzing various relevant scientific sources to discuss the importance
of local wisdom content in social studies learning.
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RESULTS AND DISCUSSION
Local wisdom comes from two terms, namely wisdom and local. In
terminology, the term local wisdom means local wisdom, which is interpreted
as a wise local idea, which has value and is used as a guide for the
community. Meanwhile, if interpreted from an anthropological perspective,
local wisdom is a knowledge system in a specific group, the cultural identity.
As the form of culture is not only in the form of an idea but also an activity
that reflects a cultural value formed and embraced by a group of people
(Al Muchtar, 2001; Saripudin & Komalasari, 2016).
Local wisdom has benefits for people’s lives. Therefore, local
wisdom should be maintained and recognized for its existence, even
amid modernization and globalization. The education pathway can be
used to maintain local wisdom so that it continues to grow and develop
in the community. When the study of local wisdom becomes part of
education, especially in learning, it will contribute to the formation of
students who can reflect the values of local wisdom in their daily lives
(Sriartha et al., 2017; Uge et al., 2019).
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In the 2013 curriculum in Indonesia’s education system, local wisdom
has become part of the material contained in the 2013 curriculum. As the goal
of the 2013 curriculum, which is identical to character education, is to instill
students so that they not only have knowledge (cognitive) but are also able to
feel ( affective) and doing (psychomotor). In this context, it can be said that
local wisdom plays an essential role in developing students’ character following
the local wisdom and culture of a nation.
Learning that utilizes local wisdom as part of the material contained in
a subject will also affect the strengthening of various literacies. The implication
is that there is a demand for teachers’ ability to be able to strengthen the concepts
learned by students (Sriartha et al., 2017). However, it is necessary to have
innovation in every planning, implementation and evaluation or assessment of
learning in its implementation. Even more critical is what subjects are relevant
so that educators need skills to package learning based on local wisdom.
Social Studies (IPS) is a subject that can contain local wisdom in learning
as social studies where learning plays a role in educating students to have social
intelligence. Therefore, local wisdom can become a part of the material contained
in social studies learning. Learning resources in social studies are not only in
the form of books but also in the behavior of the surrounding community and
local wisdom and cultures. Social studies learning through the application of
local wisdom values is an effort to instill a sense of caring for others while at
the same time expanding knowledge about the nation’s culture (Hasanah et al.,
2017; Mutiani, 2018). The connection with social studies learning is that it can
contribute to future generations’ knowledge and ability to maintain the existence
of local wisdom through its use in learning materials. Social studies based on
local wisdom does not only focus on delivering material but also builds the
strengthening of students’ social attitudes and skills so that it is not only knowing
a learning concept but can implement it in everyday life according to the context
of the environment in which they live (Purwanti, 2017; Putra, 2019).
Various social issues and problems in society today are a condition
learning (Wulandari et al., 2019). By integrating local wisdom as the content of
social studies learning materials, students can find out about the characteristics
of their natural and social environment and provide solutions to various problems,
as social studies learning aims to develop the potential of students to be sensitive
to the environment and other aspects of society.
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The use of local wisdom in social studies learning is a cultural-based
learning dimension by utilizing various cultural forms rich in social and cultural
values (Abbas, 2015; Widyanti, 2015). Suppose social studies education based
on local wisdom can be realized in social studies learning. In that case, social
studies education plays an essential role in fostering good citizens, mental and
moral attitudes.
There are two benefits when local wisdom is used as a study in social
studies learning. First, developing local wisdom in social studies learning can
improve learning to be more meaningful and contextual in real life, strengthening
education as a cultural process to develop student competencies holistically.
Second, it can maintain local wisdom in students’ environment as a cultural
heritage that its existence must protect.
CONCLUSION
Local wisdom is a characteristic of a community group in a specific area. The
form is not only in the form of ideas, but also can be in the form of rules, activities
making it a guideline for community members to behave. Local wisdom is present
instant in community life, but through a reciprocal process so that it becomes
something that is believed in its truth and usefulness. In the current era of
globalization, the existence of local wisdom must be maintained. Local wisdom
can become a filter for various global aspects that enter various aspects of
people’s lives. Therefore, in schools, primarily through social studies learning,
the education path can be done by integrating the content of local wisdom as a
source of material for social studies learning.
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9. Activities at the Banjarbaru Tomato Creation House
as a Learning Resources on Social Studies
Fitriyani, Herry Porda Nugroho Putro, Mutiani.

ABSTRACT
Banjarbaru Tomato Creation House is processing tomatoes as a primary
ingredient in food and beverage products. The study of market potential makes
various new product creations by utilizing tomatoes as a primary material covering
the realms of production, distribution, and consumption. This article aims to
describe the Banjarbaru Tomato Creative House activities as a social science
learning resource. This research uses qualitative methods to obtain data through
observation, interviews, and documentation. Data analysis used data reduction,
data presentation, and data verification by testing the validity of triangulation
data (time, technique, and source), checking, and extending observations.
Banjarbaru Tomato Creation House is a UMKM that was established in 2017
in the culinary field with the production of tomato syrup, candy tomatoes, and
candied tomatoes that increase economic activity and improve the welfare of
families and communities around the business location. Banjarbaru Tomato
Creation House produces processed tomato-based foods such as tomato candy,
tomato syrup, and candied tomatoes, which are also sold online such as Instagram
and shopee, gift shops, Indogrosir, and take part in a bazaar that can be used as
a social science learning resource according to production materials, distribution,
and consumption of social studies learning materials for class VII semester 2.
Keywords: Activities, Economic Activities, and Learning Resources on Social Studies.
PRELIMINARY
Social studies are one of the subjects in primary and secondary education by
providing insight into social life. Social studies education involves studying humans
as social beings who interact with each other and with the natural environment
and social environment in various places from time to time (Putro & Jumriani,
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2020). Social studies learning in schools (SMP) is systematic, comprehensive,
and integrated. It aims to give meaning to students about subjects so that the
environment can be organized and adapted to each student’s characteristics. It
is expected that students have dimensions of social studies learning such as
mastering knowledge, skills, attitudes, and values. Basically, social studies
learning emphasizes the “education” aspect of concept transfer because, in
social studies learning, students are expected to have an understanding of several
concepts and development and train their attitudes, values, morals, and skills
based on the concepts they already have (Syaharuddin & Mutiani, 2020).
Take advantage of various situations, approaches, and learning resources
that exist in students’ environments. Environmental education can involve intense
pressure on practical activities and direct experience (Muchtar, 2015; Mutiani,
2015, 2020). The environment is needed as a source of learning in every lesson
to make it easier for students to succeed in learning activities to require thinking
skills (Putro, 2013). One of the neighborhoods that can be used as a learning
resource for students is the Banjarbaru Tomato Creation House, located on Jl.
RO Ulin, forestry housing complex II No.14 Loktabat Selatan Banjarbaru.
Banjarbaru tomato creation house is a creative economy based on creative
assets where tomatoes are created into various processed foods. The Banjarbaru
Tomato Creation House activities are producing processed foods made from
tomatoes such as tomato candy, tomato syrup, and candied tomatoes. A creative
economy is an activity to create economic added value that is creative based on
unique ideas, skills, and talents (Sari et al., 2020). According to the United Nations
Conference on Trade and Development (UNCTAD), the creative economy is a
creative asset that can create rapid economic growth and development.
The Banjarbaru tomato creation house’s linkage with education is the
use or use as a reference for learning resources used by teachers for students
in class VII SMP 2 semesters on economic activity material. The Banjarbaru
tomato creation house can be used as a source of social studies learning because,
in the Banjarbaru tomato creation house, there are economic activities, namely
production, distribution, and consumption activities that can be used as a source
of social studies learning (Hapijah et al., 2020; Syaharuddin et al., 2020). This is
in line with Jumriani’s (2018) research which shows that production and distribution
activities in the Sasirangan village can be used as a source of social studies
learning (Jumriani, 2018, 2020). This article aims to explain the Banjarbaru Tomato
Creation House’s activities as a social science learning resource.
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METHOD
The approach in this research uses a qualitative approach with descriptive
methods. This is used to describe the activities at the Banjarbaru tomato creation
house. Researchers obtained data through direct observation to observe every
activity in the tomato creation house. Interview with informants to complete the
data. Documentation in the form of photos and field notes during the observation
of the production and distribution of processed tomato products.

Data analysis is divided into three qualitative research stages: reduction,
presentation, and concluding (Sugiyono, 2010). Data reduction is in the form of
short notes to write down the main things related to the results of observations
in the study, in the form of activities at the tomato creation house, the results of
the interviews obtained in the field are selected based on interests and according
to the reference for the interview guidelines that have been made. Presentation
of data in the form of descriptions of the activities in the Banjarbaru Tomato
Creation House is equipped with a photo of the activity; the result of the
description is how activities at the Tomato Creation House become a source of
social studies learning. After all the data regarding the Banjarbaru Tomato
Creation House activities as a Social Science Learning Source, withdrawing
conclusions were collected, summarized, and presented (Jumriani et al., 2019;
Putro, 2020).
Activities at the Banjarbaru Tomato Creation House as a Learning Resources on Social Studies
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To obtain valid data, a data validity test is needed in the form of
triangulation (source, technique, and time), besides that, an extension of the
observation is carried out to complement the research data that has been obtained
from April 24, 2020, to July 20, 2020, besides that it is also looking for references
supporting documents related to research.
RESULTS AND DISCUSSION
Banjarbaru Tomato Creation House was founded in 2017, which Mrs.
Dhianita Prawitri founded. This business was built against the background of
reasonably good market potential, easy-to-obtain raw materials to improve families
and communities’ economic welfare around the business location. Creativity is
often defined as the ability to create entirely new things, new combinations of
existing things to produce something new, or make something less meaningful so
that it is more meaningful (Aslamiah et al., 2021; Hasanah & Ratumbuysang, 2017).
At the Banjarbaru Tomato Creation House, there are economic
activities that produce processed foods made from tomatoes, in which tomatoes
are made into various food preparations that can last quite a long time, such as
tomato candy, tomato syrup, and candied tomatoes. The creative economy
production process can provide added value because it uses intellectual,
experience, and creativity to produce goods and services (Firdausy, 2018).
Furthermore, the creative economy is a concept that relies on information and
creativity in the new era so that ideas and knowledge are needed because the
most important factor of production is human resources (Purnomo, 2016;
Rahmatullah et al., 2018).
1. Production
The Banjarbaru Tomato Creation House’s production activities are
producing processed foods with the basic ingredients of tomatoes, products
such as tomato candy, tomato syrup, and tomato sweets produced by Mrs.
Dhianita Prawitri (35 years).
“The initial inspiration was when I saw tomatoes being harvested, and
the price was meager, only Rp 2,000 / kg. Then I tried to make food creations
made from tomatoes. Initially, the tomato creation house only made sweets
from tomatoes after getting the motivation for the product at the tomato creation
house to innovate by removing new products from the tomato production chain
so that the raw materials for tomatoes were wasted. Then the idea emerged to
make tomato candy and tomato syrup “.
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Mrs. Dhian (35 years) above, the initial inspiration for the business
owner in establishing the Tomato Creation House was when she saw that
tomatoes were being harvested a lot with a low selling price of only 2000 / kg,
then she was inspired to try to produce processed foods with tomato-based
ingredients. Initially, the Tomato Creation House only produced candied tomatoes
as time went on, the business owner got the inspiration to issue new products,
in making the tomato sweets, there was still the contents of the tomatoes and
the tips of the tomatoes, so Mrs. Dhian innovated to make tomato candy and
tomato syrup continue the tomato production chain so that the raw material is
not wasted much. This is following the production theory, namely human activities
that create goods or services to meet daily needs.
1. Production of processed food made from preserved tomatoes, namely
weigh the tomatoes with a weight of 1 kg, cut the ends of the tomatoes,
take the tomato seeds or fill the tomatoes by scraping them, wash the
tomatoes, clean tomatoes, put the tomatoes in the pan and add sugar
according to the amount. Cook over low heat until boiling for about 1
hour, use gloves to arrange the chilled tomatoes to a flat or container,
open for two days using an aluminum oven and yellow light, and
packaging.
2. Production of tomato candy, namely weigh the tomatoes with a weight
of ½ kg, wash the tomatoes with clean water, cut the tomatoes into
two parts, separate the tomato seeds utilizing scraping, put the tomato
flesh into the blender, add 300 ml of water, blend the tomatoes until
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smooth, strain to separate tomato pulp with tomato juice, weigh 1 kg of
sugar, put sugar into the tomato water, boil the tomato juice mixed with
sugar and ¼ tablespoons of sodium benzoate, keep stirring until it forms
caramel, add two packs of the Swallow Globe color gelatin white, stir
until boiling, pour into the mold, let stand until frozen, oven for three
days, and packaging, weighing 108 grams.
3. The production of tomato syrup is weighing the tomatoes with a weight
of ½ kg, washing the tomatoes with clean water, cutting the tomatoes
into two parts, separating the tomato seeds or filling the tomatoes by
scraping them, adding the tomato flesh to the blender, adding 300 ml of
water, blender the tomatoes until smooth, Strain to separate the tomato
pulp from the tomato juice, weigh 1 kg of sugar, put the sugar into the
tomato juice, boil the tomato juice that has been mixed with sugar and
¼ tablespoons of sodium benzoate, keep stirring until it forms caramel,
strain the tomato syrup that has formed caramel, let the tomato syrup
cool completely and after it cools down into the package. The factors
needed are natural resources, labor, capital, and entrepreneurial skills
(Suprayitno, 2008).
Regarding the workforce working at the Banjarbaru Tomato Creation
House, there are still three workers, including the manager. The workers there
see and immediately practice processed food made from tomatoes, so there is
no special training for them. Their job is to help with production, from cleaning
fresh tomatoes, weighing tomatoes, cutting tomatoes, and packaging. However,
in cooking sweets, tomato candy, and tomato syrup, Mrs. Dhian herself is still
the manager. As said by Mrs. Dhian (35 years):
“Three workers, namely Nene Naza and Ms. Fuah and including me, I
did not specify in education as long as she wanted it, some of them graduated
from SD and S1, namely Ms. Fuah whose husband worked with my husband
instead of her at home just helped clean tomatoes. Chop tomatoes, weigh them
and pack them when I’m still ripe. I want to empower the environment around
me because I can still fulfill it myself unless there is a lot of processing that I call
them, there is no system training, trust the neighbors, they are immediately
invited to practice there is no special training “.
The opinion above was also strengthened by Ms. Fuah (27 years)
regarding her expertise in the production of tomato-based food processing:
“Before, I didn’t have any expertise, and there was no special training
for me to produce this tomato-based food process; since I am a neighbor with
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Mrs. Dhian, I often walk here to see the product-making process that is here
so that I can help. Here, my job is to clean the tomatoes, weigh the tomatoes,
separate the tomatoes from the fruit and the packaging”.
At the Banjarbaru Tomato Creation House, the production process from
raw tomatoes to various ready-to-consume food and beverage products has
become a creative breakthrough, such as the production of candy, chips, tomato
drinks, and sweets. In the Tomato Creation House, there is an interaction
between the business owner and two of his employees who produce these
tomatoes into food and drinks. The process of interaction between business
owners and workers, such as asking business owners to produce one product,
social interaction, which is a relationship that affects each other between
individuals and groups that is mutually beneficial to one another, especially in
the production process of tomatoes and the owner’s need for labor (Andayani
et al., 2020; Delima et al., 2020; Lestari et al., 2020).
2. Distribution
The tomato creation house distributes its processed products such as
tomato candy, tomato syrup, and candied tomatoes, through online such as
Instagram and shopee, following the bazaar at an event both in Banjarbaru and
Banjarmasin, Transmart, a gift shop, and Indomaret; each delivery once a week
or twice a week to Indogrosir as much as 300 pcs of candied tomato products.
Besides, Mrs. Dhian also often brings the produce from the tomato creation
house to every activity that is followed. Mrs. Dhian brought her products to
promote to friends or new colleagues and guests who were at each event. This
is so that the products from the Tomato Creation House are known to the
public and are distributed by Mrs. Dhianita Prawitri, as said by Mrs. Dhian (35
years old):
“I promote it online such as Instagram and shopee, following the bazaar
in Banjarbaru and Banjarmasin, to modern retailers such as Transmart,
Indomaret, and souvenir shops in Banjarmasin and Banjarbaru, to be in
Indogrosir every week or twice a week every 300 shipments. candied tomato
PCs, and every activity I attend I always bring products from the tomato
creation house to promote to my friends or my new co- workers and the
guests at an event. “
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The distribution is carried out to market processed food products from
the Tomato Creation House to various groups, both children and adults, from
various regions both within South Kalimantan and outside South Kalimantan.
This theory states that the distribution channel is an organizational participant
distributing goods/services from sellers to buyers (Jawahir et al., 2020; Veronica,
2019). In line with other theories, distribution activities are an activity to distribute
goods/services from producers to consumers (Setiawan et al., 2017).
Tomato Creation House Products are also offered to fellow Micro, Small,
and Medium Enterprises (MSMEs). In this activity, there are interactions between
Micro, Small, and Medium Enterprises (MSMEs), namely the existence of
interactions in the form of cooperation in Micro Small and Medium Enterprises
(MSMEs). Income, what products are made, funding problems, and motivate
one UMKM and other MSMEs. Gathering with UMKM entrepreneurs can
add the latest information about entrepreneurship. Besides that, it can also provide
input if there are problems that are being faced. Help each other in terms of
funding and product innovation to survive in business competition.
Furthermore, it can also expand market share and establish cooperation
in terms of promotion. Social interaction is dynamic social relations (Andayani
et al., 2020). The social relationship in question can be in the form of a relationship
between one individual and another, between one group and another, or between
groups and individuals.

94

Activities at the Banjarbaru Tomato Creation House as a Learning Resources on Social Studies

3. Consumption
Tomato Creation House produces processed food that can be consumed directly
with tomatoes’ basic ingredients, such as candied tomatoes, tomato candy, and
tomato syrup. The best-selling product is candied tomatoes; most consumers
are still experimenting because people are still confused about processed foods
made from tomatoes. After all, in many people’s minds, tomatoes are only a
complement to vegetables or used as chili sauce, so people who buy mostly try.
The three products in the Tomato Creation House that sell the best are the
tomato sweets that have been marketed in Indomaret in Banjarbaru and
Banjarmasin.
“Most people buy it for trial and error, of the three best-selling products,
namely candied tomatoes. This may be because candied tomatoes are rarely
sold, so it’s intriguing, so many people want to buy them.”
The opinion above was also confirmed by Mrs. Rini (33 years) as the buyer
and experimenter of tomato syrup.
“I bought this just once, and I bought a tomato candy to try. I’ve tried
the syrup, it turns out to be very sweet, like a mixture of honey. If the tomatoes
don’t taste that much anymore, I think they taste good.”

Activities at the Banjarbaru Tomato Creation House as a Learning Resources on Social Studies

95

In line with the theory of consumption, there are direct or indirect
activities in fulfilling human needs as satisfied in the act of using or even spending
goods or services (Winarno & Ismaya, 2003). In line with other consumption
opinions, namely activities carried out at once or gradually to use or spend the
usefulness of an item (Abbas, 2020b) (Setiawan et al., 2017).
Activities at the Tomato Creation House can be used as a social science
learning resource included in the material for economic activities, namely
production activities, distribution activities, and consumption activities in grade
VII semester 2. Such as the results of interviews with Mr. Daryanta and Mr.
Guru Permadi, as social studies teachers at SMPN 5 Banjarbaru:
“I use learning resources in the form of textbooks and the environment around,
for example, in production activities, I bring my students to one of the productions
in Banjarbaru. Following the existing curriculum, the surrounding environment
can be used as a contextual source while the educators are only facilitators. In
my opinion, bringing students directly to the field is very effective because they
can see directly and can increase student knowledge, not just knowing the
material and theory. In my opinion, this Tomato Creation House is usually included
in the material for economic activities in class VII semester 2”.

The above opinion was also corroborated by Mr. Guru Permadi, a social
studies teacher at SMPN 5 Banjarbaru.
“I use learning resources in the form of textbooks, manuals, and the
environment. The learning resources I use depend on the material, for example,
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the technical material. I use learning resources on cellphones. If yesterday’s
creative economy material, I assigned students to interview UKM in Banjarbaru.
Before going to the field directly to the students, I gave the material first. After
the visit, the students reported on what they got from studying directly in the
field. In my opinion, this Tomato Creation House can be included in the 9th
grade material for creative economy in the even semester and 7th grade for
economic activities in the even semester. Thus, the teacher can develop the
material using the tomato creation house as a learning resource on economic
activities or creative economy material.
Learning resources are used to support the learning process so that
activities are more effective (Rohani, 1997; Rohani & Ahmadi, 1991). It can be
in the form of an environment or experience that can make it easier for teachers
and students to achieve learning goals. Another opinion also states that learning
resources, namely everything in the form of people, forms, and specific data
when used by students for learning activities, be it a partial or integrated process,
so that it will make it easier for students to achieve learning goals (Abbas, 2020a;
Sitepu, 2014).
Teachers’ role in learning in schools is significant to achieve learning
objectives, one of which is learning resources. These learning resources are
not limited to teachers and textbooks. The environment around the school can
be used as a learning resource. The learning resources used are following the
material being studied. Before making the environment a learning resource,
the teacher can provide material first to students to have guidelines for the field
later. The component of environmental learning resources can be used as a
source of social studies learning. Social studies learning resources at its level of
social studies learning are combined with character education, personality
education, not education in the sense of simply gaining knowledge (Abbas, 2018).
Learning resources are something that students can use to learn them,
and learning resources have a broad meaning in learning, not only focused on
textbooks. Learning is carried out in the classroom and can be done outside the
classroom so that the learning situation becomes more enjoyable. The Tomato
Creation House allows students to directly see the Tomato Creation House
activities, making it easier for students to understand the material they are learning.
The benefits of learning resources are that students get substantial
experience because they are directly involved, concretize something that cannot
or are difficult to visit directly, make class offerings increase so that they can
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expand horizons, the knowledge obtained is accurate and up to date, helps
solve problems in education, raises motivation, and as a stimulus for further
development in thinking and acting (Rohani & Ahmadi, 1991).

The Banjarbaru Tomato Creation House’s production activity produces
processed foods with the basic ingredients of tomatoes, such as tomato candy,
tomato syrup, and tomato sweets. These Micro, Small, and Medium Enterprises
(MSMEs) process raw materials into finished materials that are immediately
ready for consumers’ consumption. Carry out the production process yourself
without the help of sophisticated machines. The purpose of production is to add
value to tomatoes. Initially, it was only used to complement dishes, and the shelf
life could not belong.
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Tomato Creation House distributes its products online, such as
Instagram and shopee, following bazaars at events both in Banjarbaru and
Banjarmasin, gift shops, and Indomaret and Transmart. Initially, the owner made
direct distribution, namely offering it to closest friends. The innovation in product
packaging from Tomato Creation House allows its products to be marketed to
modern retailers. Tomato Creation House produces processed food that can
be consumed directly with tomatoes’ basic ingredients, such as candied
tomatoes, tomato candy, and tomato syrup. Buyers are from Banjarbaru, but
some are from Banjarmasin, Sungai Danau, and some even come from outside
South Kalimantan, namely Java, Jakarta, and Sumatra.
Mr. Daryanta (47) and Mr. Gugu Permadi (43 years) as social studies
teachers at SMPN 5 Banjarbaru. The Tomato Creation House can be used as
a Social Studies Learning Source, with Basic Competencies Understanding the
concept of interaction between humans and space to produce various economic
activities (production, distribution, consumption, demand, and supply) and
interactions between spaces for the survival of the economy, society and culture
in Indonesia, with learning materials, namely the economic activities of
production, distribution and consumption. The result is that it can be included in
the social studies material for grade VII’s economic activities. This is because
all the Banjarbaru Tomato Creation House activities are illustrated by the
economic activities of production, distribution, and consumption that students
can see and practice directly. Besides, the business owner’s material is also
additional information to students regarding economic and entrepreneurial
activities (Abbas & Jumriani, 2020).
The above is expected to achieve the objectives of social studies,
namely that the learning taught to students can provide an understanding of the
realities in society with various symptoms. Meanwhile, the solution cannot be
done with only one discipline, but students are required to connect several
fields of social science according to the symptoms and problems that are being
studied (Sapriya, 2017).
CONCLUSION
Activities at the Banjarbaru Tomato Creation House are production,
distribution, and consumption. The Banjarbaru Tomato Creation House’s
production activities are producing processed foods with the basic ingredients
of tomatoes, products such as tomato candy, tomato syrup, and tomato sweets.
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These processed products are distributed online, such as Instagram
and Shopee, gift shops, Indogrosir, and bazaars in various events. These MSMEs
produce processed food that can be consumed directly. Besides, social
interactions exist in social interactions, namely interactions between business
owners and workers, interactions between sellers and buyers, and interactions
between Micro, Small, and Medium Enterprises (MSMEs) and other Micro,
Small, and Medium Enterprises (MSMEs). Activities at the Tomato Creation
House Banjarbaru include processed food made from tomatoes, distribution of
Tomato Creation House products, and consumption activities from Tomato
Creation House products. So those activities at the Tomato Creation House
can be used as a source of social studies learning into the learning material for
class VII semester two economic activities.
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10. Basic Training at BPSDM of South Kalimantan
Province as a Vehicle for The Formation of
Civil Servant Disciplinary Attitudes
Ana Mahfuzah, Syaharuddin, Mutiani

ABSTRACT
Basically, not all civil servants (ASN) have a positive image in public
perceptions. This can be seen, for example, from the lack of discipline of civil
servants. To respond to this, the Government of the Republic of Indonesia conducts
Basic Training (Latsar) for all prospective civil servants (CPNS), which the
Human Resources Development Agency carries out. The purpose of this study
is to describe the activities during the CPNS Latsar in the PNS discipline. The
qualitative approach used in this research is a descriptive method. Data collection
was carried out through observation, interviews, and documentation. The data
analysis used was through the stages of data reduction, data presentation, and
concluding. In contrast, the data’s validity was carried out through extended
observations, member checks, using reference materials, and triangulation. The
results showed that the activities during the CPNS training had a positive impact
on the attitude patterns of ASN, especially in the increasing discipline of ASN.
Keywords: Latsar, CPNS, and discipline.
PRELIMINARY
Civil Servants (ASN) have an essential role in terms of development
(Harlie, 2012). Civil servants carry out several strategic decisions, ranging
from formulating various policies to implementing various development policies.
For this role to be played, a professional civil servant figure is needed, namely
a civil servant who can effectively and efficiently carry out his / her job duties.
However, civil servants’ negative image is still embedded in the minds of the
general public (Hisan, 2019). Several impressions are embedded in the services
Basic Training at BPSDM of South Kalimantan Province as a Vehicle
for The Formation of Civil Servant Disciplinary Attitudes

103

provided by civil servants, including being slow, complicated, and unprofessional.
Apart from this, civil servants’ disciplinary attitude has also received the spotlight
in the community, such as often arriving late, traveling during work hours, skipping
work hours, and returning home prematurely.
Based on these conditions, the government is making efforts to change
civil servants’ image to become more competent, integrated, and professional
in carrying out their duties as public servants and have a high discipline attitude.
To increase civil servants’ competence, government agencies will conduct
education and training (Diklat) or Basic Training (Latsar) for CPNS, which the
Human Resources Development Agency carries out. CPNS training is carried
out to increase civil servants’ competence and be able to actualize the fundamental
values of civil servants in carrying out their duties. According to Spencer,
competence is a fundamental characteristic of an individual that influences how
to act, makes generalizations about all situations at hand, and lasts long enough in
humans (Achmad, 2003; Ruky, 2003; Syaharuddin & Mutiani, 2020).
A collection of elements that interact with each other in unity to carry
out a process of achieving the primary goal. (Sutarman, 2009). In the learning
system, when Latsar demands that each participant be able to actualize the
civil servant profession’s fundamental values, namely accountability, nationalism,
public ethics, quality commitment, and anti-corruption, are synchronized ANEKA
(Santa, n.d.). CPNS Latsar is expected to form a solid civil servant character,
namely behaving and acting professionally in serving the community and civil servants
with high discipline. Discipline is an indicator of the anti-corruption value that civil
servants must have (Panuntun, 2020). Suradi stated that discipline is a condition
formed through a process of a series of behaviors that shows the value of obedience,
obedience, loyalty, order, and regularity (Suradi, 2017). Discipline allows a person to
know and distinguish what should be done and what should not be done.
A disciplined attitude is needed for civil servant candidates in carrying
out their duties as government officials. In this 21st century, only individuals
who are disciplined and able to adopt technological developments can compete
in the world of free and competitive competition. The discipline of a civil servant
affects the quality of the resulting performance. Discipline has an impact on
the progress and development of an agency or organization. As in Japan, among
the causes that determine, the acceleration of the country’s progress is due to
the active role and contribution of its human resources and the extraordinary
level of discipline of its people in carrying out various activities (Respati, 2018;
Sukaimi & Said, 2018; Mutiani & Faisal, 2019; Mutiani et al., 2021). The discipline
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of Japanese society can be emulated by civil servants in Indonesia so that an
agency’s goals can be achieved easily (Abbas, 2019).
It is hoped that the discipline of civil servants who have participated in
Latsar will improve. The various rules that participants must obey during Latsar
activities are intended to have high disciplinary values because good values will
form a good personality, and vice versa (Putra, 2019; Sarbaini et al., 2019;
Subiyakto & Mutiani, 2019). Civil servants who have participated in Latsar are
expected to provide their best role and performance for the organization or
agency where the PNS works. Therefore, this study aims to describe the
activities during the CPNS Latsar, forming civil servants’ disciplinary attitude.
METHOD
Researchers used a qualitative approach to this research with descriptive
methods. This is used to describe the activities during the CPNS Latsar at
BPSDM South Kalimantan Province, where there are values in these activities,
one of which is the value of discipline. The data collection technique was carried
out through direct observation of the CPNS Latsar activities, carried out at
Campus I and Campus II of BPSDM, South Kalimantan Province. Interviews
with informants were conducted with the Head of Subdivision of General Affairs
& Personnel of BPSDM, namely Saifullah, Head of Sub Division of Regional
Leadership & Pre- service Competence, namely Abdul Haris, Hj. Syahrida
Nurhayati as the Associate Expert Widyaiswara, Suriansyah as the concierge
for BPSDM Campus I, Mahyudin as the manager of the BPSDM Campus II
dormitory, Sarah Mulyani, Watono, Siti Masdinar Lestari, M. Agung Pratama, I
Wayan Widiana, Jamaluddin, Rudy Erwansyah who as the CPNS Latsar
participant. Documentation in the form of photos of the participants’ activities
during the CPNS Latsar and written documents in the form of a CPNS Latsar
guidebook and documents of the Regulations for the State Administration Institute
of the Republic of Indonesia regarding CPNS Basic Training.
Data analysis is used through the data reduction stage, data presentation,
and conclusion. The data collected will be reduced according to the research
objectives, namely the activities of Latsar CPNS at BPSDM, which are full of
values, especially the value of discipline. The data are presented by describing
the activities during the CPNS Latsar, which contain values such as disciplinary
values accompanied by a photo of the activity. Furthermore, the conclusion is
drawn according to the formulation of the problem. All data obtained by the
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researcher were analyzed and presented in the form of a brief description. It
can be concluded that the activities during the CPNS Latsar significantly affect
the discipline of the participants. The data’s validity is the accuracy between
the data that occurs in the object of research and the data reported by the
researcher (Sugiyono, 2010).
RESULTS AND DISCUSSION
Latsar CPNS is one type of training carried out by the non-formal
education institution BPSDM South Kalimantan Province, and the participants
include CPNS. The latter is still in their pre-service period. Article 26, paragraph
3 states that non-formal education includes life skills education, early childhood
education, youth education, women’s empowerment education, literacy
education, skills education, equality education, job training, and other education
to develop the abilities of students (Kuntoro, 2006). Non-formal education has
three functions: a complement to school education, addition, and a substitute
for school education. In this case, The form of non-formal education implemented
by the BPSDM of South Kalimantan Province functions as a complement to
and a requirement for CPNS to be appointed as ASN (Sudjana, 2001).
CPNS Latsar is held at Campus I and Campus II of BPSDM, South
Kalimantan Province, located at Jl. Panglima Batur Timur Banjarbaru Utara
and on Jl. Ambulung Loktabat Selatan, Banjarbaru Selatan. The implementation
of CPNS Latsar lasts for 18 days on the first campus, 30 days of actualization
at each participant’s institutions, and three days on campus for the second.
When on campus, Latsar participants are in a dormitory. The implementation
of CPNS Latsar lasts for 18 days on the first campus, 30 days of actualization
at each participant’s institutions, and three days on campus for the second.
When on campus, Latsar participants are in a dormitory. The implementation
of CPNS Latsar lasts for 18 days on the first campus, 30 days of actualization
at each participant’s institutions, and three days on campus for the second.
When on campus, Latsar participants are in a dormitory.
According to Abdul Haris (41 years), the implementation of CPNS
Latsar aims to develop the competence of CPNS, carried out in an integrated
manner (Interview on January 30, 2020). The competence of CPNS can be
measured through the attitude of defending the country, actualizing the
fundamental values of civil servants in carrying out their duties, actualizing the
position and role of civil servants within the framework of the Republic of
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Indonesia, and showing mastery of the technical competencies needed
according to the task field. In addition to developing CPNS competencies, Latsar
CPNS activities also aim to shape CPNS disciplinary attitudes through various
activities during Latsar. Saifullah (45 years) said that the purpose of holding the
CPNS Latsar was to accustom participants to live in the discipline through
scheduled activities and the rules set by the committee (Interview on January
30, 2020). Activities during the CPNS Latsar do not only occur in the classroom,
but severalmactivities are carried out outside the room. It is intended that the
CPNS Latsar participants master the theory, but in practice, they can also
apply it. Some of the activities carried out during the CPNS Latsar are: but in
terms of practice, they can also apply. Some of the activities carried out during
the CPNS Latsar are: but in terms of practice, they can also apply. Some of the
activities carried out during the CPNS Latsar are:
1. The ceremony, or what is often referred to as an apple, is one of the
most frequently held activities during the CPNS Latsar. Apples are
held on Monday mornings, but every time they want to start activities
such as going to class, wanting to eat, they are obliged to carry out
apples. There is no reason for participants not to carry out the apple.
When the weather is not possible, such as when it rains, the apples
will be held indoors. At the morning apple, participants must wear
black and white clothes complete with KORPRI attributes, while at
night, participants are required to wear batik or sasirangan clothes.
2. Gymnastics / PBB / TUS. Gymnastics and PBB are carried out alternately
every morning, Tuesday to Saturday, while TUS (Civil Ceremony) is
carried out if the participant does not have an activity schedule; usually, the
participants do it at night all activities are finished. TUS is a training activity
for the implementation of the ceremony for Monday morning. Ceremony
officers are carried out in turn by each generation.
3. Gotong royong is carried out by cleaning the BPSDM environment,
tidying the grass, picking up garbage, and cleaning stagnant water
that can cause mosquito nests. Gotong royong is held at least once
during the first on campus.
4. Outbound as long as the CPNS Latsar is not much different from
outbound activities in general. The outbound activities during the CPNS
Latsar were filled with various games aimed at training team
cooperation and cohesiveness. Outbound is implemented within the
BPSDM environment, such as the BPSDM page.
5. Learning in the classroom is a teaching and learning activity in general.
A lecturer will deliver the training material. The material presented is
related to the civil servant profession’s fundamental values, the attitude
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and discipline of civil servants, the position and role of civil servants in
the Republic of Indonesia, and so on. Classroom learning is often filled
with presentation activities for each group.
6. Kesamaptaan is also known as physical readiness or physical testing.
The physical tests include running at least 1200 meters, sit-ups for 1
minute, shuttle runs for two rounds and push-ups for 1 minute.
7. The reading assignment carried out at night aims to fill the spare time
of the CPNS Latsar participants, as Agung (26 years) stated (interview
on March 10, 2020). The reading assignment activity is carried out
every night in the second or third week after dinner until 08.45. As
for what they read, they are modules for further learning.
8. Design evaluation, namely, participants conduct seminars to convey
plans or designs that will be carried out during actualization activities
at the participant’s home institution.
9. Actualization is an activity off campus held for 30 calendar days at the
participant’s home institution. During the actualization, participants
carried out all the designs presented in the seminar on the evaluation
of the previous design. Actualization is non-classical learning in the
participant’s workplace by applying the civil servant profession’s
fundamental values, including accountability, nationalism, publicethics,
quality commitment, and anti-corruption through the activities they
have designed.
10. Guidance is the process of directing or providing advice and input
from the coach to participants on writing the actualization report
they have done.
11. The actualization evaluation can be referred to as the final exam or
seminar on the participants’ results on the actualization activity report
at the participant’s workplace. This seminar took place behind closed
doors and was attended by actualization teaching teams such as
coaches, mentors, and examiners.
12. The night of intimacy is one way to bond hospitality between the
CPNS Latsar participants and the lecturers, and the CPNS Latsar
organizing committee. Familiarity night is an activity outside the
participant’s schedule, meaning that it is their initiative. During the
intimacy night, a series of events filled with remarks from the Head
of BPSDM and other officials, then filled with awards or mementos,
either to BPSDM or to fellow participants. The night of intimacy
ended with an entertainment program, the aim of which was to
unwind and celebrate the success of the participants who had
attended the CPNS Latsar very well.
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The various activities carried out during the CPNS Latsar include
various provisions and rules that the CPNS Latsar participants must obey.
Through the various regulations in the CPNS Latsar activities, CPNS Latsar
participants can have a high disciplinary attitude. Discipline is a condition formed
and created from a process and a series of behaviors that display the values of
obedience, obedience, order, regularity, and loyalty (Kurniawan, 2017). Civil
servants need a disciplined attitude in carrying out their duties as public servants.
Civil servant discipline significantly affects community satisfaction with the
services provided, so that discipline positively influences society and the civil
servants concerned. Discipline is an activity that shows obedience and obedience
to various rules and regulations; in this case, during the CPNS Latsar activity,
various regulations must be obeyed by participants, which are made with the
aim that participants have an excellent disciplinary attitude during the CPNS
Latsar activities to carry out their duties as a public servant. The rules for the
CPNS Latsar include attendance rules, rules during learning, rules related to
clothing, as well as rules relating to the participant’s dormitory, both in terms of
room placement, conditions of stay and permission to leave the hostel, cleanliness,
and terms of use electricity, water, and air conditioning facilities (Amirullah,
2015a; Amirullah, 2015b).
The discipline of CPNS Latsar participants can be seen from the
participants’ daily activities in participating in various committee activities. One
of the disciplines for CPNS Latsar participants is discipline towards time, which
means that each participant is always on time in doing everything (Mumpuni,
2018). As Sarah Mulyani (25 years) said as a CPNS Latsar participant
(Interview on February 2, 2020), punctuality is essential; both participants and
lecturers must be on time to participate in every activity. Every activity from
morning to evening has been scheduled, so all CPNS Latsar participants
must follow the activities according to schedule. If there are late participants,
then the activities concerned cannot be started to impact further activities.
Watono (36 years), as a CPNS Latsar participant (Interview on March 10,
2020), also said that the rules for the CPNS Latsar were like general rules,
such as participants who had to be present on time or had collected and were in
the room 10 minutes before the activity started. Participants who arrive late
will get sanctions, either in the form of a warning or other punishment; besides
that, participants are also required to wear neat and complete clothes with
KORPRI attributes and are not allowed to leave the BPSDM environment red
dates, and so on.
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Discipline attitude is reflected in each participant’s punctuality in
participating in each activity, but participants are also taught to be disciplined in
the dining room. Among the habituation of discipline in the dining room, namely,
before entering the room, the participants must first line up and queue for food
in a line. After all the participants are seated, the class leader will prepare the
participants and lead the prayer; then, the meal will start together. When eating,
participants are not allowed to make any sound, be it the sound of a spoon or
something else, so that a calm atmosphere is created while eating.
The existence of several provisions or rules during the activities of the ASN
candidate’s Latsar has changed the participants’ discipline a lot, such as following the
activity on time, dressing neatly. At the same time, eating does not make any sound,
and so on. This does not only happen when Latsar is a candidate for ASN, but some
things that have become a habit during Latsar continue until returning to the participants’
institution of origin. The most visible change in the disciplinary attitude of the participants
is discipline towards time. Before participating in the Latsar activity, the participants
admitted that they were often corrupt against time, often arrived late for work, and so
on. Watono (36 years) said this was an ASN candidate Latsar participant (Interview
on March 10, 2020) that discipline when participating in ASN candidate Latsar
influences their attitude patterns when returning to their respective agencies. This
can be seen from their efforts to become good civil servants by not corrupting their
time; for example, they enter class on time to teach. Apart from the problem of time,
the discipline that continues until now is the habit of eating using a spoon and not
making any sound. Some of these things indicated that the activities during the ASN
candidate’s Latsar positively influenced the participant’s discipline as an ASN.
CONCLUSION
The government is making efforts to change the negative image of ASN
by conducting Latsar training for ASN candidates. ASN candidate Latsar is a
non-formal education carried out by BPSDM South Kalimantan Province and
followed by ASN candidates in their pre-service. ASN candidate Latsar activities
are carried out to improve the competence and discipline of ASN in carrying out
their duties. Several activities or activities carried out during the ASN candidate’s
Latsar brought positive changes to the Latsar participants’ character; even these
changes became the participants’ habits up to their respective workplaces. The
visible change is the disciplinary attitude of ASN candidates which has increased
after participating in Latsar activities for ASN candidates.
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11. Literature Study of Social Studies Learning
Materials About the Parliamentary Democracy
Period 1950-1959
Devita Sari, Bambang Subiyakto, Mutiani

ABSTRACT
Research Economic activities in the culinary tourism area of Banua
Anyar as a social science learning resource are intended so that students not
only gain knowledge of economic activities in the form of production, distribution and consumption theoretically, but can understand economic activities in
the social studies learning-based student environment as contextual learning. A
qualitative approach with a descriptive method is used in this research with
data collection techniques through observation, interviews, and documentation.
Data analysis using Miles and Huberman's model: data reduction, data presentation, and verification by testing the validity of the data by triangulating techniques, sources, and time. The research results confirm: (1) economic activity
in the culinary tourism area of Banua Anyar includes three aspects, namely
production, distribution, and consumption is carried out by business owners in
collaboration with the community around the culinary area and the city government of Banjarmasin to produce culinary products in the form of staple foods,
side dishes and traditional cakes that are traded at restaurants in the culinary
tourism area of Banua Anyar and through social media, (2) economic activities
in the area Banua Anyar culinary tourism is relevant as a source of social
studies learning in the sub-material of economic activities, the role of science
and technology in economic activities, and developing the creative economy
based on the regional potential to improve the welfare of the community. Conformity This is based on the analysis of social studies subject material content in
grade VII at the junior high school level.
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PRELIMINARY
Teaching materials are understood as a set of materials arranged
coherently and systematically and displaying competencies that students in
learning activities will master. Teaching materials can be grouped into four groups,
namely: (1) printed teaching materials which include books, modules, student
worksheets, pictures (2) teaching materials such as; cassettes, radios, black
plates, and audio compact disks, (3) ) audio-visual teaching materials such as
compact disks, films (4) interactive teaching materials such as interactive
compact disks. The teaching materials are grouped into two types: printed teaching
materials and non-printed teaching materials (Prastowo, 2014). Teaching
materials in the form of textbooks apply to all subjects without exception for
Social Studies subjects.
Social Studies (IPS) subjects are part of the subjects presented at the
Junior High School level. Social studies as an educational program and a field
of knowledge not only present social knowledge but also foster students to
become citizens of society and citizens who have responsibility for society, the
nation, and the state. The subject matter presented is limited to knowledge and
includes the values that must be attached to students (Afandi et al., 2012;
Afandi et al., 2016; Afandi, 2011; Aslamiah et al., 2021). Social Studies appears
to respond to students’ attitudes, morals, and skills based on the concepts they
have. Social studies education has the primary responsibility of helping students
develop knowledge,
Textbooks for Integrated Social Studies class IX Junior High School
provide several sub- themes that can be used as teaching materials for educators.
One of the sub-themes in the book published by the Ministry of Education and
Culture of the Republic of Indonesia Revised 2018 is the Parliamentary
Democracy Period (1950-1959). Teaching materials with this theme should
ideally suit basic competencies to be used as guidelines in delivering teaching
materials to students. The teacher must pay attention to the elements in the
teaching material so that in the process of understanding by students, it is
hoped that the learning objectives can be achieved.
Social studies learning material with the sub-theme “Parliamentary
Democracy Period 1950-1959” is important and needs to be studied by students.
This material tells about government policies and events that occurred at that
time. Through learning using these materials, students can increase their love
for the country. Later, students become children of the nation who have a
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character to make Indonesia proud (Hadi, 2019). This is in line with the social
studies learning objectives stated in (Abbas, 2013), which states that social
studies are an educational program to prepare students to be competent in living
in society and become citizens who both understand and can implement their
roles.
METHOD
Articles are written using the literature review method, namely research
by collecting data by reading written sources related to research. Sources of
data are obtained from books, journals, thesis, and other libraries. The literature
review is carried out by identifying, evaluating, and analyzing previous research
results on the topic to be studied to find gaps with the findings found by
researchers (Hariyanti & Wirapraja, 2018). Data tracing was carried out using
google scholar and ebook from September 2020 to February 2021. The literature
search strategy contains the search strategy for publication data on google
scholar. Data tracing was carried out using keywords, namely: literature study,
learning, social studies, basic competencies, teaching materials, parliamentary
democracy teaching materials. Literature analysis is carried out in full text to
make it more apparent and more observable. Then the researchers conclude
by discussing the data that has been collected after looking for similarities and
differences (Habsy, 2017).
RESULTS AND DISCUSSION
The learning materials for the 1950-1959 Parliamentary Democracy
Period are divided into three discussions, namely: 1) Political development, 2)
Economic development, 3) The life of Indonesian society during parliamentary
democracy. The learning objectives are to analyze the chronology of Indonesia’s
political, economic, social, and cultural developments during parliamentary
democracy and to explain the social conditions of Indonesian society during
parliamentary democracy (Setiawan et al., 2017).
The process of analyzing the suitability between teaching materials and
basic competencies aims to ensure that the material presented to students is
following the expected competencies so that the achievement of the 2013
curriculum graduate Competency Standards can be fulfilled. The analysis was
carried out using Content Knowledge (CK). Content Knowledge, namely
knowledge of the subject matter to be taught. Teachers must understand the
Literature Study of Social Studies Learning Materials
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lessons to be taught, including knowledge of facts, concepts, theories, and
procedures in specific fields, knowledge of frameworks that can organize and
connect ideas and knowledge of rules and evidence from content (Mutiani,
2017; Purwoko, 2017; Mutiani et al., 2021). The learning received by students
depends on the material provided by the teacher in teaching.

The data presented in the table above is related to the first material,
namely the political development of the parliamentary democracy period. The
material is presented in five topics, namely: 1) the form of government, 2) the
form of the party, 3) the 1955 election, 4) security disturbances, 5) the Asia
Africa conference and the Djuanda Declaration; all discussions are used to
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support KD. KD 3.4 relates to the discussion of the material, which in the
material discussion presents a chronology of political developments in the 19501959 parliamentary democracy. KD 3.4 refers to achieving level C4 (analyzing)
based on taxonomy (Utari et al., 2011).
The material presented in the sub-theme of the parliamentary democracy
period 1950-1959 falls into the category according to KD 3.4 because the material
has presented the material following the wishes of basic competencies. Each
level of education has its respective competencies that become benchmarks for
determining learning materials and goals to be achieved to be more focused and
structured. Students’ knowledge, skills, and attitudes can be seen using basic
competencies and can see how much students understand the material. This
aims to have a holistic understanding of the concept and take place optimally
(Syaharuddin & Mutiani, 2020).
KD 4.4 contains skills that students must achieve through learning
materials. Students are required to have extensive knowledge and skills. This is
in line with the need for a learning design that contains 21st-century skills known
as 4C (Creative, Critical thinking, Communicative, and collaborative) (RI KPN,
2019; Susanti & Risnanosanti, 2019; Aslamiah et al., 2021). Students can carry
out group discussions that discuss the chronology of the political developments
of the period. Students’ social skills can be trained by providing opportunities
for small interactions within peers’ scope in learning discussion groups (Kadir,
2009).
Political development material needs to be conveyed and taught to
students because through this material. Students can examine the linkages of
life experienced by society and the nation in that period. After studying this
material, students are expected to get inspiration or lessons from events and
think rationally, critically, empirically, and, most importantly, become good citizens
following social studies learning objectives. Agreeing with this, material related
to history needs to be taught to introduce the concept of time, space, and society
and the relationship between the past and the present, between local areas and
other areas, between individualist life and national life, as well as the cultural
life of the community other anywhere in time and space (Ningrum, 2017).
Material on the economic development of the parliamentary democracy
period 1950-1959. There are five discussions in the material, namely: 1) Scissors
Syafruddin, 2) The economic system of the fortress movement, 3) the
nationalization of foreign companies, 4) Financial economy (Finec), 5) Five
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Years Development Plan. KD 3.4 requires students to be able to analyze
chronological economic developments that occur in change and sustainability.
The material presented follows the needs of KD 3.4, where the material
has provided a general description of economic development at that time. The
material for economic development is following KD 3.4 the reasons put forward
are following the criteria for teaching materials by the Directorate of Vocational
Secondary Teacher Training, Directorate General of Primary and Secondary
Education, Ministry of National Education, in 2003, one of which is selfcontained material learned from the competency unit or sub competency studied
is contained in one teaching material as a whole. Another opinion is that related
textbooks used must contain material that is easy to understand so that when it
is read, it can be understood immediately. The material presented in the textbook
must have a flow so that the material delivery process is more effective and
efficient according to the draft that has been compiled. The textbook material
is structured to help achieve the learning objectives and specific competencies
(Bahtiar, 2015).
The following competency must be fulfilled, namely skills competency.
KD 4.4 requires the mastery of skills for students. There needs to be a balance
between attitudes, knowledge, and skills. In line with this, Law no. 20 of 2003
article 35 explains that graduate competence is a qualification of graduate abilities
that includes attitudes, knowledge, and skills following national standard
agreements (Prastowo, 2014). It is also in line with the opinion that developing
a competency-based curriculum initiated in 2004 includes competency in
attitudes, knowledge, and skills in an integrated manner (Madjid & Wahyudhi,
2014). This description shows that there is compatibility between the material
and KD 4.4.
Overall, the material regarding the economic development of the 19501959 parliamentary democracy period needs to be conveyed to students to
know the democracies that have been lived by Indonesia so that a sense of love
for the country and respect for each other grows. The application of democracy
in Indonesia will reflect all Indonesians’ plurality to call for coexistence with
one another without distinction of race or class (Mutiani, 2015; Handy, 2015).
Analysis of material, the social life of Indonesian society. The discussion
in the material is divided into two, namely social life and education. The material
presented is not following basic competence 3.4 because it emphasizes students’
ability to analyze an event that occurs chronologically. Still, the student handbook
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material is very minimal, presenting the chronology of community life at that
time. Teaching materials are a bridge between the knowledge and real
experiences of students. Teaching materials can be all appropriate, which
provides convenience to students in the process of gaining knowledge,
information, experience, and skills in the teaching and learning process (Pistanty
et al., 2015).
History learning materials contain three critical elements, namely humans,
space, and time. The dimension of time is a significant part of learning history,
where the time dimension demand to be able to describe the chronology of
historical events on an ongoing basis (Irawan et al., 2019). History learning
aims to make students understand chronological and other concepts related to
historical material. Teachers must also enrich their knowledge about chronology
related to historical learning materials so that they can develop existing material
(Kochar, 2008; Mutiani et al., 2020; Handy, 2021).
The following basic competence, namely KD 4.4, aims to hone the
skills of students. Based on the material presented, KD 4.4 can be implemented
by providing opportunities for students to carry out small group discussions
between peers looking for and discussing material related to the topic being
studied. Small group discussions conducted by students help hone social skills.
The social studies learning process emphasizes cognitive aspects and affective
and psychomotor aspects (Jumriani, 2018). Students’ social skills can help solve
problems faced in the world of education and social society (Setiawan, 2016).
The material of social life during the 1950-1959 parliamentary democracy
period needs to be given to students to provide indirect experiences that occurred
during that period so that students have a strong character, realize national
ideals, and foster a desire to care and participate in protecting the legacy.
Indonesian culture and history (Rulianto, 2018). The attitude of nationalism of
students can be trained through social studies learning, which contains historical
material. Character education published in historical material has a role in shaping
the character and civilization of a nation with dignity and shaping students who
have a sense of nationality and love for the country. Historical material at the
junior high school level is given to students in integrated social studies subjects.
Overall basic competencies can be said as general abilities that will be
carried out and achieved by students. Learning material bridges students to
carry out learning activities to look very specific (Asrori, 2013; Sa’diyah, 2013).
The books of class IX students in semester II Junior High School issued by the
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Ministry of Education and Culture of the Republic of Indonesia in the 2018
revised curriculum for social studies subjects with the sub-theme of the
Parliamentary Democracy Period 1950-1959 can draw an overall conclusion
which includes KD 3.4, and KD 4.4 are appropriate and feasible to be given to
students as knowledge because it is in line with integrated and meaningful
social studies learning.
Integrated social studies learning is learning that combines several
scientific disciplines. Types of integrated learning can be presented in three
forms of integration, namely multidisciplinary integration, interdisciplinary
integration, and transdisciplinary integration of knowledge. Social studies learning
can be integrated if it combines several learning disciplines (Setiana, 2014).
Meaningful learning is a learning process that links new information to the
understanding structure that a person already has in the learning process.
Meaningful learning occurs when students connect new phenomena to their
knowledge structure (Najib & Elhefni, 2016). Meaningful social studies learning,
namely in the learning process, can provide opportunities for students to study
social problems in society to shape the character and attitudes of students.
Meaningful social studies learning provides students opportunities to explore
themselves (Elksnin & Elksnin, 1998; Setyowati & Fimansyah, 2018).
Learning material is feasible to be studied, but there are many obstacles
in conveying it to students, one of which is the lack of emphasis and explanation
regarding the material conveyed by the teacher to students so that learning
activities cannot achieve the goals of learning. Law No. 14 of 2005 concerning
teachers and lecturers provides an affirmation that teachers and lecturers are
learning agents that have a function to improve national education quality.
Educators must have competencies, one of which is pedagogical competence.
Professional teachers must have four competencies: pedagogical, cognitive,
personal, and social competencies. Besides having teaching skills, teachers are
also required to have broad knowledge, be wise, and socialize well (Sulfemi,
2019a, 2019b). Pedagogic potential must be developed because an educator
can plan, implement, evaluate and follow up on learning to be more effective
(Rahman et al., 2019).
The implementation of social studies learning has problems in its
implementation, such as 1) the teacher is fixated on the textbook but does not
refer to the curriculum, 2) even though social studies has been declared integrated
but the material presented is still not integrated, 3) the process of compiling the
syllabus and lesson plans has not paid too much attention to the uniqueness of
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the material, 4) there is still a wrong understanding of social studies learning
which tends to memorize (Mutiani et al., 2019; Subiyakto & Mutiani, 2019).
The reality of social studies learning in competency schools that are
most emphasized is knowledge competence. Attitudes and skills competencies
have not been emphasized optimally. Social studies learning should develop
knowledge and develop the competence of attitudes and skills of students (Abbas
et al., 2016). This requires teachers to develop appropriate teaching materials.
The material of the 1950-1959 Parliamentary Democracy Period is feasible to
be taught to students (Sapriya, 2017; Syaharuddin, 2018).
The teaching materials developed must be according to the applicable
curriculum, where the government has determined the graduation standard.
The teacher plays a role in finding ways to achieve graduate standards and
determine teaching materials. The teaching materials used are undoubtedly
different from those used by others. The determination of teaching materials
must see the needs of students. The selection of appropriate teaching materials
will help solve problems and difficulties in learning (Octiara et al., 2017; Anis et
al., 2021; Samiah et al., 2021).
Teaching materials that are not suitable include not providing
representation of the material to be studied and not following each student’s
needs and characteristics. This will cause a tedious learning process and do not
get understanding from students. The teacher’s role is indispensable to designing
teaching materials to make them suitable (Zuriah et al., 2016).
CONCLUSION
The learning material with the sub-theme of “Parliamentary Democracy Period
1950-1959” presents three main subjects discussed: the government system,
the economic system, and the Indonesian people’s social life during the
parliamentary democracy era. The learning material presented has been analyzed,
which concludes that the material is following the basic competencies. Basic
Competence 3.4 requires students to understand the chronology of the events
of the parliamentary democracy period, and Basic Competence 4.4 requires
students to be skilled in learning. The appropriate material is then possible to be
taught to students because it follows the characteristics of integrated and
meaningful social studies learning. Integrated social studies learning is combining
several disciplines in one subject.
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12. Pembinaan Etika Peserta Didik Melalui
Pembelajaran Tematik - Integratif di Sekolah Dasar
Mutiani, Sapriya, Muhammad Rezky Noor Handy,
Ersis Warmansyah Abbas, Jumriani
ABSTRACT
Ethics education for students in elementary schools is intended to provide
the inculcation of moral values from an early age. Students in elementary schools
have great potential to be developed. Thus, ethics education is expected to be
able to build children’s personalities who prioritize norms. This article aims to
examine ethics education for students in the thematic-integrative learning
framework in elementary schools. Literature studies through the use of a search
engine via google scholar, pdf drive, and e-libraries were carried out to describe
ethics education for students in elementary schools. Based on the explanation
of the conceptual text article, ethics education is interpreted as character
education related to the cultivation of noble morality (morality) for everyone.
Ethics for students in Elementary Schools covers the dimensions of norms and
daily behavior. The relationship between ethics education and thematicintegrative learning is the integration of subject competencies into one particular
theme. Thematic-integrative learning in elementary schools is able to put forward
contextual issues as a process of the learning experience in the classroom.
Thus, students can elaborate on attitudes, knowledge, and skills so that they are
comprehensively beneficial for their lives.
Keywords: Ethics Education, Thematic-Integrative learning, and Elementary School.
PENDAHULUAN
Manusia diberkahi pemikiran untuk mempertimbangkan dan
memutuskan baik maupun buruk (termasuk hak dan batil). Demikian, pendidikan
etika sejatinya diajarkan dan dibentuk kepada anak sedini mungkin. Secara
khusus, bagi peserta didik di sekolah dasar (madrasah Ibtidaiyah sederajat),
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perlu memperhatikan etika dan moral (Ani, 2014; Stephens, Vance, & Pettegrew,
2012). Perihal ini dimaksudkan agar, peserta didik memiliki sopan dan santun
dalam kehidupan sehari-hari. Berdasarkan hasil penelitian Rahimjanova (2020)
yang berjudul “Teaching ethics to students in technology education”, etika
berimplikasi pada kehidupan anak di masa akan data. Perkembangan teknologi
di segala aspek kehidupan menjadikan pendidikan etika mulai ditinggalkan.
Idealnya pendidikan etika bukanlah hal yang terpisah dalam praktik pembelajaran,
tetapi bagian integratif dalam pembelajaran (Rahimjanovna, 2020).
Pendidikan etika diyakini dalam mempengaruhi sikap-tindakan atau
perilaku seseorang. Perilaku seseorang nantinya dipengaruhi kepribadian, dan
etika akan mengawal perilakunya (Mutiani & Utami, 2014). Etika diterapkan
idealnya berdasarkan kemunculan kepribadian sesorang. Perihal ini tertanam
sejak dini, baik melalui pendidikan orang tua, guru, hingga teman biasa (Lestari,
Abbas, & Mutiani, 2020; Lestari, 2013). Kebiasaan baik buruk pada seseorang,
perilaku, sikap, tindakan, berbahasa akan berkaitan dengan apakah seseorang
beretika atau kurang memiliki etika, dan juga berkaitan dengan kepribadian
seseorang (Machfiroh, Sapriya, & Komalasari, 2018).
Praktik pendidikan etika di Sekolah Dasar mengedepankan esensi nilai
yang dapat diambil oleh peserta didik. Demikian, etika sebagai nilai yang merasuk
dalam kehidupan peserta didik dijadikan sebagai nilai rujukan transformasi
kultural (Dwinta & Sapriya, 2020; Abbas, Hadi, & Rajiani, 2018). Selaras dengan
kebutuhan pendidikan etika di sekolah dasar Kurikulum 2013 menerapkan
pembelajaran tematik-integratif sebagai satu ciri pembelajaran. Pembelajaran
tematik-integratif dipahami sebagai satu pendekatan dalam pembelajaran dimana
memberikan ruang integrasi terhadap kompetensi dari beberapa mata pelajaran.
Kompetensi yang demikian kemudian disatukan dalam bentuk tema-tema
(Mulyasa, 2013; Mutiani, Abbas, Syaharuddin, & Susanto, 2020). Pembelajaran
tematik-integratif dimaksudkan untuk memberi makna yang utuh bagi peserta
didik.
Pembelajaran tematik-integratif, mengeksplorasi tema-tema terkait
lingkungan alam, serta manusia. Pada kelas I, II, dan III keduanya (alam dan
kehidupan manusia) memberikan makna substansial pada beberapa mata
pelajaran, seperti: Bahasa Indonesia, Matematika, Seni Budaya, PPKn, hingga
Pendidikan Jasmani Olahraga dan Kesehatan. Pada Kompetensi Dasar yang
lebih spesifik, IPA dan IPS dikoordinasi terhadap mata pelajaran yang memiliki
peran. Peran tersebut adalah peran pengikat dan pengembang Kompetensi Dasar

128

Pembinaan Etika Peserta Didik Melalui Pembelajaran
Tematik - Integratif di Sekolah Dasar

mata pelajaran lain (Hakim, 2014). Dalam persfektif psikologis, peserta didik
kelas I-III belum memiliki kemampuan berpikir abstrak untuk memahami konten
mata pelajaran yang terpisah. Namun, kondisi yang berbeda jika peserta didik
berada pada IV, V, dan VI (Hakim, 2014; Ningrum & Sobri, 2015).
Adanya integrasi Kompetensi Dasar yang diorganisasikan dalam
pembelajaran tematik, diharapkan peserta didik dapat memahami makna dari
apa yang mereka pelajari. Artikel ini bertujuan menelaah pendidikan etika bagi
peserta didik dalam kerangka pembelajaran tematik-integratif di Sekolah Dasar.
Telaah ini dimaksudkan memberikan wawasan dan sudut pandang baru, bahwa
muatan nilai dalam pembelajaran tematik-integratif berguna bagi praktik
pendidikan etika di Sekolah Dasar. Telaah praktik pendidikan etika di Sekolah
Dasar menjadi satu keharusan. Namun, tidak dapat dipungkiri bahwa,
kesenjangan ditemukan pada bagian praktik pembelajaran, dengan memisahkan
nilai dan materi sebagai sesuatu yang tidak terkait satu sama lain.
METODE PENELITIAN
Artikel ini bersifat desktiptif dengan uraian narasi terstruktur. Artikel
juga ditulis dengan menggunakan studi literatur. Studi literatur dipahami sebagai
rangkaian aktivitas terkait pengumpulan data berdasarkan sumber pustaka,
membaca, dan mencatat, hingga mengolah bahan-bahan dari sumber sekunder
(Snyder, 2019). Dalam mencari literatur, dimanfaatkan mesing pencarian (search
engine) di beberapa situs, seperti: sholar, pdf drive, research gate, hingga
iPusnas. Berdasarkan pengumpulan sumber didapatkan 29 sumber baik jurnal
maupun electronic book (e-book) (Gómez-Luna et al, Fernando-Navas,
Aponte-Mayor, & Betancourt-Buitrago, 2014). Namun, secara khusus dipilih
21 sumber untuk melihat keterkaitan pendidikan etika bagi peserta didik di
Sekolah Dasar melalui pembelajaran tematik-integratif.
HASIL DAN PEMBAHASAN PENELITIAN
Pembelajaran dimaknai sebagai proses pendidikan dimana memberikan
ruang (kesempatan) peserta didik mengembangkan segala potensi diri (Abbas,
2018) (Abbas, 2018). Kemampuan merujuk pada aspek, yaitu: sikap,
pengetahuan, dan keterampilan. Ketiganya sangat dibutuhkan bagi diri peserta
didik untuk hidup bermasyarakat, berbangsa, serta berkontribusi pada
kesejahteraan. Pembelajaran diarahkan pada pemberdayaan potensi peserta
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didik agar menjadi satu kompetensi yang ideal. Prinsipil, ini dikhususkan sebagai
proses pengembangan potensi kemampuan yang semakin lama terus meningkat
nantinya. Demikian, diperlukan satu cara inovatif agar peserta didik memahami
segala potensi yang ada didirinya (Sapriya, 2014).
Pembelajaran dalam kerangka Kurikulum 2013 menuju pada
penguasaan tiga aspek. Pertama, kompetensi sikap yang meliputi; sikap religius,
sopan santun, beradab dalam pembelajaran, toleransi, dan menjunjung tinggi
nilai berbangsa dan bertanah air. Kedua, kompetensi pengetahuan memiliki
penekanan pada tingkat kemampuan berpikir dan pemahaman peserta didik
dalam pelajaran. Ketiga, kompetensi keterampilan merujuk pada kemampuan
yang dikembangkan peserta didik. Keterampilan ini meliputi; aktivitas
mengemukakan argumentasi, diskusi, musyawarah hingga penyusunan laporan
kerja dalam pembelajaran. Dalam mengelaborasi ketiga aspek tujuan kurikulum
2013 khususnya di Sekolah Dasar, pemerintah menerapkan pembelajaran
tematik integratif (Ningrum & Sobri, 2015).
Pembelajaran tematik-integratif dipahami sebagai satu pendekatan
dalam pembelajaran dimana memberikan ruang integrasi terhadap kompetensi
dari beberapa mata pelajaran. Kompetensi yang demikian kemudian disatukan
dalam bentuk tema diharapkan memberikan bermakna kepada peserta didik
(Hakim, 2014). Tema adalah pokok pikiran atau gagasan pokok yang menjadi
pokok pembicaraan (Hidayah, 2015). Sebagaimana dipaparkan di atas, bahwa
pembelajaran tematik sebagai usaha pengintegrasian ketiga kompetensi dalam
pembelajaran, serta pemikiran yang kreatif dengan menggunakan sebuah tema.
Pembelajaran tematik ialah pembelajaran untuk melintasi batas mata pelajaran.
Namun, pembelajaran tetap berfokus pada permasalahan kehidupan yang
kompleks dan komprehensif. Perihal ini dapat disebut dengan studi luas yang
menggabungkan berbagai bagian kurikulum ke dalam hubungan yang bermakna.
Pada kurikulum 2013 jenjang Sekolah Dasar pembelajaran tematik
dikonsep sebagai sebutan pembelajaran tematik-integratif. Berdasarkan lampiran
Permendikbud tentang No. 67 Kurikulum Sekolah Dasar, pembelajaran tematik
integratif merupakan pendekatan pembelajaran dengan mengintegrasikan
berbagai kompetensi dari berbagai mata pelajaran ke dalam berbagai tema.
Mata pelajaran Pendidikan Agama dan budi pekerti dikecualikan untuk tidak
menggunakan pembelajaran tematik-integratif (Kemendikbud, 2013).
Keberadaan tema dikhususkan pada rajutan berbagai konsep dasar yang harus
dikuasai peserta didik pada jenjang tertentu. Adapun satu contoh, untuk satu
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tema, “Diriku” peserta didik digiring untuk memahami konsep diri secara
sederhana. Contoh-contoh kontekstual, dengan melibatkan pengalaman empiris
peserta didik dapat membantu menguatkan pembelajaran tematik-integratif.
Pembelajaran tematik-integratif juga memberikan ruang pendidikan
etika bagi peserta didik. Pendidikan etika yang dimaksud adalah pendidikan
moral. Adapun contoh dari pendidikan etika, melingkupi; taat kepada Tuhan
YME, perilaku pekerti, sopan santun serta karakter baik lainnya. Keseluruhan
pendidikan etika akan diintegrasikan ke semua mata pelajaran yang disampaikan
guru dengan suatu tema tertentu (Aeni, 2014; Ningrum & Sobri, 2015).
Pembelajaran idealnya diimplementasikan dengan mengedepankan fleksibilitas
karena dalam pengintegrasian guru dapat menggunakan berbagai konsep mata
pelajaran yang sesuai dan etika yang berhubungan dengan kehidupan seharihari. Adapun contoh yang bisa dilakukan dalam pengintegrasian pendidikan
etika di jenjang Sekolah Dasar terkait tema 4 Kelas II yaitu “Hidup Bersih dan
Sehat”. Pada tema tersebut guru bisa memberikan pancingan pertanyaan
bagaimana berperilaku hidup bersih dan sehat di rumah. Guru bisa
mendeskripsikan bahwa etika hidup bersih dan sehat dimulai dari lingkup mikro
yakni diri sendiri dan keluarga. Adanya penambahan contoh-contoh partisipasi
peserta didik dalam membantu orang tua membersihkan rumah sudah
menunjukan pendidikan etika (Djuwita, 2017).
Integrasi pendidikan etika pada praktik pembelajaran tematik-integratif
dimaksudkan untuk mencapai dampak pengiring (nuurturant effect). Etika yang
bagi kehidupan bermasyarakat dapat menjadikan kehidupan nyaman dan aman.
Etika dapat menentukan, apakah seseorang dalam mencapai keinginannya dengan
menggunakan cara yang benar menurut lingkungannya dan mematuhi hukum
dan aturan kelompok. Melalui pendidikan etika, karakter berkualitas pun muncul.
Urgensi pendidikan etika di Sekolah Dasar dikarenakan, anak melalui masa kritis
pembentukan karakter. Pendidikan etika sedini mungkin adalah kunci dalam
membangun bangsa. Penerapan pendidikan etika dinilai sangat penting untuk
ditanamkan pada anak usia Sekolah Dasar. Perihal ini dikarenakan pendidikan
etika memiliki muatan pendidikan karakter. Pendidikan etika sebagai satu proses
pendidikan ditujukan untuk mengembangkan sikap-perilaku berbasis nilai-nilai yang
memancarkan akhlak mulia dan budi-pekerti luhur (Cahyo, 2017; Hakim, 2014).
Pendidikan etika diharapkan memunculkan nilai positif yang diperoleh dalam
pembelajaran tematik-integratif. Nilai positif ini, misalnya; antisipatif, bebaik
sangka, kerja keras, jujur, kritis, tanggungjawab, demokratis, kreatif, kritis, dan
menghargai perbedaan sebagai bagian dari kehidupan bermasyarakat.
Pembinaan Etika Peserta Didik Melalui Pembelajaran
Tematik - Integratif di Sekolah Dasar

131

SIMPULAN
Pada praktik pembelajaran tematik-integratif kurikulum 2013 di jenjang
Sekolah Dasar, peserta didik dituntut untuk paham atas materi, aktif dalam
partisipasi pembelajaran. Pembelajaran tematik-integratif dengan memasukan
pendidikan etika dimaksudkan agar peserta didik mampu memiliki; budi pekerti,
sopan santun serta karakter. Praktiknya dapat diintegrasikan ke semua mata
pelajaran yang disampaikan guru dengan suatu tema tertentu. Pembelajaran
tematik-integratif dipahami sebagai satu pendekatan dalam pembelajaran dimana
memberikan ruang integrasi terhadap kompetensi dari beberapa mata pelajaran.
Kompetensi yang demikian kemudian disatukan dalam bentuk tema diharapkan
memberikan bermakna kepada peserta didik. Demikian, peserta didik
memperoleh pengalaman belajar yang bermakna dan pengetahuannya tidak
dibatasi dalam disiplin ilmu tertentu. Pembelajaran diyakini mampu
mengembangkan ranah kognitif, afektif, dan juga psikomotor peserta didik
dengan seimbang dan menyeluruh.
DAFTAR PUSTAKA
Abbas, E. W. (2018). Penguatan Pendidikan IPS di Tengah Isu-Isu Global.
Abbas, E. W., Hadi, S., & Rajiani, I. (2018). The prospective innovator in
public university by scrutinizing particular personality traits. Polish
Journal of Management Studies, 18(1), 9–19. https://doi.org/10.17512/
pjms.2018.18.1.01
Aeni, A. N. (2014). Pendidikan Karakter untuk Siswa SD dalam Perspektif
Islam. Mimbar Sekolah Dasar, 1(1), 50–58.
Cahyo, E. D. (2017). Pendidikan Karakter Guna Menangulangi Dekadensi
Moral Yang Terjadi Pada Siswa Sekolah Dasar. EduHumaniora |
Jurnal Pendidikan Dasar Kampus Cibiru, 9(1), 16–26. https://doi.org/
10.17509/eh.v9i1.6150
Djuwita, P. (2017). Pembinaan Etika Sopan Santun Peserta Didik Kelas V
Melalui Pembelajaran Pendidikan Kewarganegaraan di Sekolah Dasar
Nomor 45 Kota Bengkulu. Jurnal Ilmiah Pendidikan Guru Sekolah
Dasar, 10(1), 27–36.
Dwinta, N., & Sapriya. (2020). The Role of Media Quizizz in Civics Learning
to Increase Learning Motivation for Elementary School Students. The
3rd International Conference on Elementary Education (ICEE
2020), 3, 194–198.

132

Pembinaan Etika Peserta Didik Melalui Pembelajaran
Tematik - Integratif di Sekolah Dasar

Gómez-Luna, E., Fernando-Navas, D., Aponte-Mayor, G., & BetancourtBuitrago, L. A. (2014). Metodología para la revisión bibliográfica y la
gestión de información de temas científicos, a través de su
estructuración y sistematización. DYNA (Colombia), 81(184), 158–
163. https://doi.org/10.15446/dyna.v81n184.37066
Hakim, I. N. (2014). Pembelajaran Tematik Integratif di SD/MI Dalam
Kurikulum 2013. Insania/ : Jurnal Pemikiran Alternatif
Kependidikan, 19(1), 46–59. https://doi.org/10.24090/insania.v19i1.463
Hidayah, N. (2015). Pembelajaran Tematik Integratif di Sekolah Dasar.
Terampil : Pendidikan Dan Pembelajaran Dasar, 2(1), 34–49.
Kemendikbud. (2013). Modul Pelatihan Implementasi Kurikulum 2013.
Badan Pengembangan Sumber Daya Manusia Pendidikan dan
Kebudayaan dan Penjaminan Mutu Pendidikan. Jakarta:
Kementerian Pendidikan dan Kebudayaan.
Lestari, J. A., Abbas, E. W., & Mutiani, M. (2020). Production Activities of
Kampung Purun Banjarbaru as a Learning Resource on Social Studies.
The Innovation of Social Studies Journal, 1(2), 139. https://doi.org/
10.20527/iis.v1i2.2091
Lestari, P. (2013). Makna Simbolik Seni Begalan Bagi Pendidikan Etika
Masyarakat. Harmonia: Journal of Arts Research and Education,
13(2), 157–167. https://doi.org/10.15294/harmonia.v13i2.2782
Machfiroh, R., Sapriya, S., & Komalasari, K. (2018). Characteristics of Young
Indonesian Citizenship in the Digital Era. Annual Civic Education
Conference (ACEC 2018), 251, 5–7. https://doi.org/10.2991/acec18.2018.2. Atlantis Press.
Mulyasa, E. (2013). Pengembangan dan Implementasi Kurikulum 2013.
Bandung: Remaja Rosdakarya.
Mutiani, Abbas, E. W., Syaharuddin, & Susanto, H. (2020). Membangun Komunikasi
Belajar Melalui Lesson Study Model Transcribe Based Learning Analyisis.
Historia: Jurnal Pendidik Dan Peneliti Sejarah, 3(2), 113–122.
Mutiani, & Utami, N. H. (2014). Pengembangan Kemampuan Berpikir Divergen
Melalui Kesadaran Lingkungan dalam Pembelajaran IPS. The Social
Studies Contribution to Reach Periodic Enviromental Education
into Stuning Generation 2045. Bandung: Universitas Pendidikan
Indonesia
Pembinaan Etika Peserta Didik Melalui Pembelajaran
Tematik - Integratif di Sekolah Dasar

133

Ningrum, E. S., & Sobri, A. Y. (2015). Implementasi Kurikulum 2013 di Sekolah
Dasar. Manajemen Pendidikan, 24(5), 416–423.
Rahimjanovna, S. M. (2020). Teaching ethics to students in technology education.
Asian Journal of Multidimensional Research (AJMR), 9(3), 119–
122.
Sapriya. (2014). Global Trend of Social Science Teaching a nd Learning:
Challenges and Expectations toward ASEAN Community 2015. The
Journal of Social Studies Education, 3(1), 49–57.
Snyder, H. (2019). Literature review as a research methodology: An overview
and guidelines. Journal of Business Research, 104(July), 333–339.
https://doi.org/10.1016/j.jbusres.2019.07.039
Stephens, W., Vance, C. A., & Pettegrew, L. S. (2012). Embracing Ethics and
Morality: An Analytic Essay for the Accounting Profession. The CPA
Journal, 82(1).

134

Pembinaan Etika Peserta Didik Melalui Pembelajaran
Tematik - Integratif di Sekolah Dasar

13. Building Students’ Learning Experience
in Online Learning During Pandemic
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ABSTRACT
The practice of online learning during a pandemic is ideally able to
provide independent learning for students. However, what happens is the loss
of a meaningful learning experience. The research aims to describe the
implementation of online learning in Banjarmasin and examine the selection of
appropriate learning strategies in providing learning experiences for students.
The data were sourced from structured interviews of as many as 15 students
and five social studies teachers from 3 junior high schools. Structured interview
data from the google form were tabulated, described, and analyzed by the
social studies teacher in-depth interview through the restatement, description,
and interpretation stages. The study results describe that choosing the right learning
strategy has helped provide a learning experience for students during the
pandemic. The learning strategy that can do is visiting teachers. Teacher visits
are carried out with a clear schedule of regular attendance. In addition, teachers
can take advantage of several platforms such as; zoom, google classroom, the
personal messenger as learning media.
Keywords: Online learning; Learning experience; Learning strategy
INTRODUCTION
Optimization of technology in learning continues to be driven in several
countries, including Indonesia (Antoni, 2018; Lian, 2019; Sardiyanah, 2016).
Technology is considered a threat because the current generation (generation
Z) is very dependent on gadgets for social media besides the “fever” online
games that know no time (Turner, 2015). Technology as a threat is increasingly
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accurate when there is no good regulation from the government to search and
disseminate various information vulnerable to misuse and dissemination of
information whose contents cannot be accounted for (Hastini et al., 2020).
Since the Covid-19 pandemic, technology has become a solution in learning
(Afriansyah, 2020; Hidayat & Noeraida, 2020; Jamaluddin et al., 2020).
Technology provides ample space for students and teachers in learning practices.
Online learning, utilizing various platforms such as zoom meetings, google
classroom, Edmodo, quizzes, and e-learning, during the Covid-19 pandemic makes
learning not limited to space and time. Technology has become a solution to
learning for students and teachers during a pandemic when government policies
have to study and work from home to reduce the spread of Covid-19.
Online learning during the pandemic does not entirely provide learning
comfort for students as a meaningful learning experience. Restrictions on the
space of students in online learning impact decreasing meaningfulness in their
learning experiences, both in interacting with learning resources experiencing
significant obstacles and obstacles in interacting with the broader environment,
namely with fellow friends and with fellow friends with teachers. Students are
no longer able to interact and discuss with their friends in completing school
assignments. Communication with teachers also experienced obstacles due to
online learning methods. These conditions require teachers to find new learning
strategies so that students can continue to enjoy learning. Lase (2015), namely
learning that is fun and meaningful (meaningful), the goals and learning outcomes
can be achieved as expected. Online learning requires teachers to change learning
strategies to create a fun learning experience for students during a pandemic.
The tendency of studies related to online learning does not see changes
related to mental changes of students in learning as changes in their learning
experiences, both changes in interacting with learning resources and interactions
with fellow students and teachers. There are at least four dominant aspects of
studies on online learning that are the focus of researchers. First, a study of the
relationship between pandemics and learning identifies patterns of difficulties
and limitations experienced by students and families in learning (Fatoni et al.,
2020; Katz et al., 2021; Wan Hassan et al., 2020). Second, a study evaluates
educational performance during a pandemic, including student achievement in
learning (Ketmuni, 2021; Ramadhan et al., 2021). Third, studies that measure
the performance of education and educational institutions during the pandemic
(Purwanto, 2020; Rokhani, 2020; Russamsi et al., 2020). Fourth, a study that
tries to look at the mental health conditions of students during a pandemic
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(Aamir & Winkel, 2021). The trend of existing studies highlights learning as an
aspect related to limited facilities and infrastructure, learning outcomes, and
mental health that ignores students’ learning experience as the main study.
This paper is intended to complement the shortcomings of previous studies
on the relationship between online learning and student learning experiences
that describe how students learn and deal with the changes that occur. In line
with that, It will answer three questions in this study: (a) how is the condition of
online learning infrastructure during the pandemic. (b) How to increase students’
motivation in online learning during the pandemic. (c) How are online learning
strategies through meaningful student learning experiences? These three questions
will explain that online learning through new learning experiences for students
requires new strategies by schools and teachers to achieve learning objectives.
This paper argues that a new strategy is needed for teachers through
a different learning experience to produce fun and meaningful learning for students
during a pandemic (Lase, 2015). The limited access of students to online learning
requires schools and teachers to make innovations in learning. Innovation is
related to specific learning models and methods related to other aspects, such
as; easy access to learning resources and cheap and affordable learning media.
The research aims to describe the implementation of online learning in
Banjarmasin and examine the selection of appropriate learning strategies in
providing learning experiences for students. So that teachers can build motivation
to learn through a more meaningful learning experience for students. The
teacher’s new strategy in online learning provides an exciting and meaningful
learning experience for students.
METHOD
Research associates quantitative and qualitative approaches. In
particular, the researchers combined the data from surveys and interviews.
This matter provides in order to describe the research data. The research was
conducted in Junior High School (SMP) in Banjarmasin city. It obtained the
sources from 3 different schools with a total of 5 teachers and 15 students.
Combining data from surveys and in-depth interviews with social studies teachers
spread across three junior high schools (SMPs) was carried out in this study.
Respondents were selected based on the status of teachers, namely as practical
teachers (prospective teachers) who carried out field experience practices (PPL)
in the three schools.
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Meanwhile, students were randomly selected from three schools. Data
is processed through reduction, display, and verification, as Miles and Huberman
did (1992). First, the data collected is reduced to a summary based on the thematic
and narrative stories from the respondents. In addition, the article contains data
in the form of interview excerpts and graphic descriptions obtained from
questionnaires via a google form. Then analyzed the data through three stages
of analysis. First, a restatement of the data obtained, primarily through interviews,
to maintain the authenticity of the field data. Second, a description technique is
used to show the patterns and trends of the data, both interview and survey
data. In the third stage, interpretation is carried out to draw both express and
implied meanings from the data. A description technique is used to show the
patterns and trends of the data, both interview and survey data. In the third
stage, interpretation is carried out to draw both express and implied meanings
from the data. A description technique is used to show the patterns and trends
of the data, both interview and survey data. In the third stage, interpretation is
carried out to draw both express and implied meanings from the data.
FINDINGS AND DISCUSSION
During the pandemic at the junior high school level in social studies
subjects in Banjarmasin City, the implementation of online learning will be seen
through some of the students’ views regarding online learning, learning media,
and online learning constraints. This study provides information that students
enjoy participating in online learning (68%). Although students stated that online
learning was quite fun for them (68%), but on the other hand, some of them
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(32%) feel that the media (platform) used by teachers in online learning is less
effective. The high percentage of students who enjoy learning online needs to be
supported by suitable media to learn more effectively. In enjoying online learning,
students utilize four media (platforms). The following is a description of the
four media in question;

Teachers use many media in social studies learning during online learning
during the Covid- 19 pandemic (Figure 1). Based on the data above, it is
explained that the use of google classroom during online learning dominates
with 43%. Then, the two media used are zoom 30% and WhatsApp Group
23%. The media that is rarely used is brainly. The use of media in learning
leaves problems for students in participating in online learning. Therefore, media
has a strategic meaning in learning during a pandemic to improve students’
learning experience more meaningfully. In addition, the online learning problem
is based on quotas and signals. According to RN (22 years old), another obstacle
experienced by students during online learning is the availability of smartphone
ownership (devices) and low enthusiasm for learning which is shown during
class hours. Sometimes they also have other activities. This line with SN (21
years old) is as follows:
“The main obstacle for students in online learning is the low
motivation of students to learn. It seems that students pay less attention
when the teacher explains through the Zoom meeting platform. Students
Building Students’ Learning Experience in Online Learning
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are also often late in collecting assignments. However, learning motivation
appears again if students are given various methods and media, such as
showing interesting videos and conducting questions and answers after
explaining the material”.
Based on interview data, the form of student motivation in learning
during the pandemic through online learning will be explained regarding the
level of success of teachers in building students’ learning motivation. Here,
online learning provides a better and exciting learning experience shown through
understanding the material. According to RN (22 years old), related to building
students’ learning motivation, namely as follows:
“To understand online lessons, I ask students to ask more questions. In
addition, students listen to the learning that I convey through learning
media, such as; photos or learning videos. Then, students are asked to
explain again what can take the material’s content or learning from videos
or photos that the teacher displays, so students must understand the learning
material delivered by the teacher, sir”.
Based on the data above, 64% of students stated that they were not
motivated in online learning. Students feel the lack of teacher presence, so that
learning is not meaningful. This matter reinforces that the presence of teachers
cannot be replaced by the use of media (platforms). However, the media must
be supported by the presence of the teacher in a different way. According to
SN (21 years old), learning experiences are how to gain exciting knowledge
and skills during online learning felt by students during the pandemic, namely
when answering questions through the quizzes game. First, they say if quizzes
are a new thing for them. An indication that they are pretty interested is that
they ask that the game be repeated many times.
Another exciting thing is that students can find out the ranking after
doing the quizzes to feel challenged. In addition to quizzes, to motivate students,
ask questions after each explanation of the material. Then students are asked
to look for information through the internet and students’ books. Then play exciting
videos related to the learning material. Creating engaging experiences during
online learning needs to be formulated so that students feel that online learning
provides a better/engaging learning experience through understanding the material.
Social studies teachers carry out new strategies to provide new learning
experiences for students during online learning during the pandemic, especially
students who do not have devices, by scheduling students to come to school.
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Expressed by SN (21 years old), that to overcome the device’s limitations, she
does this by scheduling students to come to school once a week to be given
assignments and then handing them back to the teacher a week later. Thus,
students come to school to receive assignments or several materials that they
can do for one week. Online learning strategies during the pandemic do not
always have to use technology (internet-based smartphones), especially for
economically low students.
The time is given to do assignments for junior high school students
during online learning. The data shows that 100% of students feel that they
have enough time to read books, print media, watch videos, make reports on
field observations/essays/papers, or others. On the other hand, the stress level
of students during online learning in several places is relatively high due to the
low time management of students to complete the tasks given. The overall
exposure of the bar chart above describes the factual conditions of online
learning. Conceptually, this study discusses the relationship between online
learning and the learner’s learning experience. Various teacher strategies that
vary in online learning have provided a high spirit and motivation to learn.
The enthusiasm and motivation provide a meaningful learning experience
for students during online learning during the pandemic. However, there are still
some obstacles in implementing online learning, such as infrastructure problems
in signals, quotas, and the availability of devices for students. Second, students’
motivation in learning is still low, such as students who are not severe when
learning through the Zoom meeting platform. Hence, teachers need to formulate
more varied strategies through various media, methods, learning resources,
and evaluations in online learning. First, efforts are made to build students’
learning motivation by social studies teachers, namely by making a schedule
for meeting students and teachers at school once a week to provide materials
or assignments and return assignments. Second, with the “visiting teacher”
model, the teacher visits students’ homes to provide material. Third, various
learning strategies (methods, media, sources, evaluation) are applied by utilizing
various media such as videos, pictures, and the internet. In addition, the discussion
method is designed as attractive as possible and provides evaluations with the
quizzes application to make learning more fun. Various social studies teacher
strategies are needed to produce meaningful learning experiences in online
learning during the pandemic to build students’ learning motivation in various
limitations.
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The low learning motivation of students in online learning during the
pandemic is caused by the low ability of teachers to design online learning to
build more meaningful learning experiences. The ideals of online learning to
produce meaningful learning experiences for students are not well developed.
Teachers’ still low digital literacy contributes to this problem (Asari et al., 2019;
Kurnianingsih et al., 2017). Various ways have improved teacher digital literacy,
such as participating in various training but have not significantly impacted.
The government needs serious efforts so that teacher digital literacy continues
to increase. Students are still dependent on teacher assistance in learning (Padli
& Rusdi, 2020). Improving teacher competence related to various things needed
in online learning is an urgent matter that must be implemented.
Online learning during the pandemic, if associated with students’ learning
experience, shows two important meanings. First, the online learning process
requires an adequate infrastructure (Astini, 2020; Atsani, 2020; Pujilestari, 2020).
Adequate infrastructure provides convenience for students in online learning
without finding signals, quota problems, and device ownership. Stakeholder
support for this problem is the main thing. Second, the difficulties in online
learning confirm that schools as institutions and teachers as individuals who
have roles and responsibilities play an essential role in the smooth running of
online learning during the pandemic (Winarsieh & Rizqiyah, 2020; Zakariyah
& Hamid, 2020). Schools with all the infrastructure support are needed and
innovative teachers who, among others, have digital literacy and high creativity.
Asari et al. (2019) & Kurnianingsih et al. (2017) provide a meaningful learning
experience for students. Various factors largely determine the success of online
learning. Full support by stakeholders, schools, and teachers is among the keys
to supporting online learning success.
So far, the existing studies on online learning emphasize four things.
First, the difficulty of online learning is related to the availability of technological
devices (infrastructure). Inadequate instructional technology tools have been
seen as a precondition (Astini, 2020; Atsani, 2020; Pujilestari, 2020). Second, a
study that emphasizes the unpreparedness of students in accepting changes
from face-to-face learning to online learning is done at home. Teacher absence
has been assessed as a problem in learning (Padli & Rusdi, 2020; Purwanto,
2020; Yuangga & Sunarsi, 2020). Third, studies that measure the performance
of education and educational institutions during the pandemic (Purwanto, 2020;
Rokhani, 2020; Russamsi et al., 2020). Fourth, a study that tries to look at the
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mental health conditions of students during a pandemic (Aamir & Winkel, 2021;
Muslim, 2020). In contrast to the four trends above, this study looks more at
online learning from learning strategies through new learning experiences for
students. Online learning is nothing but a change in the teacher’s strategy through
new learning experiences to enjoy and remain meaningful.
With the various problems described in online learning, the government
and stakeholders must provide a more meaningful learning experience.
Regulations related to infrastructure must prioritize the government and
stakeholders to support online learning to reduce the difficulty of getting signals,
quotas, and devices (Astini, 2020; Atsani, 2020; Pujilestari, 2020). The low
level of teacher digital literacy competencies (Asari et al., 2019; Kurnianingsih
et al., 2017). it should be a priority for the government and stakeholders to plan
various training, workshops, and webinars to improve teacher digital literacy.
Building a more meaningful learning experience for students through online
learning can only be built through the availability of adequate infrastructure in
addition to competent teachers and school (principal) support.
CONCLUSION
This study found that it turned out that the selection of the right teacher
learning strategies had provided new learning experiences for students in online
learning during the pandemic. Learning strategies through “visiting teachers,”
scheduling student attendance to school, learning through zoom meetings and
WhatsApp media, preparing exciting videos and pictures, asking questions, utilizing
the internet as a learning resource optimally, and selecting game-based evaluations,
such as quizzes succeeded in building learning motivation of students as a new
and more meaningful learning experience. Online learning requires teachers to
be more innovative in designing learning to provide new learning experiences
for students.
Students’ learning experience experiences a shift in meaning during online
learning during the pandemic. Learning resources are not simply chosen without
considering appropriate learning strategies. The learning experience formed
by the teacher is carried out through a new strategy that is different from the
previous so that it gives new meaning to students in online learning. The utilization
of internet-based media and learning resources is not always appropriate for
online learning. Combining “conventional” media such as the “visiting teacher”
method is the right strategy when online learning infrastructure is an obstacle
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that has been complained. The online learning infrastructure was not the main
problem found in this study,
This study was limited to a small sample of only students and teachers
and a few schools, which did not allow comparative analysis. In further research,
at least two things must be developed: adding school categories and increasing
the number of informants involved. Comprehensive analysis can only be done
if there is a comparison. Therefore, this study suggests the need for a survey
that accommodates the type of diverse school and involves personnel from
schools, communities, and education leaders. In this way, we can obtain a
more comprehensive and holistic portrait of the online learning experience during
the pandemic.
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14. Pendidikan Karakter Anak Jalanan Di Sekolah
Kelas Khusus Pasar Lima Banjarmasin
Muhammad Adhitya Hidayat Putra, Mutiani, Jumriani

ABSTRACT
The purpose of this study was to determine the description of the
Pasar Lima Special Class School and to determine the implementation of
character education for street children. This research is a qualitative research
by taking the research place at the Pasar Lima Special Class School,
Banjarmasin City. Data was collected by conducting observations, interviews
and documentation. The results of the study show that: The establishment of
this school is very helpful for street children in the city of Banjarmasin to get
their rights, namely to be able to receive education so that they are no longer
children on the streets because they are educated and fostered in this school.
The implementation of character education in this school has a positive impact
on students even though in providing character education without a written
plan about the instilled character.
Keywords: Character Education, Street Children, Pasar Lima
Special Class School
PENDAHULUAN
Sekolah sebagai lembaga pendidikan mempunyai peranan sebagai tempat
berinteraksi suatu masyarakat untuk mendapatkan pendidikan. Sudah
semestinya setiap orang ingin memperoleh pendidikan setinggi-tingginya,
namun ada sebagian masyarakat yang masih tidak mampu mendapatkan
pendidikan yang layak, baik itu dari pendidikan dasar maupun pendidikan
lanjutan. Selain itu ada pula masyarakat yang pada awalnya dapat mendapatkan
pendidikan namun mereka terhenti di tengah jalan karena masalah sosial dan
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ekonomi yaitu kurangnya pendapatan keluarga menyebabkan orang tua bekerja
keras mencukupi kebutuhan sehari-hari sehingga perhatian orangtua terhadap
pendidikan cenderung terabaikan.
Pendidikan di daerah perkotaan sudah selayaknya untuk mendapatkan
akses yang mudah dan memiliki kualitas dan kuantitas dari segi layanannya
kepada masyarakat maupun dari segi manajemen sekolahnya. Namun, sangat
disayangkan apabila fenomena yang muncul saat ini bahwa masih saja terdapat
kasus anak putus sekolah di daerah perkotaan, salah satunya di Kota
Banjarmasin. Faktor penyebabnya adalah “masalah biaya/ekonomi, kemudian
faktor ingin membantu orang tua sehingga mengharuskan anak untuk bekerja,
faktor perhatian orang tua, minat anak untuk sekolah, kemudian fasilitas dan
lingkungan sekolah” (Siswoyo, 2011 : 14).
Fenomena sosial yang muncul dari perkembangan masalah ekonomi
yang yang tidak merata di daerah perkotaan, yakni banyaknya timbul anak
jalanan. Anak jalanan merupakan anak yang menghabiskan sebagian besar
waktunya untuk melakukan berbagai kegiatan hidup sehari-hari di jalanan,
baik itu untuk mencari nafkah atau berkeliaran di jalanan atau tempat-tempat
umum lainnya. Sehingga perilaku dan pola pikir mereka juga berubah menjadi
merosot. Karena mereka hidupnya sehari-hari di jalanan yang tak tau arah
dan tujuan (Departemen Sosial, 2005: 5).
Dalam hal itu, mengakibatkan banyak anak yang menjadi anak
jalanan, karena faktor masalah biaya/ekonomi. Sehingga perilaku dan pola
pikir mereka juga berubah menjadi merosot. Karena mereka hidupnya
sehari-hari di jalanan yang tak tau arah tujuan. Oleh karena itu, untuk
mengatasi kemerosotan moral serta perilaku anak jalanan tersebut dengan
cara membenahi karakter anak jalanan. Mereka juga butuh sebuah
pendidikan seperti halnya anak yang mampu untuk sekolah. selain itu,
mendapatkan sebuah pendidikan anak jalanan juga membutuhkan pendidikan
karakter untuk mengubah dan memperbaiki perilaku dan pola pikir mereka
agar menjadi anak yang berakhlak baik.
Menanamkan karakter anak bisa dilakukan baik melalui pendidikan
formal maupun nonformal. Salah satu lembaga yang berperan dan
menampung anak jalanan dalam pedidikan serta menanamkan karakter anak
adalah Sekolah Kelas Khusus Pasar Lima Kota Banjarmasin yang
menangani berbagai anak jalanan. Penanaman karakter bisa dilakukan pada
siapa saja tidak terkecuali bagi anak jalanan.
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Anak jalanan selain membutuhkan pendidikan juga membutuhkan
pendidikan karakter. Selama ini anak jalanan kurang mendapatkan perhatian
dari orang tuanya terlebih anak jalanan yang terjun ke jalanan dengan
berbagai alasan diantaranya karena disuruh orang tuanya untuk bekerja
mengumpulkan uang. Anak jalanan yang melakukan aktivitas di jalanan sudah
merasakan bagaimana rasanya mendapatkan uang, tidak jarang dari anak
jalanan yang tergiur untuk ikut ke jalananan demi untuk mendapatkan uang.
Ada juga alasan mereka terjun ke jalanan karena disuruh orang tua, dengan
orang tua mereka mengharapkan anaknya untuk mengamen, secara tidak
langsung membentuk karakter anak tersebut sesuai dengan kehidupannya
yaitu ada yang di jalanan.
Sebagai salah satu usaha untuk mengembalikan anak jalanan agar
tidak banyak membuang waktu ke jalanan adalah dengan adanya sebuah
lembaga pendidikan yaitu Sekolah Kelas Khusus Pasar Lima Kota
Banjarmasin yang membantu mereka mengurangi aktivitas di jalanan.
Sekolah ini sebagai sebuah lembaga untuk membantu penanganan anak
jalanan dan merupakan sebagai pusat kegiatan pendidikan bagi anak jalanan
yang bertujuan untuk memberikan sebuah pendidikan seperti pembelajaran
dan pendidikan karakter. Sekolah Kelas Khusus Pasar Lima merupakan
Sekolah yang berdedikasi khusus untuk para anak-anak jalanan, terletak di
dalam sebuah komplek Pasar Lima Banjarmasin. Ruang Kelas pada sekolah
tersebut menggunakan pasar yang tidak dipakai. Sekolah Kelas Khusus
Pasar Lima sangat membantu anak jalanan dan anak-anak yang ada di
sekitar kawasan Pasar Lima tersebut, karena tidak memungut biaya
sedikitpun atau gratis terhadap orang tua. Tujuan semula dari sekolah ini
didirikan adalah hanya untuk memberikan kehidupan yang layak bagi mereka
yang kurang beruntung agar bisa mendapatkan pendidikan seperti halnya
orang yang mampu untuk besekolah, agar mereka tidak menjadi anak
gelandangan. Selain mendapatkan pendidikan, mereka juga dibina dan
dibimbing untuk merubah anak jalanan memiliki masa depan yang lebih baik
seperti anak yang memiliki keluarga utuh bukan anak jalanan. Sekolah ini
mendidik anak jalanan dengan sebaik mungkin tentunya dengan pendidikan
karakter. Hal ini untuk membentuk perilaku mereka agar lebih baik lagi dan
berakhlak karimah untuk masa depannya.
Suasana kekeluargaan dan kedekatan yang dibangun oleh pihak
sekolah untuk menambah hubungan yang harmonis dalam pembibingan
merupakan salah satu cara untuk menjadikan dan mengembalikan anakPendidikan Karakter Anak Jalanan Di Sekolah
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anak jalanan untuk tidak terjun ke jalanan lagi untuk meminta-minta dan
mengemis. Dengan hubungan kekeluargaan merupakan salah satu cara
sedikit demi sedikit untuk menjadikan mereka tidak terjun lagi ke jalanan
yang tanpa tujuan tertentu. Sekolah ini cukup baik untuk diteliti dalam
upaya pelaksanaan penanamanan nilai-nilai pendidikan karakter bagi anak
jalanan. Mendidik anak jalanan tidak semudah mendidik anak biasa yang
tidak mengenal jalanan. Pihak sekolah dalam hal ini guru di Sekolah Kelas
Khusus Pasar Lima berusaha untuk menanamkan karakter positif pada
anak-anak jalanan tersebut. Guru berusaha untuk mengembalikan anak
jalanan tersebut agar tidak lagi terjun ke jalanan dengan memberikan
pendidikan kepada mereka salah satunya dengan belajar bersama di
sekolah ini serta memberikan motivasi-motivasi kehidupan dalam menjalani
kehidupan sehari-hari.
Melalui pembinaan tersebut menunjukkan sedikit demi sedikit perubahan
pada anak jalanan. Melihat pada perubahan tersebut upaya yang dilakukan
pihak sekolah dalam menamakan pendidikan karakter dalam berbagai kegiatan
merupakan hal yang menarik untuk ditiliti. Dari sinilah penulis tertarik untuk
melakukan penelitian anak jalanan yang ada di Sekolah Khusus Pasar Lima
Kota Banjarmasin. Maka dari itu penulis melakukan penelitian dengan judul
Pendidikan Karakter Bagi Anak Jalanan di Sekolah Kelas Khusus Pasar
Lima Banjarmasin.
METODE
Penelitian ini menggunakan pendekatan kualitatif, karena data yang
diperoleh sebagian besar didapat dari observasi di lapangan, wawancara,
dan dokumentasi. Penelitian kualitatif adalah penelitian yang bertujuan untuk
mendapatkan pemahaman yang mendalam tentang masalah-masalah
manusia dan sosial. Bukan mendeskripsikan bagian permukaan dari suatu
realitas sebagaimana dilakukan penelitian kuantitatif dengan positivismenya.
Penelitimengeinterpretasikan bagaimana subjek memperoleh makna dari
lingkungan sekeliling, dan bagaimana makna tersebut memangaruhi perilaku
mereka (Gunawan, 2013: 85).
Metode yang digunakan adalah metode deskriptif. Metode deskriptif
adalah penelitian yang menggambarkan suata keadaan yang apa adanaya
di lapangan. Penggambaran ini dapat berupa perorangan, kegiatan,
peristiwa atau sekelompok individu yang terkait oleh tempat, waktu/ikatan
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tertentu. Studi ini yang diarahkan untuk menghimpun data, dan memperoleh
pemahaman (Ghony dan Fauzan, 2012: 85).
Tempat penelitian ini adalah di Sekolah Kelas Khusus Pasar Lima
Kota Banjarmasin, subyek penelitian adalah anak-anak jalanan (peserta
didik), guru dan kepala sekolah serta masyarakat. Metode pengumpulan
data berupa obeservasi, wawancara dan dokumentasi. Metode analisis
data menggunakan metode analisis data berupa reduksi data, display data,
dan verifikasi/kesimpulan.
HASIL DAN PEMBAHASAN
Deskripsi Sekolah Kelas Khusus Pasar Lima Untuk Anak Jalanan
di Kota Banjarmasin.
Sekolah Kelas Khusus Pasar Lima ini berdiri pada tanggal 18
Agustus 1988. Sekolah ini bertujuan untuk menampung anak-anak jalanan
di kota Banjarmasin dan yang sering berkeliaran di sekitar area pasar.
Mereka pada umumnya berasal dari keluarga kurang mampu yang tidak
bisa bersekolah di sekolah umum. Berdasarakn hasil wawancara dengan
Yunus, sejarah berdirinya sekolah ini tidak lepas dari para pejabat di
Banjarmasin gagasan dan inisiatif dari beberapa tokoh masyarakat yang
juga sebagian pejabat dari Dinas Pendidikan, Dinas Sosial, dan guru
sekolah dan beberapa tokoh lainnya yang ada di Banjarmasin di tahun
1988. Tujuan sekolah ini didirikan adalah untuk memberikan kehidupan
yang layak bagi anak jalanan yang kurang beruntung agar bisa mengenyam
pendidikan seperti halnya orang mampu dari segi ekonomi, agar mereka
tidak menjadi seorang gelandangan.
Berdasarkan temuan penelitian, Sekolah Kelas Khusus Pasar Lima
ini berbeda pada sekolah umumnya. Sebab sekolah ini memakai bangunan
Pasar Lima yang tidak terpakai lagi, Pasar Lima adalah sebuah pasar yang
terletak di wilayah Banjarmasin tepatnya di Kecamatan Banjarmasin Tengah.
Sebagaimana yang diungkapkan Zaini, melihat banyaknya anak yang berada
di jalanan atau berkeliaran di pasar dan tempat-tempat umum lainnya baik
itu untuk bekerja dan meminta-minta di jalanan yang tidak mampu untuk
sekolah. Maka, di tempat tersebut dibangunlah sebuah sekolah khusus yang
diperuntukan untuk anak-anak jalanan, gelandangan, atau yang tidak
mampu bersekolah yang dibangun oleh Dinas Pendidikan pada tanggal 18
Agustus 1988.
Pendidikan Karakter Anak Jalanan Di Sekolah
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Sekolah ini yang pada awalnya hanya dilaksanakan sebuah
program SD Kelas Khusus Pasar Lima, untuk meningkatkan jenjang
pendidikan anak maka dibuka pendidikan setara SMP pada tahun 2012
untuk anak-anak jalanan yang putus sekolah. Sejak berdirinya sekolah
ini, sarana dan prasarana sekolah ini sangat minim dengan peralatan
yang seadanya. Tetapi, lama-kelamaan sekolah ini banyak diketahui
orang, sehingga banyak dari donator dan relawan-relawan yang ikut
membantu sekolah ini.
Berdasarkan temuan penelitian, Sekolah Kelas Khusus Pasar
Lima ini pada awalnya memiliki dua ruang kelas dan pada tahun 2018
bertambah satu ruangan yang digunakan untuk kegiatan keterampilan
peserta didik. Sebagaimana diungkapkan oleh Nursinah, untuk ruangan
keterampilan itu, nantinya diajarakan sebuah keterampilan seperti maulid
habsy, memasak dan menjahit. Ruangan itu dibangun guna untuk
meningkatkan bakat dan keterampilan peserta didik nantinya, serta
sebagai bekal dalam dunia kerja ketika mereka sudah lulus nantinya.
Berkenaan dengan pembelajaran sendiri, Sekolah Kelas Khusus
ini dilaksanakan setiap hari, mulai hari senin-sabtu. Tetapi, untuk jam
masuknya berbeda dengan sekolah pada umumnya. Jam masuk sekolah
ini pukul 09.00-11.00 siang. Hal tersebut menyesuaikan dengan keadaan
peserta didik, karena dari mereka ada yang bekerja, sehingga sekolah
ini menyesuaikan dengan keadaan peserta didik. Selanjutnya, untuk mata
pelajaran sendiri sama dengan mata pelajaran sekolah pada umunya.
Sekolah ini tidak dikenakan biaya atau gratis, peserta didik di sekolah
ini juga mendapakan uang yaitu 5.000, uang tersebut diberikan per tiga
bulan. Sebagaimana yang dikatakan Yunus, untuk uang tersebut diberi
untuk memberi motivasi mereka agar mereka rajin ke sekolah dan tidak
melakukan aktivitas di jalanan untuk meminta-minta atau mengemis.
Pendidikan Karakater Bagi Anak Jalanan di Sekolah Kelas
Khusus Pasar Lima Kota Banjarmasin.
Apabila kita menginginkan karakter anak-anak di sekeliling kita
baik maka baiknya terlebih dahulu kita mencontohkan dan memberikan
pemahaman tentang baik dan bur uk, kar ena per soala n kar akter
menyangkut baik dan buruk. Karakter bukan sebuah persoalan yang
dapat dibentuk secara mudah dan cepat, namun untuk menanamkan
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karakter memerlukan waktu lama dan membutuhkan sebuah proses yang
ber kelanjutan (Wawancar a dengan Bapak Yunus). Pr oses dalam
menanamkan nilai-nilai karakter tersebut yang diperlukan sehingga
dapat menjadi sebuah bentuk ajaran dalam diri anak sebuah karakter
yang ingin dibentuk. Adanya sebuah proses pembentukan itulah yang
menjadikan seorang anak dapat bertahan dalam karakter yang sudah
dibentuk. Karakter anak jalanan bisa terbentuk dari orang tuanya dan
kemudian selanjutnya lingkungan sekitar anak jalanan yang membentuk
mereka. Anak-anak akan mencontoh perilaku yang dilakukan orang
tuanya.
Berdasarkan pengamatan langsung di lapangan, penulis adanya
menemukan pelaksanaan pendidikan karkater bagi anak jalanan di
Sekolah Kelas Khusus Pasar Lima Banjarmasin. Pendidikan karakter
yang diberikan dan diajarkan di sekolah ini merupakan pendidikan karakter
yang bisa memberikan motivasi- motivasi kehidupan terhadap anak
jalanan tersebut untuk bisa menjalani hidup tanpa harus bekerja sebagai
pengamen atau pengemis dan hidup di jalanan tanpa arah dan tujuan
yang jelas. Banyak waktu mereka gunakan di jalan untuk mengamen
dan mengemis, maka perilaku dan watak maupun pola pikir mereka yang
terbentuk adalah watak dan perilaku jalanan dimana kehidupan berlaku
dengan keras dan tidak teratur. Oleh karena itu, pihak sekolah dalam
hal ini guru menyebutkan bahwa pendidikan karakter di sekolah ini adalah
sebuah penanaman nilai-nilai kehidupan, karena pengemis khususnya
anak-anak yang menjadi jalanan tidak seperti kehidupan pada anak dari
seorang yang mampu, dimana untuk makan sehari dan bayar biayai
sekolah saja anak jalanan harus bekerja ter lebih dahulu sebagai
mengamen dan meminta-minta agar bisa bersekolah. Nilai-nilai kehidupan
terletak pada susahnya mencari uang agar mereka mengerti dan tidak
sembarangan untuk mengambil barang ataupun miliki orang lain tanpa
seizin pemiliknya. Maka pihak sekolah selalu berusaha menanamkan
nilai-nilai kehidupan yang sesuai dengan pola pikir mereka.
Memberikan pendidikan karakter pihak sekolah dalam hal ini guru
memberikan beberapa contoh tentang perilaku berkarakter itu sendiri
seperti sopan santun, berkata jujur, jangan meminta-meminta dan tangan
diatas lebih baik pada tangan dibawah. Pada dasaranya pendidikan
karakter dilaksanakan dan diajarkan kepada anak jalanan dimanapun
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dan kapanpun. Mengingat dari pemahaman tersebut yaitu membentuk
sebuah sifat maupun prilaku baik maupun buruk. Membentuk hal tersebut
bisa dimanapun dan kapanpun. Mereka selalu dinasehati dan dibimbing
agar menjadi anak yang berkahlak baik serta mereka juga diberikan
pendidikan agama sehingga mereka bisa membedakan mana yang baik
dan mana yang buruk (wawancara dengan Zaini).
Pendidikan sangat penting bagi anak jalanan untuk membentuk
sikap dan perilau mereka agar menjadi anak yang berakhlak baik serta
untuk mengubah pola pikir mereka sehingga tidak lagi atau berkurang
untuk ke jalanan dengan tujuan mengamen atau meminta-minta. Dilihat
dar i hasil ini di har apkan mer eka mampu menerapkannya dalam
kehidupan sehari-hari mereka dan sebagai bekal untuk masa depan
mereka agar mereka tidak dipandang lagi menjadi anak yang buruk di
mata masyrakat.
Sekolah ini memberikan bimbingan, binanaan dan mendidik anak
jalanan dengan memberikan nasehat, motivasi dan dorongan untuk
berprilaku sesuai norma sosial dan norma agama. Dengan kata lain
pendidikan karakter sangat pentiing dan memiliki peran untuk menjadikan
anak jalanan memiliki karakter yang baik yang diaplikasikan dalam
kehidupan sehari-hari mereka. Dengan demikian, pentinganya pendidikan
karakter bagi mereka selain bekal pengetahuan juga mendapatkan sebuah
pembentukan perilaku yang berkarakter.
SIMPULAN
Sekolah Kelas Khusus merupakan sekolah yang berdedikasi untuk
menampung dan memberikan pendidikan bagi anak jalanan yang ada di kota
Banjarmasin. Sekolah Kelas Khusus Pasar Lima memliki peranan penting
dalam mengatasi dan membantu permasalahan sosial anak jalanan di Kota
Banjarmasin. Adanya sekolah ini memberikan dampak positif dalam
memberikan pendidikan bagi anak jalanan. Anak Jalanan di Sekolah ini anak
jalanan diberikan pendidikan umum, agama dan pendidikan keterampilan.
Selain itu, anak jalanan juga dibina dan dibimbing agara mereka tidak lagi
melakukan aktivitas mengesmis maupun meminta-minta. Diharapakan sekolah
ini memberikan kontribusi bagi pemerintah kota Banjarmasin dalam mengatasi
masalah anak jalanan.
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Pendidikan karakter bagi anak jalanan di Sekolah Khusus Pasar Lima
ini memberikan pengaruh penting bagi anak jalanan. Dengan adanya
penanaman karakter diharapkan anak jalanan menjadi anak yang berahklak
mulia nantinya dan dapat diaplikasikan dalam kehidupan sehari-hari mereka.
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15. Telaah Literatur : Komponen Kurikulum IPS
di Sekolah Dasar pada Kurikulum 2013
Jumriani, Syaharuddin, Noorya Tasya Febrylia Witari Hadi, Mutiani,
Ersis Warmansyah Abbas
ABSTRACT
Social studies learning is not a subject that only prioritizes memorization.
However, Social Studies subjects aim to provide knowledge and understanding
of facts and materials that must be remembered and implemented to foster a
sense of responsibility in society, nation, and state. To achieve the social studies
learning objectives, a set of plans is needed, which is an essential element of
learning implementation guidelines. Therefore, paying attention to the curriculum
elements in each lesson is the obligation of the implementers of learning in schools.
This research through literature study aims to identify the elements of the social
studies curriculum at the elementary school level, with the aim of this article
being a reference source for the essential elements of the social studies curriculum
at the elementary school level. A literature study was conducted to collect
appropriate data and information; then, a narrative discussion was conducted.
The discussion results ensure that the social studies curriculum at the elementary
school level includes four components, namely objectives, materials, learning
strategies, and evaluation. The success of implementing social studies learning in
elementary schools must pay attention to the various components described in
the aspects of planning, implementing, and evaluating social studies learning. This
is intended so that social studies learning at the elementary school level can
create good citizens, think critically, and solve problems.
Keywords: Curriculum, Social Studies, Elementary School
PENDAHULUAN
Pendidikan IPS merupakan integrasi dari ilmu sosial dan humaniora
yang disajikan secara ilmiah untuk kepentingan pendidikan. Pada tahun 1913
pendidikan IPS pertama kali digunakan di Amerika Serikat yang disebut sebagai
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social studies, diadopsi dari nama lembaga yang bergerak di bidang social
studies (Abbas, 2013) (Numan, 2001) (Muhammad Numan et al., n.d.).
Di Indonesia, IPS merupakan mata pelajaran yang diajarkan di sekolah.
IPS tidak hanya diajarkan pada jenjang sekolah menengah pertama, melainkan
diajarkan dari tingkat sekolah dasar. Sebagaimana tertulis pada Peraturan
Peraturan Menteri Pendidikan Nasional (Permendiknas) No. 22 Tahun 2006
tentang Standar Isi dijelaskan bahwa Ilmu Pengetahuan Sosial (IPS) merupakan
mata pelajaran yang diberikan mulai dari SD/MI/SDLB sampai SMP/MTs/
SMPLB. Pada jenjang SD/MI IPS diajarkan secara terpadu yang mencakup
beberapa ilmu-ilmu sosial yaitu sosiologi, sejarah, geografi, dan ekonomi (Aslamiah
et al., 2021; Erol, 2021).
Pendidikan IPS penting diberikan kepada peserta didik di tingkat sekolah
dasar agar mereka mampu mengenal kehidupan masyarakat dan lingkungan
dengan didukung media pembelajaran seperti media cetak, media elektronik,
media sosial bahkan secara langsung melalui pengalaman hidup sehari-hari di
tengah masyarakat. Sebagaimana pembelajaran pendidikan IPS lebih
mengedepankan aspek “Pendidikan” dari pada “Transfer Konsep” (Jumriani
et al., 2021; Mariati et al., 2021), karena dengan belajar pendidikan IPS peserta
didik diharapkan mendapatkan sejumlah pemahaman beberapa konsep tentang
sikap, nilai, moral, dan keterampilan untuk menjalani kehidupan sehari-hari.
Pendidikan IPS memiliki ciri khas kajian yang terintegrasi (terpadu), interdisipliner,
multidisipliner, bahkan krosdisipliner. Hal ini dapat dilihat dari bagaimana
pengembangan pendidikan IPS sebagai mata pelajaran di sekolah yang memiliki
lingkup materi yang semakin luas terhadap kerumitan permasalahan sosial.
Sesuai dengan tujuan dari mata pelajaran IPS adalah ingin membentuk warga
negara yang mampu bersosial dengan baik dan memiliki keyakinan akan
kehidupannya di tengah-tengah kekuatan sosial dan fisik, sehingga dapat menjadi
seorang warga negara yang bertanggung jawab (Fogarty & Pete, 2009).
Pendidikan IPS pada tingkat sekolah dasar memberikan materi
pembelajaran dengan menggunakan pendekatan secara terpadu. Kemampuan
kognitif peserta didik menurut Jean Piaget (Dewantara & Paramartha, 2021)
sudah berada pada fase konkret operasional (7-11 tahun), dimana pada fase ini
peserta didik sudah dapat melakukan berbagai macam tugas yang konkret
dengan mengembangkan tiga macam operasi berpikir yaitu mengenali sesuatu,
mengingkari sesuatu, dan mencari hubungan timbal balik antara beberapa hal.
Materi yang diberikan tidak tertuju pada tiap-tiap disiplin ilmu sosial, melainkan
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penyajian materi disajikan secara tematik dengan mengaitkan pada kejadian
sosial yang terjadi di sekitar peserta didik. Tema-tema sosial ini nantinya akan
semakin berkembang dan meluas dari lingkungan peserta didik. Pembelajaran
IPS bukan bertujuan untuk menjadi sebuah hafalan pada ingatan peserta didik
dengan bermacam-macam fakta serta materi yang harus diingat, tetapi
pembelajaran IPS ditujukan agar menumbuhkan rasa sadar akan tanggung
jawab pada hak atas dirinya sendiri serta kewajibannya dalam bermasyarakat,
berbangsa, dan bernegara. Pembelajaran IPS diharapkan mampu melatih
keterampilan peserta didik baik itu keterampilan secara intelektual maupun
secara fisik dalam mengidentifikasi dan menemukan solusi dari permasalahan
yang dihadapi. Keberhasilan pencapaian tujuan pembelajaran IPS di tingkat
Sekolah Dasar tidak lepas dari elemen kurikulum. Kurikulum berperan penting
bagi pembelajaran. Kurikulum merupakan pedoman pelaksanaan setiap aktivitas
pembelajaran dan tidak terpisahkan pada sistem pendidikan (Bahri, 2017;
Djamarah & Zain, 2006; Mutiani, Sapriya, et al., 2021). Kurikulum memiliki
elemen yang harus menjadi bagian pada suatu mata pelajaran yang bertujuan
untuk pencapaian pengetahuan, sikap dan keterampilan peserta didik.
Penelitian terkait pembelajaran pada tingkat Sekolah Dasar telah
dilakukan oleh Mutiani (2021) (Mutiani, Sapriya, et al., 2021) (Mutiani, Supriatna,
et al., 2021). Hasil penelitian memastikan bahwa pembelajaran di tingkat sekolah
dasar mengedepankan isu kontekstual dengan tujuan agar peserta didik mampu
untuk melakukan elaborasi pengetahuan, sikap dan keterampilan. Berbeda
dengan penelitian tersebut, artikel ini mendeskripsikan pembelajaran IPS dilihat
dari konteks elemen kurikulum pembelajaran. Oleh karena itu, penulisan artikel
ini bertujuan untuk mendeskripsikan elemen kurikulum IPS pada tingkat sekolah
dasar. Artikel ini diharapkan menjadi sumber referensi teoritis terkait elemen
kurikulum mata pelajaran IPS untuk tingkat Sekolah Dasar.
METODE PENELITIAN
Penelitian ini menggunakan pendekatan kualitatif dengan mengumpulkan
dan mempelajari berbagai studi pustaka dan literatur. Studi Literatur dilakukan
dengan mengumpulkan data atau sumber yang sesuai dengan topik yang telah
ditentukan melalui jurnal, buku, dan pustaka lainnya (Snyder, 2019). Teknik
pengumpulan data dilakukan dengan mengumpulkan data sekunder sebagai
sumber referensi dan laporan dari badan penelitian yang akurat serta relevan
dengan konsep kurikulum, mata pelajaran IPS dan pembelajaran di sekolah
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dasar. Data atau informasi yang didapatkan, selanjutnya disusun berdasarkan
tujuan penulisan hingga dapat dipertanggungjawabkan. Analisis data dalam artikel
terdiri dari dua tahap yaitu proses reduksi data dan penyajian data. Reduksi
data dilakukan untuk mempermudah penulis memilih data dari berbagai.
Sedangkan penyajian data dilakukan dalam bentuk narasi. Hasil pembahasan
serta simpulan pada artikel ini merupakan hasil dari analisis dari berbagai sumber
ilmiah yang relevan untuk membahas elemen kurikulum pada mata pelajaran
IPS pada tingkat sekolah dasar.
HASIL DAN PEMBAHASAN
Kurikulum memiliki fungsi dalam pendidikan, yaitu sebagai perangkat
dalam proses tercapainya tujuan pendidikan. Kurikulum memiliki komponen
utama dan komponen penunjang yang saling terhubung satu sama lain yang
bertujuan untuk mencapai tujuan pendidikan. Komponen kurikulum merupakan
satu sistem yang saling berkaitan tidak bisa dipisahkan satu sama lain sehingga
merefleksikan satu kesatuan yang utuh. Komponen kurikulum merupakan bagian
penting pada proses pembelajaran (Hamalik et al., 2007; Hamalik, 2019;
Maryati, 2020). Terdapat empat komponen utama kurikulum yaitu tujuan, materi,
strategi pembelajaran, dan evaluasi.
Komponen Tujuan Pada Kurikulum IPS SD
Tujuan adalah komponen kurikulum yang sangat mendasar. Pada Permendikbud
No. 69 Tahun 2013 dijelaskan bahwa tujuan pendidikan adalah menciptakan
dan mempersiapkan masyarakat Indonesia yang memiliki kemampuan untuk
hidup sebagai warga negara yang beriman, produktif, kreatif, inovatif, afektif
dan mampu berkontribusi pada kehidupan bermasyarakat, berbangsa, bernegara,
dan peradaban dunia. Di Indonesia, tujuan pendidikan nasional ditetapkan dalam
keputusan Majelis Permusyawaratan Rakyat (MPR), yang dimuat dalam GBHN
dan Undang-undang tentang Sistem Pendidikan Nasional. Tujuan umum akan
dapat tercapai dengan menjadikan tujuan-tujuan yang ada dibawahnya sebagai
perantara (intermedia). Dari tujuan tersebut maka terbentuklah suatu hierarki
yang saling terkait dan mempengaruhi. Hierarki tujuan tersebut selengkapnya
digambarkan sebagai berikut:
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Pada hierarki tergambar hubungan antara setiap elemen. Begitupun
pada mata pelajaran IPS. Adapun tujuan dari mata pelajaran IPS, pertama,
membekali peserta didik dengan pengetahuan sosial yang berguna dalam
kehidupan bermasyarakat. Kedua, membekali peserta didik dengan kemampuan
memahami, menelaah dan menyusun alternatif pemecahan masalah sosial yang
terjadi dalam kehidupan bermasyarakat. Ketiga, membekali peserta didik dengan
menyadari nilai-nilai sosial dan kemanusiaan serta sikap berkomitmen. Keempat,
membekali peserta didik dengan berbagai ilmu serta keahlian yang membuat
peserta didik mampu berkomunikasi dengan sesama warga masyarakat dengan
baik. Kelima, membekali peserta didik dengan menyadari pentingnya lingkungan
hidup yang menjadi tempat berjalan kehidupan yang tidak terpisahkan dengan
keterampilan yang disertai dengan sikap mental yang positif. Keenam, membekali
peserta didik dengan kemampuan pengetahuan dan keilmuan IPS yang harus
dikembangkan dengan perkembangan kehidupan, masyarakat, ilmu dan teknologi
(Sapriya & Nurdin, 2006; Subiyakto & ABBAS, 2020; Sukmadinata, 2010).
Komponen Materi Pada Kurikulum IPS SD
Materi dalam kurikulum merupakan suatu hal yang disampaikan kepada peserta
didik dalam kegiatan belajar mengajar untuk mencapai tujuan pembelajaran. Isi
kurikulum mencakup berbagai jenis dan program dari bidang studi yang
diajarkan. Materi berisikan hasil observasi, data, fakta-fakta, penginderaan,
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pemecahan masalah yang berdasarkan dari pemikiran dan pengalaman yang
disusun pada bentuk gagasan, generalisasi, pemecahan masalah, konsep, dan
prinsip (Nasution & Lubis, 2018) (Rodiyana & Puspitasari, 2020).
Materi pada mata pelajaran IPS yang dapat diajarkan kepada peserta
didik, tidak hanya bersumber dari kehidupan sehari-hari tetapi juga dapat berasal
dari buku-buku novel, buku-buku cerita, koran, jurnal, majalah, makalah yang
dapat dibaca oleh peserta didik sebagai sumber materi pembelajaran IPS yang
berguna dalam membina kepribadian peserta didik. Mata pelajaran IPS di SD
terdiri dari berbagai disiplin ilmu, yaitu geografi, sosiologi, ekonomi, dan sejarah.
Pada kurikulum 2013 materi pembelajaran IPS memiliki perbedaan yang sangat
jauh dari kurikulum sebelumnya. Pada kurikulum 2013 IPS tidak menjadi suatu
mata pelajaran. Bukan berarti pembelajaran IPS di SD dihilangkan, akan tetapi
justru pembelajaran IPS di SD terintegrasi dengan mata pelajaran yang lain
seperti Pendidikan Pancasila, Bahasa Indonesia, Pendidikan Kewarganegaraan
yang diajarkan secara terpadu sesuai dengan tema yang dibahas (Nuryadi &
Setiana, 2020; Wahidah et al., 2021) .
Komponen Strategi Pembelajaran Pada Kurikulum IPS SD
Pada proses pengkajian kurikulum terdapat komponen yang penting yaitu strategi
pembelajaran baik secara makro maupun mikro. Strategi pembelajaran
mencakup prosedur, metode, model, dan teknik yang digunakan dalam
menyajikan bahan atau isi kurikulum. Strategi pembelajaran merupakan suatu
tindakan guru yang realistis dalam pelaksanaan proses pembelajaran. Strategi
juga dapat diistilahkan sebagai suatu taktik yang digunakan guru dalam
melaksanakan kurikulum secara sistematik dan sistemik.
Tercapainya tujuan pembelajaran erat kaitannya dengan kemampuan
dalam memutuskan strategi pembelajaran apa yang digunakan. Sebelum
menentukan strategi pembelajaran yang sesuai dengan standar kompetensi,
guru harus paham dengan tujuan pembelajaran. Dalam pemilihan strategi
pembelajaran terdapat tiga faktor yang harus diperhatikan yaitu, belajar,
lingkungan belajar, dan besar kecilnya kelompok belajar. Terdapat dua
pendekatan penyampaian materi isi kurikulum, pertama pendekatan yang
berpusat pada guru yang mana guru lebih berperan dominan dibandingkan peserta
didik dalam proses pembelajaran. Kedua lebih memusatkan kepada peserta
didik, dimana peserta didik lebih dominan daripada gurunya dalam proses
pembelajaran (Bambang et al., 2017; Siska, 2016).
Pada pemilihan strategi pembelajaran terdapat beberapa kriteria yang
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menjadi landasan dalam pemilihan yaitu, strategi yang diorientasikan terhadap
tugas pembelajaran, memiliki hubungan terhadap materi pembelajaran, teknik
yang digunakan terfokus terhadap tujuan yang hendak dicapai, dan yang terakhir
adalah penggunaan media pembelajaran yang mampu memberikan rangsangan
terhadap indera para peserta didik (Syaharuddin & Mutiani, 2020).
Beberapa strategi pembelajaran IPS yang dapat digunakan secara
individu maupun kelompok yang bertujuan untuk meningkatkan kreativitas
peserta didik yaitu:
1. Strategy Exposition, materi pembelajaran diberikan kepada peserta
didik yang berbentuk sudah jadi sehingga akan dengan mudah peserta
didik untuk menguasai materi tersebut. Misalnya, peserta didik ditugaskan
untuk menyebutkan tanggal lahirnya Presiden pertama Bapak Ir.
Soekarno, maka akan lebih tepat menggunakan strategy exposition
dikarenakan materi yang diberikan merupakan materi yang pasti.
2. Strategy Discovery, peserta didik mencari sendiri materi pembelajaran
yang akan dipelajari dari berbagai sumber dengan berbagai aktivitas
yang dapat dilakukan. Misalnya, peserta didik agar dapat menjelaskan
hal yang melatar belakangi terjadinya perang banjar, untuk mencapai
kemampuan tersebut maka strategy discovery merupakan strategi yang
cocok dikarenakan perlu sebuah usaha bagi peserta didik untuk menyerap
berbagai informasi.
Komponen Evaluasi Pembelajaran Pada Kurikulum IPS SD
Evaluasi bertujuan untuk melakukan penilaian terhadap pencapaian tujuan
pembelajaran dan untuk melakukan penilaian terhadap proses implementasi
kurikulum secara keseluruhan dan termasuk penilaian terhadap kegiatan evaluasi
itu sendiri. Kegiatan tersebut dapat menghasilkan feedback agar dapat
memperbaiki dan menyempurnakan komponen-komponen kurikulum yang
dikembangkan. Hasil evaluasi memiliki fungsi yaitu, sebagai input dalam
menentukan keputusan pada kurikulum dan pendidikan. Hal ini ditujukan kepada
pemegang kebijakan terhadap pendidikan serta petugas pengembang kurikulum
maupun pelaksana kurikulum, yaitu guru dan kepala sekolah.
Konsep evaluasi kurikulum dapat dipandang secara luas, yaitu seluruh
komponen dan kegiatan pendidikan yang mencakup evaluasi. Evaluasi kurikulum
harus mencakup dua dimensi, yaitu dimensi kualitas dan dimensi kuantitas.
Dimensi pertama membahas mengenai tujuan-tujuan yang harus dievaluasi
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dengan penekanan pada proses pencapaian tujuan tersebut, sedangkan untuk
dimensi yang kedua membahas mengenai banyaknya program yang dievaluasi.
Berbagai macam bentuk penilaian semua kompetensi dasar yang digunakan
dalam pelaksanaan evaluasi pada pembelajaran IPS di SD terdapat tiga
kompetensi, yaitu sikap, pengetahuan, dan keterampilan (Mutiani, Sapriya, et
al., 2021) (Rahayu et al., 2021).
Pertama, Kompetensi Sikap. Penilaian sikap bertujuan untuk melakukan
penilaian terhadap peserta didik dalam bersikap pada saat proses pembelajaran.
Karakteristik penilaian sikap memiliki perbedaan dengan komponen yang lain
(pengetahuan dan keterampilan), hal tersebut berkaitan dengan pendekatan
penilaian yang dilakukan harus menyesuaikan dengan objek yang dinilai. Penilaian
sikap memiliki tujuan untuk membina perilaku peserta didik yang disesuaikan
dengan norma-norma yang berlaku sehingga peserta didik memiliki perilaku
yang baik. Pada kompetensi sikap penilaian dapat dilakukan dengan cara
melakukan observasi atau pengamatan, dan teknik lain yang relevan sehingga
pelaporannya menjadi tanggung jawab guru. Komponen sikap meliputi sikap
spiritual dan sikap sosial dan emosional. Sikap adalah dimensi IPS yang penting
karena dengan sebuah tindakan dapat menjadikan peserta didik aktif dalam
belajar dan berperilaku secara konkret dan praktis. Peserta didik dapat belajar
dari apa yang diketahuinya dan memikirkan tentang isu-isu sosial yang ada di
masyarakat untuk dapat dipecahkan, sehingga akan memberika kejelasan kepada
peserta didik untuk melakukan bagaimana caranya memecahkan masalahmasalah tersebut, dan membuat peserta didik menjadi warga negara yang efektif
di masyarakat.
Dimensi sikap dapat diajarkan kepada peserta didik pada semua jenjang
kelas kurikulum IPS. Dimensi sikap dalam pembelajaran IPS meliputi tiga model
aktivitas sebagai berikut:
1. Percontohan kegiatan dalam memecahkan masalah di kelas, seperti
cara bernegosiasi dan bekerjasama. Misalnya, peserta didik di kelas 1
SD memberikan pendapat kepada gurunya tentang pasar tradisional
mana saja yang sudah didatanginya, dan memberikan pilihan kepada
peserta didik pasar tradisional mana yang paling bagus, bersih, dan murah
dengan sudut pandang dari peserta didik tersebut.
2. Berkomunikasi dengan anggota masyarakat dapat diciptakan dengan
memberikan tanggung jawab kepada peserta didik untuk melakukan
tugasnya.
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3. Pengambilan keputusan yang dapat dijadikan sebagai kegiatan didalam
kelas, terkhusus kepada peserta didik yang mau diajak berdisukusi dan
memecahkan sebuah masalah.
Kedua, Kompetensi Pengetahuan. Pada pembelajaran IPS penilaian kompetensi
pengetahuan (KI-3) biasanya pengaplikasiannya menggunakan bermacammacam bentuk penilaian. Guru harus mampu untuk mencatat setiap materi
pembelajaran IPS yang bertujuan untuk menentukan bentuk penilaian yang
disesuaikan terhadap kompetensi yang dinilai. Melakukan sebuah perencanaan
dalam penyusunan rencana pelaksanaan pembelajaran (RPP) merupakan suatu
awalan dalam tahap proses penilaian. Predikat penilaian yang digunakan terhadap
penilaian KI-3, yaitu A (Sangat Baik), B (Baik), C (Cukup), D (Kurang), serta
deskripsi. Ada berbagai macam bentuk penilaian yang digunakan, yaitu tes tertulis,
tes lisan, dan penugasan.
Setiap orang memiliki wawasan tentang pengetahuan sosial yang
berbeda-beda. Secara konseptual, pengetahuan hendaknya mencakup fakta,
konsep, dan generalisasi yang dipahami oleh peserta didik. Fakta merupakan
data yang terperinci tentang sebuah peristiwa, objek, orang, dan semua hal-hal
yang terjadi. Kaitannya dengan pembelajaran IPS peserta didik diharapkan
mampu mengenal berbagai jenis fakta khususnya yang terkait dengan
kehidupannya. Beberapa fakta yang dapat diajarkan kepada peserta didik kelas
1 misalnya, ada dua orang temannya di kelas tidak hadir, atau kakak kelasnya
sedang berolahraga di lapangan. Fakta yang diberikan kepada peserta didik
diharapkan dapat disesuaikan dengan usia dan tingkat kemampuan berpikirnya.
Misalnya, untuk peserta didik di tingkat SD fakta yang diberikan bisa berupa
sebuah kejadian (peristiwa), objek, dan hal-hal yang bersifat konkret (Hidayah,
2015; Mifroh, 2020; Mutiani, Sapriya, et al., 2021).
Ketiga, Kompetensi Keterampilan. Pada pembelajaran IPS penilaian
kompetensi keterampilan (KI-4) pengaplikasiannya dilakukan dengan cara
kompetensi yang diidentifikasi dengan tujuan agar dapat menentukan penilaian
yang tepat. Penelitian KI-4 memiliki tujuan yaitu, untuk mengukur sejauh mana
peserta didik telah menguasai dan mengetahui pengetahuan yang telah didapat
selama proses pembelajaran yang dapat digunakan oleh peserta dalam
menyelesaikan permasalahan dalam kehidupan sehari-hari. Penilaian KI-4
menggunakan predikat yang sama dengan penilaian-penilaian kompetensi yang
lain. Berbagai macam bentuk penelitian yang dapat digunakan dalam proses
penilaian KI-4 pada pembelajaran IPS di SD yaitu, penilaian proyek, kinerja,
dan portofolio (Imtinah et al., 2020) (Syaharuddin & Mutiani, 2020). Pendidikan
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IPS sangat memperhatikan dengan dimensi keterampilan disamping pemahaman
dalam dimensi pengetahuan. Terdapat empat keterampilan yang harus dimiliki
oleh peserta didik yaitu keterampilan meneliti, keterampilan berpikir dan
keterampilan sosial.
SIMPULAN
Ilmu Pengetahuan Sosial (IPS) diajarkan dari jenjang Sekolah Dasar.
IPS sebagai mata pelajaran memiliki tujuan untuk menghasilkan warga negara
yang memiliki pengetahuan dan pemahaman tentang masyarakat dan bangsanya
serta memiliki kecakapan dan keterampilan sosial bahkan emosional agar mampu
berkontribusi terhadap pengembangan kehidupan sosial dan budayanya.
Ketercapaian tujuan IPS sebagai mata pelajaran di sekolah dasar tidak lepas
dari peran serta elemen sekolah dalam melaksanakan kurikulum. Kurikulum
merupakan dasar dalam pelaksanaan pembelajaran IPS. Komponen kurikulum
pada mata pelajaran IPS di tingkat sekolah dasar mencakup empat aspek yaitu
tujuan, materi, strategi pembelajaran, komposisi organisasi, dan evaluasi.
Berbagai komponen tersebut menjadi satu kesatuan yang terstruktur dalam
proses pelaksanaannya. Oleh karena itu dalam pelaksanaan, setiap elemen di
sekolah dasar harus memahami berbagai elemen tersebut, agar dalam
pelaksanaan pembelajaran tidak lepas dari pedoman kurikulum.
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16. The Role of the Principal in Increasing Teacher
Performance Through Periodic Academic Supervision
Muhammad Saleh, Mutiani

ABSTRACT
This research aims to describe the ideal role of the principal in
carrying out academic supervision. A qualitative approach with a
descriptive method is used in the research. Observations were made at
SMP Negeri 1 Tamiang Layang, structured interviews with 12 teachers,
and researchers carried out the collection of documentation. The data
analysis technique used is the Miles and Huberman interactive model.
Researchers used the triangulation technique to obtain redundant data.
The results of the study describe the principal’s academic supervision
carried out in three main activities, namely; 1) planning stage; 2)
implementation stages that refer to academic Supervision Development
Module in the Implementation of the 2013 Curriculum of the Ministry of
Education and Culture in 2018; and 3) follow-up stages as a form of
input for improving teacher performance in providing learning. These
three activities are a series of systematic activities that cannot be
separated from each other. The role of the principal is emphasized in the
pattern of coaching. It is because teachers are considered partners who
can be invited to exchange ideas about various problems at school.
INTRODUCTION
Education has a significant role in building human resources. An
education system is needed to produce whole people, namely, one that views
quality as its primary goal (Mutiani et al., 2020; Nasution, 2016). Because
education takes place in a school environment, the role of leadership is
significant. As the primary power holder in the school, the principal needs to
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understand well how the supervisory management and leadership of the principal
because the supervision and leadership of the principal are two things that are
interrelated and strengthen each other (Ideswal et al., 2020).
Rules related to teacher competence are mentioned in Law on Teachers
and Lecturers No. 14 (2005) and Government Regulation No. 19 (2005).
These competencies consist of personality competencies, pedagogic
competencies, professional and social competence (Ajasan et al., 2016;
Mutiani, Supriatna, et al., 2021; Safrudin, 2011). The four competencies ideally
exist in every teacher. Thus, teachers are required to master these competencies
so that students can easily accept the knowledge given. In addition, teacher
competence is also related to performance and professionalism.
The importance of teacher competence is then used as a reference
for achieving the National Education Standards listed in the Presidential
Regulation of the Republic of Indonesia Number 32 of 2013. Serious attention
by the parties to efforts to fulfil and realize all these standards will determine
the quality of education (Mutiani, Sapriya, et al., 2021). One effective way to
improve the quality of education is by harmonizing the roles of principals and
teachers. This is because the principal and teacher are the centre subjects of
(Svinhufvud & Vehviläinen, 2013; Vehviläinen, 2009). This evaluation is then
known as supervision. One supervision technique is academic supervision
(Rahabav, 2016; Suhayati, 2013).
The academic supervision function is an improvement effort as a
continuous process and is carried out continuously. Academic supervision upholds
the practice of continuous quality improvement as a fundamental principle and
integrated management. The role of the principal’s academic supervision and
the professionalism of teachers in schools is enormous. Referring to the research
conducted by Mackinnon (2004), academic supervision can increase the
relationship of trust between principals and teachers. The impact of the trust
relationship helps provide effective communication so that learning for participants
is more conducive (Mackinnon, 2004).
Academic supervision is the basis or foundation of professional
supervision activities (Ajasan et al., 2016; Suhayati, 2013). The focus of the
study is the assistance system carried out by school principals to improve the
professional abilities of teachers (Nordentoft et al., 2013). Thus, the teacher
can handle the main task of teaching students. This research aims to describe
the ideal role of the principal in carrying out academic supervision. In addition,
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however, they can create a set of programs and procedures for schools to
improve and improve the quality of learning.
Research on the importance of academic supervision has been loved
as a reference in the evaluation of learning. However, in this study, it was
stated that the principal has a central role in the succession of academic
supervision. Thus, ideally, research is used as input for the ideal role of the
principal. The principal not only functions as a leader but also acts as a provider
of input to the renewal of learning initiated by the teacher. The connection
between the principal and the teacher is expected to underlie effective learning
in schools.
METHODS
In describing the research, a qualitative approach with descriptive
methods is used. A qualitative approach is a structured procedure (Creswell,
2010; Elliott & Timulak, 2005). Descriptive data is described in the form of
spoken and written words based on the observed behaviour. What is inherent
in the qualitative approach is the natural setting (Hamilton & Finley, 2019).
Therefore, the researchers observed how the role of the principal in conducting
academic supervision. Researchers look for direct sources based on three
stages of data collection, namely; 1) Observations at SMP Negeri 1 Tamiang
Layang; 2) Interviews with 12 teachers; 3) Documentation related to research.
The qualitative approach recognizes the object of research as it is, not
manipulated, based on the flexibility of the research problem (Hennink et al.,
2020; Lambert & Lambert, 2012). It means that the object is relatively
unchanged. The analysis technique uses an interactive model from Miles and
Huberman. Data reduction is dominated by interview data (Denzin & Lincoln,
2002). It is because the results of interviews were found out of the research
context. Displays data in the form of narrative text. They improved the validity
of research data by conducting member checks, extending observations in
February 2020, and triangulating data. The collected data is then compared
with the research focus (Creswell, 2010; Park & Park, 2016). In general, the
research data describe that the principal’s role in improving teacher
performance through academic supervision emphasises mentoring. Aspects
of mentoring for teachers develop their ability to manage the learning process
to achieve learning objectives.
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FINDINGS AND DISCUSSION
The scope of the principal’s duties can be classified into two central
aspects: work in school administration and work related to educational
professional development. According to the perception of many teachers, the
success of the principal’s leadership is mainly based on his ability to lead
(Hadis & Nurhayati, 2010). The key to the smooth work of the principal lies
instability and emotion, as well as self-confidence. It is a psychological basis
for treating their staff fairly, providing exemplary behaviour, behaviour and carrying
out their duties. In this context, school principals must display their ability to
foster cooperation with all personnel in an open working climate that is a
partnership and increases active participation from the parents.
The principal, as a communicator, has the task of being an intermediary
to continue instructions to teachers. It means that the principal as personal aspirations
of the school to the agency to the teachers and channelling the aspirations of
school personnel to vertical agencies and the community (Makawimbang, 2011).
Communication patterns from schools are generally familialby taking advantage
of their free time. The flow of information delivery occurs in two directions, namely
top-down and bottom-up communication (Ancok, 2012; Barinto, 2012). In
education, what is meant by quality has an understanding following the meaning
contained in the learning cycle. In short, it can be mentioned several critical words
of understanding quality, namely: according to standards, development needs, and
the global environment (Behlol et al., 2011).
One of the embodiments of education management is the implementation
of academic supervision. Academic supervision is a series of activities to help
teachers develop their learning ability to achieve learning objectives
(Makawimbang, 2011; Suhayati, 2013). Academic supervision is inseparable
from teacher performance assessment in managing learning. The practical
reflection of teacher performance assessment in academic supervision is to see
the actual conditions of teacher performance to answer questions, for example,
what is happening in the classroom? What are the teachers and students doing
in the classroom? In the classroom, is that meaningful for teachers andstudents?
What has the teacher done in achieving academic goals? What are the advantages
and disadvantages of teachers and how to develop them?. Based on the answers
to the questions, information was obtained about the teacher’s ability to learn.
Academic supervision is not limited to a series of activities. However,
academic supervision is information input to make the next academic supervision
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program (Alam et al., 2021; Pahlawanti et al., 2020). Therefore, academic
supervision is not only carried out once during an academic year. However, it
must be carried out periodically and planned. Factually, it cannot be denied
that the obstacle to supervision in the educational environment is the effort to
change autocratic and corrective behaviour into constructive and creative
behaviour. The attitude of openness and prioritizing positive human relations
from a supervisor (principal) arouses the desire and sincerity of teachers to
improve or develop their professionalism following the demands of their duties
(Saihu, 2020). This is where the role of the school is needed. Based on the
research results, the role of the principal in conducting academic supervision
at SMP Negeri 1 Tamiang Layang includes three dimensions, namely, plan
academic supervision work programs, implementation of academic supervision,
and follow-up academic supervision. Based on the results of interviews with
the Principal of SMP Negeri 1 Tamiang Layang Mr SDN, that;
“In realizing the school’s mission, namely improving students,
teachers, and education staff, one of them is needed integrating and
quality teacher development. This guidance is expected to be able to
provide stabilization for teachers to develop quality learning tools. It is
essential as a leader to listen and pay attention to learning problems in
the classroom. This due to the different characteristics of students and
the challenges of increasing student competency achievements”.
The principal believes that quality achievement is strongly influenced
by an integrated coaching pattern based on the interview results above. Thus,
at the planning stage of academic supervision, a decision is drawn in the form
of a problem-solving step or the implementation of a directed work. Of course,
his takes into account the achievement of the objectives of the activity.
Therefore, he is planning for academic supervision as a program of activities
or plans to be carried out in carrying out academic supervision activities involves
two main aspects that must be included in planning for academic supervision,
namely scheduling when supervision is carried out and targets to be achieved.
Principals pay attention to three aspects in planning supervision,
namely; 1) Planning must be comprehensive, meaning that it must be
comprehensive and cover various aspects of supervision. All stages to be
achieved in supervision must be an inseparable unit; 2) Planning must be
cooperative, meaning that planning must involve many people related to
supervision because a supervisor will need the help of others in carrying out
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his supervision, and 3) Planning must be flexible, meaning that the plans made
should not be rigid but open space for dialogue. It accommodates changes
that occur on the ground without having to obscure the plan itself.
In carrying out academic supervision, a principal must carry it out
according to the correct stages to make it easier for the principal and the
supervised teacher. Academic supervision carried out by the principal monitors
four activities, namely: 1) Supervision of Learning Devices based on the
Academic Supervision Development Module in the Implementation of the
2013 Curriculum of the Ministry of Education and Culture in 2018, there are
12 components of learning tools that are the object of supervision (Education
Calendar, Annual Program, Semester Program, Syllabus, RPP, Lesson Schedule,
Daily Agenda, KKM Documents, Attendance List, Grade List, Teacher
Manual, and Textbook); 2) Implement RPP Monitoring Supervision which
refers to learning management as minister of Education and Culture No. 22 of
2016 concerning Process Standards; 3) Implementing Supervision of the
Learning Process which is divided into pre-learning, learning, and post-learning;
and 4) Implementing Supervision of Learning Outcome Assessment that the
teacher has implemented is a series of stages of implementing the principal’s
academic supervision. Therefore, this activity must obtain data related to teacher
competence in carrying out assessments of learning outcomes. Based on the
results of an interview with a teacher, Mrs RLW, it was stated that:
“The Principal provides a dialogue room for each teacher if things
are not pleasing during the academic supervision. It is because a series
of academic supervision activities are pretty time-consuming. In addition,
to provide harmony and comfort so that teachers do not feel pressured
during the implementation of academic supervision”.
The next stage is the follow-up to academic supervision. Follow-up
academic supervision is the final stage that the principal must carry out.
Compared to the planning and implementation stages, this stage is quite a
concern for the principal. It happens because of the high workload of the
principal, namely in terms of the principal’s managerial and administration, so
that the principal only focuses on planning work programs and implementing
academic supervision. In addition, the lack of understanding of the importance
of academic supervision carried out by school principals resulted in less intense
follow-up supervision programs, even though teachers needed the results of
follow-up academic supervision to improve their teaching performance.

174

The Role of the Principal in Increasing Teacher Performance
Through Periodic Academic Supervision

The supervision system in schools, in general, is running effectively,
especially concerning teacher professional development efforts. However, the
implementation of new supervision is limited to the physical aspect and formal
administration and has not paid attention to the supervision of learning
implementation (Rahmatullah et al., 2019). However, even though the principal’s
academic supervisor role is not carried out effectively, the principal shows a
deep concern for teaching and education problems. The principal always
provides time and opportunities for dialogue and helps teachers understand and
solve problems education they face (Nwaokugha & Danladi, 2016).
Through academic supervision carried out by the principal, teacher
development must focus on what is already his responsibility as a teacher at
SMP Negeri 1 Tamiang Layang. Teachers should be considered partners who
can be invited to exchange ideas about various educational problems inschools.
This kind of coaching pattern can bridge better interpersonal relationships between
the two. Supervision results need to be followed up to have a tangible impact
on improving teacher performance (Behlol et al., 2011). This real impact is
expected to be felt by the community and stakeholders. The follow-up is in the
form of reinforcement and awards given to teachers who have met the standards,
It happens because of the teacher’s lack of interest in improving
performance. With the communication and function of the principal as a supervisor,
it is hoped that the teacher will not focus on learning and administration activities in
the classroom. Through academic supervision, teachers are expected to understand
that professionalismis also related to performance productivity. The results of teacher
competency development and improvement can be bridged with the results of
input (follow-up) activities of academic supervision. The principal can stimulate
teachers to participate in scientific activities such as workshops, seminars, followup training, and further education. Thus, teachers are expected to improve their
level of professionalism with productivity as a teacher.
CONCLUSION
Academic supervision is the basis or foundation of professional
supervision activities, which is the study of the assistance system carried out
by school principals to improve the professional abilities of teachers. The
importance of the role and function of teachers in the world of education, the
principal, has a vital role in managing school management and improving
teacher performance. The establishment of regular and planned academic
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supervision provides input on the shortcomings faced at the managerial level
and education implementation. Thus, in carrying out academic supervision,
school principals are required to carry out three main activities, namely; 1)
planning stages that emphasize the principles of comprehensive, cooperative,
and flexible; 2) implementation stages that refer to Academic Supervision
Development Module in the Implementation of the 2013 Curriculum of the
Ministry of Education and Culture in 2018; and 3) follow-up stages as a form
of input for improving teacher performance in providing learning.
These three activities are a series of systematic activities that cannot be
separated from each other. The pattern of coaching the Principal at SMP Negeri
1 Tamiang Layang towards teachers can be said to be good. This is because
teachers are considered partners who can be invited to exchange ideas about
various educational problems in schools. This kind of coaching pattern can
bridge better interpersonal relationships between the two. As explained in the
result and discussion, the connection relationship between the principal and
teachers is the basis for learning. This is obtained based on the results of academic
supervision carried out. However, this study has limitations where the scope of
the research is only in one school. The problems of inter-school learning practices
are undoubtedly diverse. Thus, further research is needed to provide
generalizations about the role of the principal in academic supervision.
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Medium Enterprises (UMKM) in Kampung Purun
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ABSTRACT
Micro, Small, and Medium Enterprises (UMKM) have an essential
role in a country’s economy, including Indonesia. One of the UMKM in South
Kalimantan that still survives is the purun craft UMKM in Purun Village. In
order for UMKM to continue to survive and thrive, a strategy for business
development is needed. This research was conducted to provide an overview
of the development strategy of micro, small, and medium enterprises in the
village of purun. The approach used is qualitative. They are collecting data
through in-depth interviews, observation, and documentation. Data analysis
went through the stages of reduction, presentation, and conclusion drawing
and verification. The results show that the business development strategies
carried out by the craftsmen include 1) Improving the quality of human
resources and production, 2) making nameplates, 3) marketing through local,
national and international exhibitions 4) utilizing technology to do online
marketing to expand the market 5) establishing cooperation.
Keywords: Development strategy, Purun Village, and Purun crafts UMKM.
PRELIMINARY
Law of the Republic of Indonesia No. 20 of 2008 concerning UMKM
Article 1 of the Act states that micro-enterprises are productive businesses
owned by individuals and/or individual business entities that have the criteria
for micro-enterprises as regulated in the Act. Thus, micro-enterprises are
independent, productive economic businesses that are run by individuals or
business entities that are not subsidiaries or branches of companies that are
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owned, controlled, or become part of either directly or indirectly, of microenterprises, small- scale businesses, or large businesses that meet microenterprise criteria as referred to in the Act. As stated in Article 6, UMKM
are the net worth or asset value excluding land and buildings for business
premises or annual sales proceeds (Government of the Republic of Indonesia,
2008; Hasanah et al., 2021).
UMKM have an essential role in the economy of a country, including
Indonesia. Indonesia is a developing country that should make UMKM as a
means in the economic aspect to have good performance in the form of high
productivity and live in the midst of other big businesses. The role of UMKM
in the economy is marked by their ability to support large businesses such as
providers of raw materials or raw materials (Subiyakto & Mutiani, 2019;
Mutiani, 2020; Hasanah et al., 2021).
Indonesia has experienced a crisis in the economy, causing a decline
in the national economy. Many large businesses in various sectors stagnated
until they stopped operating in 1998. However, Micro, Small, and Medium
Enterprises (UMKM) could survive and support the Indonesian economy
during the monetary crisis. UMKM are one of the fields that develop
consistently in the national economy. UMKM become providers of productive
employment. UMKM are also labor-intensive businesses that do not require
specific requirements such as education or expertise. UMKM use relatively
small capital and use simple technology. Until now, UMKM still have an essential
role in the Indonesian economy both in terms of the number of businesses,
employment opportunities, and national economic growth, which is calculated
based on the gross domestic product (Ananda & Susilowati, 2017; Amelia et
al., 2021; Putro et al., 2021; Rahmah et al., 2021).
There are many micro, small and medium enterprises (UMKM) in
South Kalimantan, such as selling Banjar wadai (cakes); business of
processing tomatoes into various forms of food such as candy, juice, jam and
others; furthermore there is also a business of making herbal plants into herbal
medicine which is sold to the broader community to other businesses; In
addition, from the city of Banjarbaru or Banjarmasin, there has also been an
increase in the economy from the government with themes in the villages
that are their characteristics, such as the purun village in Banjarbaru, the
ketupat village in Banjarmasin and others; or also supported by tourism-based
economic activities such as Floating Market tours in Siring Tendean
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Banjarmasin, Kuin Floating Market or Lok Baintan Floating Market (Abbas
& Jumriani; 2020; Arisanty et al., 2020; Abbas et al., 2020; Delima et al.,
2020; Hapijah et al., 2020; Fitriyani et al., 2021; Fatimah et al., 2021; Nazmi
et al., 2021; Abbas et al.,; 2021; Syaharuddin et al., 2021; Arisanty et al.,
2021; Subiyakto et al., 2021).
One of the UMKM in South Kalimantan is the purun purun craft
business, both purun craftsmen in the Barito River area, Barito Kuala Regency,
purun craftsmen from Amuntai, North Hulu Sungai Regency or in Purun Village
located in Cempaka District, Banjarbaru City. So this research will focus on
purun craftsmen in Banjarbaru City (Mutiani et al., 2021; Lestari et al., 2019;
Lestari et al., 2021). Considering the importance of the role of UMKM in the
economy in Indonesia, this study aims to find out how the strategy for
developing micro, small and medium enterprises in purun crafts in Purun
Village. Therefore, the purpose of this article is to describe how the strategies
carried out in developing UMKM are expected to maintain the existence of
UMKM in Indonesia, primarily focusing on Purun Village, Cempaka District
Banjarbaru City.
METHOD
This study uses a qualitative approach. First, qualitative research was
chosen to understand the economic conditions of purun crafts UMKM in
Purun Village to describe in detail and depth the actual conditions of Purun
Village in the field. Then it is constructed in a theme to be better understood
and more meaningful (Sugiyono, 2018). The source of data comes from
informants, namely weavers. The data collection technique was through direct
observation in July 2021, interviews with craftsmen in Purun Village, and
documentation from other sources relevant to the research.
The data analysis used in this study is the interactive model of Miles
and Huberman, consisting of 3 steps of analysis, including data reduction,
data presentation, and data verification (Nugrahani, 2014). First, data is reduced
by copying the interviews’ results from the recorded form into written form,
then reduced according to the required data about the development strategy
of UMKM in Purun Village. Next, the data presentation stage is carried out
with narrative texts and the MSME development strategy descriptions. Finally,
the next stage is concluding (verification) to answer the problem regarding
the MSME development strategy in Purun Village.
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RESULTS AND DISCUSSION
In Purun Village, there are UMKM engaged in the creative economy
industry, namely purun purun handicrafts. The purun obtained comes from
the purun plant that grows in Purun Village, namely in ex-mining excavations.
There are 4 groups of craftsmen in Purun Village, namely Galoeh Cempaka,
Al-Firdaus, Galoeh Banjar, Pelangi Firdaus. Therefore, craft UMKM in Purun
Village have an essential role in the country’s economy (Lestari et al., 2020;
Lestari et al., 2021; Mutiani, 2020).
Micro, Small, and Medium Enterprises (UMKM) are informal in which
management is generally carried out. The UMKM businesses are managed
individually or in groups. The Purun handicraft business in Purun Village
uses surrounding resources with workers in the surrounding environment such
as family, neighbors, and close relatives. One of the problems of UMKM is
human resources related to the ability and expertise of the business actors
themselves, or their productivity is still low, so a strategy is needed for business
continuity. The strategies carried out by UMKM handicrafts in Purun Village
include:
1) Improving the quality of human resources and production
Business continuity is determined by the quality of human resources
and products produced. The strategy carried out by purun craftsmen to improve
human resources, and product quality is by participating in training held by the
government to manage UMKM. By participating in the training, the
craftsman’s ability is increasing in increasing productivity and improving
product quality. In addition, the purun products produced are strived to be
neater and more varied, namely by diversifying products. Previously, purun
products made only baskets and mats; now, they are more diverse, such as
bags, drink holders, placemats, multipurpose boxes, and more purun patterns.
This is done to increase customer interest.
Management in human resources is a set of methods ranging from
planning, organizing, coordinating, implementing, and supervising the
development, procurement, maintenance, remuneration, and separating the
workforce to achieve goals in an organization (Sadeli, 2019). In addition,
human resource management is a way to manage and utilize existing
resources in individuals. Human resource management is developed in work
to achieve group goals and individual development (Mulyana, 2020;
Qustolani, 2017).
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2) Installing a group name sign
Development is inseparable from the economic system in Indonesia.
Developments in a business are influenced by marketing. Every business
actor has their way of running their business. Likewise, for the Purun
Craftsmen, each crafter has their way of doing marketing. Some craftsmen
market their handicrafts only at the place of business, namely by waiting
for customers to come, others by marketing outside the place of business.
The way of marketing the craftsmen in their place of business is by making
a signpost so that the place of business is more visible, then by forming a
group where each group has a gallery to display every product made by its
members (Haudi et al., 2021).

3) Participate in local, national, and international exhibitions
They introduced products and places of business the way craftsmen
do by participating in local, national, and international exhibitions. The
exhibition that was followed was inseparable from the government’s support
to promote UMKM in Kampong Purun. Promotional strategies are essential
in marketing, not only for producers but also for consumers. Thus, the
promotion strategy has developed into communicating goods or services
(Gurmilang, 2015).
The method and the ability to convey information about goods and
services to consumers affect the success of a marketing objective, namely
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to form the image of a company brand (Ayuni, 2019). Goods or services
produced by a company will not be able to find its customers, so development
is needed that plays a vital role in the sustainability of a business to continue
to grow and develop (Kurniawati et al., 2019). Therefore, marketing must
convey information in the form of a clear and directed picture of what is
given by a company or business actor (Susanti et al., 2018).
4) Marketing via online
Marketing by purun craftsmen can be done directly to consumers
and distribute goods without having to have an intermediary in marketing. Direct
marketing is through online marketing. Based on an interview with
Maimunah (45 years old) stated “Sales are often done online such as
WhatsApps, Facebook and also Instagram, and if shopee doesn’t know yet,
it’s because my sister is working on social media. For sales this month, there
are orders for 700 types of mini bags with color motifs in great demand; for
original color motifs, there are also many enthusiasts because the buyer
will add creations in the form of beads and various motifs of sasirangan
fabric. Orders are also sent to other provinces such as Palangkaraya,
Semarang and ordered because I saw a post on Instagram. This group of
craftsmen also often participates in exhibitions invited by the local
government” (interview, 11 July 2021). With the development of increasingly
sophisticated technology, marketing has become more accessible. Through
promotion technology, the craftsmen are carried out online by using social
media. Business actors can distribute product offers to consumers individually
or in groups, often called co-clients (Islami & Nahartyo, 2019).
Through online marketing, the market that purun craftsmen can reach
is getting wider, both within the region and outside the region. Through online
media, marketing is getting more outward so that it can increase purun sales
volume. In addition, online media is also straightforward to use at a relatively
low cost because it can be done directly by craftsmen without intermediaries.
Sales volume will increase with an excellent promotional strategy. Consumers
will become more familiar with the product until they buy a product from a
good promotion (Roring et al., 2015; Irawan, 2019).
Since the advent of the internet until now, its users have continued to
grow. Internet users are increasing in various sectors, one of which is the
economic sector. The internet used as a business medium is increasing in the
information age, including the purun craftsmen whose orders are increasing
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every year; this makes the people in Purun Village more and more engaged
in becoming craftsmen from what they used to be farmers and odd jobs. This
can also be seen from the group of craftsmen who initially only had 1 group;
now, it has grown to 4 groups. Promotion through the internet has made
Kampung Purun increasingly known not only for customers buying its products
but also for many academics who do research.
Activities in conveying information in this context are promotions
known as promotion mix, which include means of advertising, sales promotion,
personal selling, and publicity (Kotler et al., 2018). In determining the
promotional advice used, it must be coordinated effectively and carefully to the
target, namely consumers, both old customers, and new customers, considering
the strengths of business actors or competitors. Promotion is significant because
this element is part of an effort to introduce a product, laying a persuasive
foundation, so prospective buyers decide to buy without hesitation.
5) Establish cooperation to expand the marketing network
Another strategy used by craftsmen is to collaborate. Based on an
interview with Masliani (43 years old), marketing is done using social media
and has a collaboration with PLN for purun craftsmen to develop their business
(interview 11 July 2021). Humans are social creatures who need the help of
others; therefore, cooperation is needed.
The objectives of the cooperation carried out in business, among others:
1.The partnership aims to optimize operations by focusing on core
competencies and activities. Competencies and activities that are not
included in the core business are given to partners. This kind of
partnership is called outsourcing or outsourcing.
2. Partnerships aim to acquire non-owned resources such as consumer
databases, technology, strong brands.
3. Partnerships aim to gain knowledge organizationally. Organizations
in business need knowledge in carrying out their operations, but partners
own that knowledge. This form of partnership is called a joint operation.
4. Partnerships aim to acquire markets, either to open new markets or
to develop existing ones. This form of partnership is like a joint venture.
Significantly for partnerships to develop markets, partner organizations
work together, but they still compete in sales (PPM, 2012; Umar et
al., 2018).
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In cooperation, there will be mutually beneficial agreements. However,
businesses that are built require the role of other people to continue to grow.
There is no successful entrepreneur who does it himself without the
involvement of others. Therefore, the key to successful cooperation is to
facilitate the development of the purun business, namely to expand the network
(Mutiani, 2020; Hasanah et al., 2021).
IVCONCLUSION
The role of UMKM in the economy is marked by their ability to
support large businesses such as suppliers of raw materials or raw materials.
One of the UMKM that still survive in South Kalimantan is the purun handicraft
UMKM in Purun Village. Their production raw materials are obtained from
the purun plant that grows in the surrounding environment. Purun craft UMKM
have 4 business groups, namely Galoeh Cempaka, Al-firdaus, Galoeh Banjar,
Pelangi Firdaus. The strategy in developing a purun business is necessary to
continue maintaining the business’s existence so that it is better known by the
wider community and can increase sales volume. The business development
strategies carried out by craftsmen include 1) Improving the quality of human
resources and production, 2) making name signs, 3) conducting marketing
through local, national and international exhibitions, 4) utilizing technology to
conduct online marketing to expand the market 5) establishing cooperation.
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18. The Social Capital of Banjar Community in
The Implementation of Religious Rituals:
A Literature Study
Syaharuddin, Muhammad Rezky Noor Handy, Mutiani,
Ersis Warmansyah Abbas, Bambang Subiyakto.

ABSTRACT
The development of society from time to time produces various
forms of culture and also activities that are often carried out, including
religious activities or rituals that the Banjar people often carry out; the
purpose of writing this article is to find out how social capital is in the
Banjar community in every implementation of various activities of religious
rituals—using a literature study as the design of this research with the
steps taken including collecting library data, reading, taking notes, and
compar ing various literature which is then pr ocessed to pr oduce
conclusions to produce the proper discussion. The results of this study
indicate that from various kinds of activities or religious ritual activities
that are often carried out by the Banjar community, such as bahaul,
batahlil, baayun maulid, bahandil, and others, it shows that bonding
social capital is established from various relationships such as family
relationships, relatives and friends, and its surroundings become one of the
forms and strengths of social capital for the people of Banjar which still
survives to this day.
Keywords: Social Capital, Banjarese, and Religion Rituals.
PRELIMINARY
The development of a complex society in the current era of
globalization is a form of the formation of characters in society with various
activities in it. In addition, the social aspect of the community itself is one
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of the formations of how social capital can be built-in community groups in
Indonesia, including other regions in the world, so that from various goals
in the community itself with the power of social capital to can work
together to achieve targets simultaneously in their groups both from an
economic or sociological point of view (Wahyudi, 2017; Rahmini et al.,
2019).
Berns (2004) quotes that social capital is not defined by the
material but is the social capital contained in a person. Social capital
emphasizes group potential and patter ns of relationships between
individuals within a group and between groups. The social capital of a
group determines the survival and functioning of a community group. In
addition, social capital is also the ability of the community to work together
to achieve common goals in various groups (Mutiani and Nugraha, 2019;
Mutiani & Subiyakto, 2019; Mutiani et al., 2019). Furthermore, Lawang
(2005) added that there are functions of social capital such as productive
functions and social functions, while Field (2010) explains social capital
itself as part of social life, networks, norms, and beliefs that encourage
participants to act together more effectively to achieve common goals,
seeing that the core of social capital is the existence of social networks.
The network has value, and in the network, there are social contacts that
affect the productivity of individuals and groups to foster relationships
between individuals or between groups (Renrawin, 2011).
It is interesting to discuss how the Banjar people who live in the
province of South Kalimantan today have a social life of a pluralistic society
by maintaining their current cultures in the development of the era of
globalization and the development of very rapid communication. There
are so many forms of activity or religious ritual activities carried out by the
Banjar community, including Bahaul, Bahandil, Baayun Maulid, and
others so that from the implementation of this activity there is usually
social contact that occurs in the Banjar community, see how the influence
of social capital on the Banjar community in South Kalimantan
(Sahriansyah, 2015; Haryanto, 2018; Handy et al., 2020). This article aims
to find out how social capital is in the Banjar community in every
implementation of these various religious ritual activities by using a
literature study.
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METHOD
This research uses library research, known as library research,
concerning theories from experts about a problem aims to examine texts, books,
and publications on local culture sourced from relevant literature texts that
were raised as problems in this research topic. The data sources used are
relevant data from previous research. The steps taken include collecting library
data, reading, taking notes, comparing literature, and processing it to produce
conclusions. The data used are secondary data originating from textbooks,
journals, scientific articles, and literature reviews containing the concepts studied
in this paper (Zed, 2004; Cresswell & Poth, 2016; Sugiyono, 2016).
This paper uses several literature sources, including research from
Bambang Subiyakto, Nina Permata Sari, and Mutiani in 2020 entitled
Banjar Ethnic Social Capital in Developing Local Wisdom in Wetlands,
next an article written by Bambang Subiyakto, Syaharuddin & Gazali
Rahman in 2017 entitled Nilai-Nilai Gotong Royong Pada Tradisi
Bahaul Dalam Masyarakat Banjar Di Desa Andhika Sebagai Sumber
Pembelajaran IPS, an article from Ersis Warmansyah Abbas, Heru Puji
Winarso and Noor Meilina in 2019 entitled Religious Activities at Sultan
Suriansyah Mosque Banjarmasin and several other sources, both in the
form of books, scientific journal articles to the results of field research
related to the writing of this article. So that it supports the author to analyze
religious activities in the Banjar community and how the social capital is
contained therein (Subiyakto et al., 2017; Abbas et al., 2019; Subiyakto et
al., 2020).
RESULTS AND DISCUSSION
The people of Banjar cooperate in various activities and also carry
out religious rituals based on Islam itself from generation to generation
every year or carried out at a certain period, such as the implementation
of Bahaul, Materialdil Kurban, Bahandil Kamatian, Bahandil, Yasin,
Bayasinan, Baayun Maulid, Batumbang, Batapung Tawar, Manujuh
Bulanan, and other religious rituals. Religious activities in the Banjar
community itself are a form of cooperation that is usually carried out
either directly, planned, or incidentally if the activity is carried out massively
(Handy et al., 2020; Putra & Subiyakto, 2021; Subiyakto et al., 2020a;
Abbas et al., 2019; Putro el., 2020; Tarwilah, 2018).
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The strength of social capital is explained theoretically through
three typologies: social bonding capital, bridging social capital, and linking
social capital (Rahmini et al., 2019; Subiyakto et al., 2020a). Of the three
typologies of social capital, the focus is on the Banjarese. Therefore, in
various religious ritual activities in the Banjar community, the relationship
between individuals in this community is the key to strengthening to
complement each other in every religious ritual activity. So that with the
strength of the social capital of the Banjar people, it develops in various
aspects, both sociologically and economically, which increases the power
(strength) either individually or in the group itself. This mutual trust with
the existence of good ties to family relations, neighbors, religious groups,
or close friends makes bonding social capital in the Banjar community
itself (Wahyudi, 2013; Subiyakto et al., 2020).
The form of collaboration carried out by the Banjar community in
this religious ritual can be seen from the cooperation in the implementation
of the haul KH Muhammad Zaini Abdul Ghani or better known as Guru
Sekumpul in Martapura, every year on 5 Rajab or haul activities carried
out by the people of Andika village, Tapin Regency. to their family. In this
religious ritual activity, the community helps each other in its implementation
in the Andika village community haul itself starting from the preparation
stage (bapupulutan) to implementation activities (pangayuhan,
pangawahan & lalawatan) to become a picture of gotong royong or
traditional cooperation that is carried out and built-in community groups.
This is until the completion of the haul activity, which is where from.
Furthermore, there is the Batahlil activity which is usually carried
out by the Banjar community in carrying out this activity, starting from the
time of preparation for the burial of the dead, inviting the surrounding
community to carry out the reading of Surah Yassin, the reading of Dhikr
(batahlil) to reading the prayers of the souls led by Religious Teachers.
This activity gathers the community to pray for the recently deceased’s
spirits and prepare food or consumption that will be served after the activity.
This batahlil activity is usually carried out frequently, namely maniga hari
(three days), manujuh hari (seven days), manyalawi hari (twenty-five
days), matang puluh or maampat puluh hari (forty days), manyaratus
hari (one hundred days), and every year called Mahaul arwah (Handy et
al., 2020; Mahfuzah et al., 2020; Putra & Subiyakto, 2021).

194

The Social Capital of Banjar Community in The Implementation
of Religious Rituals: A Literature Study

Bahandil which has many types of its own such as Bahandil
Kurban, Bahandil Kamatian and Bahandil Yasin. These three activities
are carried out by raising funds for religious events which are carried out
jointly by the Kuin village community in Banjarmasin, as mentioned, namely
Bahandil Kurban, namely activities (Ayudya and Rahman, 2019; Subiyakto
et al., 2020b; Abbas et al. al., 2019). Baayun Maulid is held every 12
Rabiul Awal at the Al Mukkaromah Mosque, Banua Halat village, Tapin
Regency, and Sultan Suriansyah Mosque Kuin Village, Banjarmasin City.
This activity is especially in the village of Banua Halat (Jamalie, 2014;
Abbas et al., 2019). The community carries out this activity by jointly
preparing the village, which begins with cleaning the home environment,
2014; Arni et al., 2018; Abbas et al., 2019; Rifani; 2021) 2014; Arni et al.,
2018; Abbas et al., 2019; Rifani; 2021)
So it can be seen from the various religious activities or rituals carried
out by the Banjar people themselves how social capital affects how these
community groups depend on each other in each implementation of these
religious activities or rituals that take place with wisdom and until the
completion of these religious activities. make the strength of social capital
in the Banjar community through bonding (stickiness) which appears a lot
so that with the bonding which is usually from relationships between families,
relatives to neighbors, the community itself builds togetherness which is
for togetherness in carrying out religious activities and activities carried
out by the community of Banjar people
CONCLUSION
Society in the order of life is the most effective form that becomes one
of the forces that mutually benefit members, with the power of social capital to
work together to achieve targets simultaneously in their groups, both from an
economic and sociological point of view. One of them is the Banjar community,
the majority of whom live in the South Kalimantan region. Their social capital
influences religious ritual activities such as Bahaul, Batahlil, Bahandil,
Baayun Maulid, and others. These various activities or religious rituals that
they carry out in their daily activities are strongly influenced by their social
capital, the most prominent of which is bonding as the foundation in the social
life of the Banjar community itself.
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19. The Traditional Clothing Industry
of Banjarmasin Sasirangan: A Portrait
of A Local Business Becoming An Industry
Jumriani, Syaharuddin, Ersis Warmansyah Abbas, Mutiani,
Muhammad Rezky Noor Handy.
ABSTRACT
Sasirangan is a traditional fabric typical of the Banjar tribal community
and has now been developed into an industrial product in Banjarmasin.
Sasirangan’s business development shows a significant development and it
becomes very essential to pay attention to how to maintain its business. This
article aims to describe the business operations and distribution patterns in the
Sasirangan clothing industry. The qualitative approach was used in this study
coupled with data collection through interviews, observations, and documentation.
The results showed that Sasirangan fabric products are produced by artisans
who work individually or in groups and marketed by traders. Marketing of
Sasirangan cloth products uses a direct distribution pattern to consumers, and
indirectly uses a merchant intermediary who then resell them to consumers.
The collaboration of Sasirangan artisan and traders can be further enhanced to
develop a convection industry based on local culture. The findings of this study
provide a further description of how local culture-based businesses require
support from the government and other parties to maintain business sustainability.
INTRODUCTION
Culture-based industries compete in the economic field by involving
various elements of business actors. The line of business of the culture-based
industry can be traditional fabric, local food, local drinks, and other aspects of
regional culture. A culture-based industry is an industry that functions as the
mainstay of a region’s economy by developing local culture and increasing
economic growth (Akhir et al., 2018). Industrial products based on local potential
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have long been carried out by various countries, including the Miao people in
China. Chinese local culture has become a source of rural economic development
involving various elements, strategies, and cooperation (Chen et al., 2021). So,
as in Malaysia, for example, the traditional fabric-based industry has made a
significant contribution to the community’s economy. Traditional fabric industry
is the second highest industry in Malaysia, influencing imported commodities
and labor (Ismail et al., 2019; Akhir et al., 2017).
In Indonesia, the highly potential local traditional fabrics has been developed
as an industrial product. Traditional cloth is an art and culture that is found in
numerous regions in Indonesia. This product is created by the skill of human hands
using a loom. This ancestral heritage is an asset that must be preserved and developed
as a feature of the nation’s culture. Traditional fabrics are fabrics associated with
local culture, produced traditionally and for the benefit of certain customs. However,
nowadays, various traditional fabrics have been developed into the community’s
economic activities. The production of traditional fabrics is not only for cultural
purposes but also for industrial purposes with economic value. Batik, a type of traditional
cloth in Indonesia, has now been developed into an industrial product. For example,
Tuban batik cloth which was initially only produced to show social status, group
identity, rituals, and life philosophy, turns into an item created dynamically into various
industrial products in the form of clothing, accessories, and various other creations
(Kristianto et al., 2021; Ciptandi et al., 2018).
The development of traditional fabrics into industrial products has
expanded the dimensions of meaning, principles, and goals of traditional fabric
production (Sunarya, 2018; Sunarya & Anas, 2014). Sasirangan fabric has
been used to create various products such as clothes, bags, shoes, sandals, and
accessories (Jumriani et al., 2019; Prasetiyo et al., 2016).
One of the traditional fabric products in Indonesia that evolves in the
industrial economy is Sasirangan. Sasirangan is a traditional fabric from
Banjarmasin, South Kalimantan Province. This traditional cloth was originally
related to the community’s belief for healing the sick (Redho, 2016). According to
the data from the Department of Industry and Trade of the City of Banjarmasin,
Sasirangan fabric occupies the first rank of industrial commodity, with an average
investment value of 26 million rupiahs and value production of 11,934 million
rupiahs per year. Based on these data, it can be said that in the field of industry,
Sasirangan fabric has the potential to support the industrial activities in the city
of Banjarmasin. This development cannot be separated from the distribution
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pattern carried out by the involved parties. The sustainability of economic activity
focuses not only on production and innovations made to suit consumer needs, but
also on how the products can reach consumers (Krisdayanti et al., 2020; Nabay
et al., 2020; Ñìåð³÷åâñüêèé et al., 2018). Therefore, distribution has an essential
role in economic activity. It is focused on selling products and includes activities
to distribute goods produced according to consumer demand (Philip Kotler; Gary
Armstrong; Yati Sumiharti, 1999; Rachman & Yuningsih, 2010). Distribution
activities are also a means to connect with community needs.
Sasirangan fabric industry is originated in Sasirangan Village. Sasirangan
Village refers to Seberang Mesjid Village, Banjarmasin City because the people
of this village develop Small and Medium Enterprises (SMEs) devoted to the
Sasirangan fabric. In 2019, this village had 13 business units producing Sasirangan
products. To face challenges and market competition, SMEs must be able to
survive by determining patterns and strategies that can support their economic
activities. SMEs that rely on local products must implement various steps to
increase marketing and product sales according to consumer behavior and needs.
The production and distribution process of Sasirangan fabric involves
a number of actors and their derivative industries and requires the support of
other parties to ensure business continuity. This article aims to describe business
operations and distribution patterns in the Sasirangan fabric clothing industry in
Sasirangan Village, Banjarmasin.
RESEARCH METHOD
The research was conducted in Sasirangan Village, which is located at
Seberang Masjid Village, Banjarmasin. This study used a qualitative approach
in which data collection was done by interview and direct observation to
respondents. The interview was carried out openly and interviewees answered
the questions freely. The results of the interview recordings were then written
into a word-for-word transcript. To obtain valid data, the results of interviews
were cross-checked with the other respondents.
In the process, researchers were involved in every stage of the economic
activity of Sasirangan fabric, especially in production and distribution activities.
The stages started from production, packaging, to distribution to the consumers’
hands. Observations were employed at several production sites for Sasirangan
fabrics, ranging from individual businesses to Sasirangan fabric industry, which
was incorporated in one business group. The observations aimed to identify the
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production and distribution pattern. To ensure the validity of the research data,
the results of the interviews were also cross-checked with the results of
observations and documentation, in which the secondary data were obtained
from several literature studies and information relevant to the research.
The data analysis technique followed the pattern of Miles and
Huberman, consisting of data reduction, data presentation, and verification (King
et al., 2018; Sugiyono, 2013). First, the data analysis process was done by
selecting data relevant to the research focus. Then, the data were presented in
a narrative form to get a conclusion from the data obtained. In analyzing the
data until the verification stage, the researcher also continued to test the validity
of the data. Referring to the opinion of Creswell (Creswell & Poth, 2016),
several steps can be taken to obtain the validity of the data. In this study,
researchers used extended observations and triangulation of sources, techniques,
and time to test the validity of the data obtained in research activities
RESULT AND DISCUSSION
Products of Sasirangan
The results of observations showed the conditions of the production
and distribution process, and the activities that shaped the social interaction of
industrial actors in Sasirangan Village. The primary data of research were the
registration documents of industrial business actors in Sasirangan Village obtained
from the Seberang Mosque Village Office, Banjarmasin, Indonesia. The
research interviewed respondents of several owners of Sasirangan fabric
business and the artisans (Table 1).
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Sasirangan was initially a cloth related to the people’s belief about its
usefulness for healing the sick. Sasirangan cloth has various motifs (Table 2).
Each motif has a certain meaning, so Sasirangan is also referred to as the
Pamintan cloth, which means cloth of demand. Thus, Sasirangan cloth was
originally made only to fulfill the requests of people in need.
Sasirangan motifs can be classified into three types. First, the stripe
motif, which is arranged lengthwise with specific characteristics such as
perpendicular lines and curved lines. Second, the fried rice motif, which is a
motif that usually stands alone without any decoration on the central motif.
Third, the variation motif, which is a decorative motif to beautify the appearance.
This motif usually involves the addition of images around the central motif.
Initially called pamintan cloth solely for medicinal purposes, Sasirangan
is now used as a material for making clothes. Even, Sasirangan is produced
with various variations and nuances. Along the way, Sasirangan fabric is produced
not only to meet the demand for medical care but also to be a part of a community
economic activity.
The origin of the word Sasirangan is “Sirang”, a verb adopted from the
process of manufacturing the cloth, which is “Menyirang”. Another
characteristic of Sasirangan fabric that makes it different from Batik is the
production stage, which is done by drawing patterns manually on a piece of
cloth. The pattern is then sewn using the basting technique. “Menjelujur” is an
activity carried out by Sasirangan fabric artisan by sewing a pattern that has
been painted on a piece of cloth (Figure 1 and 2). Fabrics that have been sewn
with the basting technique will be wrinkled and then colored. The results of
basting and coloring will form the desired pattern according to the pattern of
the Sasirangan fabric (Figure 3).
Table 2 shows various motifs of Sasirangan fabric, displayed in the
names of local motifs. These motifs have their own particular meaning, a certain
symbol, message, or hope to be delivered from the pattern of Sasirangan.
Research by Ramli et al. (2017) showed the motif of a traditional cloth
representing images or symbols of plants and the surrounding environment.
Traditional fabrics also have various aesthetic values and the meaning of each
pattern created (Vivithkeyoonvong et al., 2021; Akhir et al., 2017). Likewise,
Sasirangan fabric motifs have been developed and modified without leaving the
characteristics of the original ones (Jumriani et al., 2019; Redho, 2016).
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Production activities of Sasirangan fabric still use traditional technology,
equipment, and methods. The various stages in the production of Sasirangan
fabric are carried out traditionally, with simple equipment and by utilizing human
labor manually, such as in the stage of painting Sasirangan motifs.
Sasirangan Village can be part of the One Village One Product (OVOP)
program developed by the Ministry of Industry of the Republic of Indonesia. This
is one of the approaches to increase the potential of featured products with the
characteristics of the local area. In other words, OVOP is a program that utilizes
the products of community culture (Jumriani et al., 2019). Sasirangan fabric was
initially a local product as a regional specialty, but now it has economic value as it
goes through production and distribution. Thus, this activity can maintain one of the
cultural aspects of South Kalimantan while using it as a product that can provide
economic benefits. There are two advantages to developing OVOP, i.e. it can
increase people’s income as business actors, and it can increase the community’s
sense of pride and confidence in local products with an added value.
An industrial area or village pays attention to several aspects such as
local workers, worker positions, transportation, marketing places, and other
services that can support business continuity. The development of a village is
influenced by physical and non-physical aspects. The physical aspect here is
closely related to the structure of the location and the position of the location,
while the non-physical aspects include the availability of facilities, infrastructure,
and marketing. The relationship between individuals plays an essential role in
how a village develops (Philip Kotler; Gary Armstrong; Yati Sumiharti, 1999;
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Tamaya et al., 2013). Developing Sasirangan fabric industry is to accelerate
industrial growth, provide convenience for industrial activities, encourage
industrial activities, and provide local industrial facilities that are environmentally
sound (Johnson et al., 2019; Sunarya, 2018). Furthermore, Sasirangan Village is
expected to have a pattern of community economic empowerment that aims to
develop the community’s economic potential in an area and support local
economic activities in the region.
Business Activity
Industrial business people in Sasirangan Village play an essential role
in maintaining the sustainability of industrial activities. One of them is the role in
carrying out distribution activities so that their products can reach consumers.
Distribution is defined as a process of delivering a commodity from producer to
consumer with a series of distribution patterns. The distribution pattern is a
series of interdependent organizations involved in making a commodity ready
for use or consumption (Syaharuddin et al., 2020; Tamaya et al., 2013).
Industrial business actors in Sasirangan Village include artisans and traders.
Skills and business capital are significant for business actors in Sasirangan Village.
The role of artisans is carried out by those who have skills in producing Sasirangan
fabric. Meanwhile, the traders do not have the skills but contribute the capital in
trading activities for Sasirangan fabric. The artisans in Sasirangan Village who
work in groups join either one of the 2 (two) groups known as Kelompok Usaha
Bersama (KUBE/ Joint Business Group), namely KUBE Kenanga and KUBE
Orchid. Each group consists of 6 artisans. They have expertise in every stage of
making Sasirangan fabric. The main focus of the expertise of Sasirangan fabric
lies in their ability to draw patterns of traditional motifs. The expertise of Sasirangan
fabric artisans can also be seen in their ability to perform the technique known as
attacking by basting in making the product. Tracing is the activity of sewing lines
that have carefully been patterned as it is not exposed to the dye.
The difference between independent artisans and those joining group
management lies in the source of capital. For the artisans who work
independently, the business capital comes from personal funds. Meanwhile, for
artisans who join group management, the source of capital is obtained from the
loan of the social service of the KUBE, which was formed in 2006. Initially, the
assistance was in the form of tools and materials. The next assistance was in
the form of funds for business capital. In 2008, capital assistance was provided
up to ten million rupiahs per person.
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Distribution Pattern
Distribution activities involve all parties in economic activity to create
and retain customers. On this basis, distribution activities play an essential role in
helping a business actor achieve his goals (Ellram & Ueltschy Murfield, 2019;
Hao et al., 2018; Johnson et al., 2019; Katz-Gerro & Sintas, 2019). The distribution
pattern of Sasirangan cloth products in Sasirangan Village is closely related to
how artisans and traders collaborate in Sasirangan Village (Figure 4).

The artisans, either individually or in groups, market their products
directly to consumers, as presented in Figure 4(a). Consumers can directly buy
Sasirangan products from artisans with a minimum purchase of 5 (five) pieces
of Sasirangan fabric.
Meanwhile, the artisans, either individually or in groups, also market
their products through traders, who then sell them to consumers, as seen on
Figure 4(b). Through traders, consumers can buy Sasirangan fabric products at
retail price without any minimum purchase amount.
From the two distribution patterns, it can be said that the continuity of
distribution activities in Sasirangan Village cannot be separated from the
cooperation between traders and artisans in Sasirangan Village. The partnership
is built due to the limitations of traders in carrying out production so that they can
participate in selling Sasirangan fabric in Sasirangan Village. A collaboration
was welcomed by artisans who both work in groups (KUBE) or independently.
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The existence of the cooperation generates a significant advantage to
both artisan and traders. The artisans can still distribute their products through
merchant shops, while traders can still participate in selling Sasirangan fabrics
in Sasirangan Village even though they do not have the expertise in doing
production. The relationship that occurs between the artisan and the trader is a
collaboration between two parties to exchange benefits and achieve common
goals (Kristiningtyas, 2012). In the distribution pattern, a mechanism is used as
a connecting system for a product to consumers. In general, the purpose of
distribution activities is to satisfy consumers by offering goods and services
related to pricing and promotion to achieve the expected goals (Harjanti et al.,
2015; Ismono & Restiana, 2011). The distribution system contains the order of
ways that must be taken to distribute goods and services to consumers. For the
distribution process to run smoothly, distributors must pay attention to various
conditions from the producer and consumer sides (Abbas et al., 2019; Abbas &
Rajiani, 2017; Baèík et al., 2019; Rajiani & Abbas, 2019; Ramli et al., 2017).
Research Implication
An economic activity contains essential elements that support production
and distribution activities. This study found that the effectiveness of traditional
fabric-based clothing industry is closely related to the role of the artisans. Their
ability to innovate the product will affect the amount of demand for a Sasirangan
fabric product. According to research results by Indarti et al. (2020), innovation
in Malaysia’s traditional fabric industry affects industrial companies’
performance. Evolution in the traditional fabric industry will bring various
innovations in terms of production processes to distribution methods. The results
of empirical analysis on traditional fabric research in Malaysia also showed
that only product innovation has a significant effect on company performance
(Akhir et al., 2018; Ramli et al., 2017). Therefore, it can be said that the number
of requests from consumers strongly influences the size of the distribution of
Sasirangan fabric. Sasirangan fabric product innovation in terms of motifs and
product creations determines the number of requests.
In China, local products can develop into an industry that supports the
community’s economy. This requires a strong integration not only in the production
system but also the distribution channels with the principle of cooperation. The
mechanism is also characterized by a framework that allows all elements to be
involved, such as the community, government, and various policies (Chen et al.,
2021). In this regard, in the Sasirangan fabric industry, the distribution pattern
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illustrated the cooperation between Sasirangan artisans and traders. In general,
artisans were able to produce the fabric but they showed a lack of capital in their
business. Therefore, they marketed their products to traders to be distributed
to consumers. There should be a neat arrangement between artisans and traders
in a local product distribution system of a traditional clothing business. The role
of the Banjarmasin City government is essentially needed in regulating the
Sasirangan business. It is suggested that the government issues a regulation
system in terms of investment incentives, workers training, promotion, and
infrastructure improvement.
CONCLUSION AND SUGGESTION
The Sasirangan fabric industry in the city of Banjarmasin is able to
transform traditional fabric products to be a part of the community’s economic
activities. The success of the industry is highly dependent on the role of economic
actors in carrying out economic activities. The expertise of artisans in producing
Sasirangan products is supported by the involvement of traders who give funding
contribution to market products to consumers. The pattern of distribution of
Sasirangan fabric products takes place in collaboration between artisan and
traders. The distribution pattern occurs directly by the artisan who sells their
products to consumers. Meanwhile, the indirect distribution pattern is carried
out through intermediary traders who resell Sasirangan products to stores or
individually to consumers.
The collaboration between artisan and traders is essential to maintain
and develop innovations in terms of production and distribution of Sasirangan
fabric products to a wider market area. This collaboration can be a model to
maintain and improve the sustainability of local production industries as superior
products of regional identity and developed into industrial economies of scale.
The traditional clothing industry of Sasirangan fabric serves as a means
to maintain the existence of local culture. The sustainability of the Sasirangan
fabric business requires the role of the government to support and regulate the
business to become more developed. It is recommended for the government to
issue policies in terms of investment incentives, worker training, promotion, and
infrastructure improvement. The skills of artisans for Sasirangan fabric products
should be improved to innovate, develop motifs and product creations according
to the needs and trends that consumers are interested in.
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20. Kontribusi Mata Pelajaran IPS untuk Penguatan
Sikap Sosial pada Anak Tunagrahita
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Muhammad Rezky Noor Handy, Bambang Subiyakto6

ABSTRACT
Social attitude is an achievement in the attitude component in learning as
learning aims to develop knowledge, attitudes, and skills. No exception for mentally
disabled children. They have the same rights as other students. The existence of
social studies subjects in schools can strengthen the social attitudes of children
with special needs. Therefore, this study aims to identify the contribution of social
studies subjects to developing social attitudes of children with special needs. A
qualitative approach with a descriptive method is used in this study. Data were
collected through observation, interviews, and documentation studies—data
analysis through reduction, analysis, and concluding. The data validity test was
carried out by extending observations and triangulating time, sources, and
techniques. The study results identified that social studies subjects contributed to
developing social attitudes, namely through discussion methods and practice in
learning. Utilization of learning resources based on the social environment
integrated into learning materials is also a supporting factor to instill social attitudes
for mentally disabled children. The various activities in this learning can train the
social attitudes of mentally disabled children. Therefore, it is concluded that social
studies subjects can help mentally disabled children to have social attitudes.
Keywords: Social Sciences, Social Attitudes, Children with Intellectual Disabilities
PENDAHULUAN
Sekolah merupakan sebuah lembaga dalam satuan pendidikan yang
memiliki fungsi sebagai tempat berlangsungnya kegiatan pembelajaran. Adapun
hasil belajar yang diharapkan adalah adanya perubahan tingkah laku peserta
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didik. Dengan kata lain, melalui proses belajar di sekolah, peserta didik
diharapkan mampu membangun suatu pengetahuan melalui aktivitas
pembelajaran yang dilakukan.
Ketercapaian tujuan pembelajaran di sekolah memiliki keterkaitan
dengan latar belakang peserta didik. Sebagaimana peserta didik merupakan
satu dari beberapa komponen utama dalam proses belajar mengajar. Setiap
peserta didik memiliki latar belakang yang berbeda, yang akan memberikan
pengaruh tentang bagaimana seorang guru harus mampu menyesuaikan
pembelajaran.
Kondisi fisik dan psikis peserta didik merupakan satu aspek yang harus
diperhatikan oleh guru dalam pembelajaran. Keberadaan anak berkebutuhan
khusus di sekolah merupakan satu kondisi yang harus dipahami oleh seorang
guru pada saat melaksanakan suatu pembelajaran. Sementara para peserta
didik yang berkebutuhan khusus mereka juga memiliki hak yang sama dalam
memperoleh pendidikan. Pendidikan formal bukan hanya diselenggarakan untuk
anak berkategori saja, tetapi juga untuk anak luar biasa (Suprayogi et al., 2017).
Hak pendidikan bagi anak luar biasa juga tercantum dalam Konferensi
Dunia tentang Pendidikan bagi Anak Luar Biasa. Hasil dari deklarasi Salamanca
memantapkan komitmen tentang Education for All dan dikeluarkan kerangka
kerja untuk Pendidikan Anak Luar Biasa. Kerangka kerja dalam deklarasi
tersebut diantaranya yaitu setiap anak mempunyai hak yang fundamental untuk
mendapatkan pendidikan, setiap anak mempunyai karakteristik yang unik.
Sekolah yang berorientasi pada kebutuhan yang sesuai dengan karakteristik
anak merupakan sarana efektif untuk melawan sikap diskriminatif, dan
menciptakan masyarakat yang mau menerima kedatangan anak luar biasa
(Rusman, 2017; Supardan, 2014).
Anak tunagrahita merupakan bagian dari anak berkebutuhan khusus.
Anak tunagrahita adalah anak yang secara mengalami gangguan pada fungsi
intelektual sehingga berpengaruh pada perkembangan mental, menurut tes
inteligensi baku memiliki IQ 70 kebawah. Seseorang dikatakan tunagrahita
apabila memenuhi tiga kriteria yaitu pertama, kurangnya fungsi intelektual, kriteria
kedua adalah kurangnya fungsi adaptif yang menyebabkan keterbatasan
aktivitas sehari-hari (Azizah & Lestari, 2021; Rahayu et al., 2021).
Berdasarkan penjelasan tersebut anak tunagrahita adalah anak yang
secara nyata mengalami kekurangan dan hambatan dalam inteligensi, perilaku
adaptif yang terjadi pada masa perkembangan, yakni dari usia 0-18 tahun
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sehingga, mengalami kesulitan dalam tugas-tugas akademik dan non akademik
serta aktivitas sehari- hari di lingkungan sekolah, rumah, tempat kerja atau
bermain. Hambatan lain juga berpengaruh terhadap komunikasi maupun sosial,
namun anak tunagrahita ringan masih memiliki kemampuan yang dapat
dikembangkan melalui kegiatan pendidikan (Arifah, 2014; Azizah & Lestari,
2021).
Meskipun demikian, anak tunagrahita juga memiliki hak untuk
mendapatkan pendidikan. Sebagaimana pada Undang-undang Republik
Indonesia Nomor 20 Tahun 2003 tentang Sistem Pendidikan Nasional pasal 4
ayat (1) tersebut dijelaskan bahwa setiap orang, termasuk anak berkebutuhan
khusus (ABK) memiliki hak yang sama untuk memperoleh pendidikan tanpa
adanya diskriminasi. Hak ABK dalam mendapatkan pendidikan yang layak
harus dipenuhi layaknya anak reguler. Hal ini dikarenakan pendidikan merupakan
hak dasar yang harus dipenuhi tanpa memandang latar belakang dan kondisi
fisik anak yang bersangkutan. Oleh karena itu, pada prosesnya belajar juga
memiliki kaitan yang sangat signifikan dengan pendidikan, dimana untuk
mengukur kualitas suatu sistem pendidikan dapat terlihat dari proses
pembelajaran yang efektif dengan menggunakan sumber daya yang memadai
sehingga siswa memiliki kompetensi yang dikehendaki dari tujuan pembelajaran.
Sebagai pengelola guru harus memiliki kompetensi memanfaatkan
sumber daya yang ada secara efektif dan efisien dan sebagai evaluator guru
harus memiliki kompetensi dalam membuat tes evaluasi yang merupakan
pencerminan suksesnya seorang guru dalam mencapai tujuan pembelajaran,
yang pada akhirnya bertujuan untuk memudahkan siswa dalam mengatasi
masalah-masalah pada proses pembelajaran sehingga tujuan pembelajaran dapat
tercapai sesuai harapan (Mulyasa, 2017; Mutiani et al., 2021).
Penelitian terkait pembelajaran bagi anak tunagrahita telah dilakukan
oleh beberapa orang diantaranya Neli et al (2020) dengan judul Penguatan
Pendidikan Karakter Mandiri Anak Berkebutuhan Khusus Tunagrahita di Panti
Sosial Bina Grahita “Harapan Ibu” Padang. Hasil penelitian mendeskripsikan
bahwa terdapat bentuk-bentuk kemandirian pada anak tunagrahita seperti
kemandirian emosi dan kemandirian sosial ditemukan pada saat proses belajar
dan kegiatan di asrama. Adapun hambatannya yaitu kesulitan dalam
berkomunikasi dengan dan pemahaman akan sikap mandiri pada anak. Usaha
untuk mengatasi hambatan tersebut dengan memberi pengertian, kasih sayang
serta nasehat yang nanti perlahan akan dipahami oleh anak. Penelitian
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pembelajaran bagi anak berkebutuhan khusus juga telah dilakukan oleh Azizah &
Lestari (2021) yang berjudul Pengimplementasian Pendidikan Karakter dalam
Pembelajaran IPS di Kelas Inklusi SMP Negeri 39 Semarang. Hasil penelitian
memastikan bahwa pengimplementasian pendidikan karakter ke dalam
pembelajaran IPS di kelas inklusi dilakukan melalui tahap perencanaan,
pelaksanaan dan evaluasi yang semuanya terintegrasi dengan pendidikan karakter.
Berbeda dengan kedua penelitian tersebut, penelitian ini fokus kepada
kontribusi mata pelajaran IPS untuk membentuk sikap sosial anak tunagrahita.
Fokus ini dipilih dikarenakan mata pelajaran IPS merupakan mata pelajaran
yang dekat dengan lingkungan sosial peserta didik. Mempelajari IPS berarti
mempelajari kehidupan sosial peserta didik itu sendiri, ataupun dalam cakupan
luas yaitu berkaitan dengan konteks lokal, nasional maupun global. Dengan
begitu, dapat menjadi sarana untuk memaksimalkan untuk menumbuhkan sikap
sosial, karena materi pembelajaran dekat dengan kehidupan peserta didik.
Terlebih anak tunagrahita merupakan anak yang memiliki kebutuhan khusus,
sehingga dalam perspektif pembelajaran untuk penanaman sikap perlu adanya
mata pelajaran yang sesuai dengan kehidupan sehari-sehari mereka, sehingga
mudah untuk mengetahui dan memahami tentang keterkaitannya pada konsep
materi pembelajaran. Sebagaimana pada proses pembelajaran anak diharapkan
tidak hanya memiliki kemampuan pengetahuan, namun jika sikap, diantaranya
sikap sosial. Begitu Pula bagi anak berkebutuhan khusus, meskipun dengan
perancangan perencanaan, pelaksanaan dan evaluasi pembelajaran yang
berbeda dengan peserta didik lainnya.
II. METODE PENELITIAN
Penelitian ini menggunakan pendekatan kualitatif. Tujuan penelitian untuk
mengidentifikasi kontribusi mata pelajaran IPS untuk penguatan sikap sosial pada
anak berkebutuhan khusus. Jenis penelitian ini menggunakan metode deskriptif.
Lokasi penelitian dilaksanakan di SLBC Negeri Pembina Provinsi Kalimantan
Selatan yang beralamat di jalan A. Yani Km. 20 Landasan Ulin Barat, Banjarbaru
Kalimantan Selatan. SLBC Negeri Pembina Provinsi Kalimantan Selatan
menerapkan Kurikulum 2013, dengan akreditasi sekolah adalah A.
Pengumpulan data dilakukan dengan wawancara, observasi, dan
dokumentasi. Wawancara, observasi dan dokumentasi dilakukan pada kegiatan
penelitian untuk mendapatkan data yang relevan dengan penelitian (Bungin, 2011;
Sugiyono, 2010). Informan penelitian terdiri dari beberapa pihak yaitu sebagai berikut:
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Teknik analisis data yang dilakukan mengikuti pola dari Miles dan
Huberman yang diawali dengan reduksi data, penyajian data, kemudian
melakukan verifikasi (Moleong, 2015). Pada proses analisis data tersebut
dilakukan dengan memilih data yang relevan dengan fokus penelitian, lalu data
tersebut disajikan dalam bentuk naratif, hingga mendapatkan suatu kesimpulan.
Pada proses menganalisis data hingga sampai pada tahap verifikasi, peneliti
juga terus melakukan pengujian keabsahan data. Pada penelitian ini peneliti
menggunakan perpanjangan pengamatan serta triangulasi sumber, teknik dan
waktu sebagai teknik uji keabsahan data.
III. HASIL DAN PEMBAHASAN PENELITIAN
Mata pelajaran IPS merupakan satu mata pelajaran di sekolah yang
memiliki tujuan untuk mengembangkan warga negara untuk menjadi yang lebih
baik, melalui integrasi disiplin ilmu sosial untuk kepentingan pembelajaran
(Sapriya, 2017). Materi yang disajikan dalam pelajaran IPS bukan hanya
pengetahuan tentang materi namun juga meliputi nilai-nilai yang ada dalam
sikap dan diri peserta didik. Guru juga harus mampu menciptakan kondisi
pembelajaran maupun mengarahkan peserta didik ke hal-hal yang positif karena
guru merupakan panutan atau perantara untuk menciptakan karakter atau
kepribadian kepada peserta didik (Jumriani, Ilmiyannor, et al., 2021; Lasdya et
al., 2021; Rusmaniah et al., 2021).
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Terdapat dua tujuan utama pendidikan IPS yaitu mempersiapkan peserta
didik untuk menjadi seorang warga negara yang berguna dengan baik dalam
masyarakat demokratis dan membantu siswa dalam membuat keputusan yang
rasional tentang masyarakat dan masalah-masalah sosial. Tujuan pendidikan
IPS diarahkan pada pembentukan sikap dan pembentukan kepribadian serta
peningkatan penguasaan pengetahuan dan keterampilan yang dimiliki peserta
didik (Abbas et al., 2021; Aslamiah et al., 2021). Pembelajaran IPS sejak dulu
dituntut untuk mencapai pembentukan karakter dan kepribadian bukan hanya
transfer ilmu saja kepada peserta didik. Pembelajaran IPS bukan hanya
membentuk kepribadian peserta didik namun juga mencerminkan kesadaran
kepribadian masyarakat dan pengalaman budaya yang ada. Pembelajaran IPS
juga akan lebih bermakna dan dapat dipahami peserta didik (Djamarah & Zain,
2006; Jumriani et al., 2021).
Demikian pula bagi pembelajaran anak berkebutuhan khusus, mata
pelajaran IPS juga diajarkan untuk menguatkan sikap sosial peserta didik.
Penilaian sikap sosial peserta didik dapat menggunakan acuan penilaian
kompetensi peserta didik Sekolah Menengah Pertama (SMP) dari Kemdikbud
sebagai berikut:
a. Pada jenjang SMP/MTs, kompetensi sikap spiritual mengacu pada KI1: Menghayati dan menghargai ajaran agama yang dianutnya,
sedangkan kompetensi sikap sosial mengacu pada KI-2: Menghargai
dan menghayati perilaku jujur, disiplin, peduli (toleransi, gotong royong),
santun, percaya diri dalam berinteraksi secara efektif dengan lingkungan
sosial dan alam dalam jangkauan pergaulan dan keberadaannya.
b. Kompetensi sikap sosial mengacu pada KI-2: menghargai dan
menghayati perilaku jujur, disiplin, peduli (toleransi, gotong royong),
santun, percaya diri dalam berinteraksi secara efektif dengan
lingkungan sosial dan alam dalam jangkauan pergaulan dan
keberadaannya. Dalam penilaian sikap sosial siswa, jujur, disiplin, peduli
(toleransi, gotong royong), santun dan percaya diri merupakan indikator
dalam mengamati tinjauan variabel sikap sosial siswa, aspek sikap sosial
untuk mata pelajaran tertentu bersifat relatif generik, namun beberapa
materi pokok tertentu ada yang berbeda.
Guru dapat menambahkan sikap-sikap tersebut menjadi perluasan
cakupan penilaian sikap. Perluasan cakupan penilaian sikap didasarkan pada
karakterisitik setiap mata pelajaran. Melalui mata pelajaran IPS, guru dapat
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melihat sikap sosial siswa dari rasa ingin tahu siswa, keterbukaan siswa, sikap
kritis siswa, sikap siswa yang menghargai pendapat orang lain, serta sikap
siswa dalam mencintai tanah airnya (Jumriani et al., 2021; Mariati et al., 2021).
Di SLBC Negeri Pembina Provinsi Kalimantan Selatan mata pelajaran
IPS diajarkan tidak hanya berupa konsep materi secara umum, namun juga
untuk menguatkan sikap sosial peserta didik. Hal ini tergambar dari proses
pelaksanaan pembelajaran oleh guru kepada siswa yang tidak hanya berisikan
transfer pengetahuan melalui ceramah, namun para anak berkebutuhan khusus
melakukan praktik untuk mengenal lingkungan sekitarnya.

Dalam melaksanakan pembelajaran IPS mengawali dengan kegiatan
pendahuluan yang dilakukan guru untuk mengkondisikan peserta didik siap dalam
mengikuti pembelajaran. Guru melakukan pendahuluan melakukan apersepsi
dengan menanyakan materi pelajaran minggu lalu sebagai pengulangan agar
peserta didik termotivasi mengikuti materi selanjutnya. Pada bagian kegiatan
inti, guru mengajarkan materi pokok perkembangan teknologi. Guru merupakan
bagian yang sangat berpengaruh dalam proses pembelajaran. Hasil pengamatan
peneliti akan menunjukkan bahwa guru sudah menjalankan tugas sebagai
pengajar, pembimbing, dan fasilitator bagi peserta didiknya sebagaimana
tercantum dalam Peraturan Pemerintah Nomor 74 Tahun 2008 yang
menyebutkan bahwa guru adalah pendidik profesional mempunyai tugas utama
mendidik, mengajar, membimbing, dan melatih peserta didik pada jenjang
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pendidikan. Terlihat pada penemuan di lapangan oleh peneliti bahwa guru
memantau langsung aktivitas peserta didik pada saat diskusi kelompok juga
membimbing peserta didik yang ingin bertanya juga yang kurang paham.
Tahap pelaksanaan proses pembelajaran, peserta didik merupakan pihak
fokus terhadap pembelajaran. Guru berinteraksi dengan peserta didik agar situasi
dalam kelas tetap aktif, dalam kondisi ini guru kerap melakukan sesi tanya
jawab. Guru juga membawa suatu permasalahan dari luar terkait dengan materi
yang dipelajari di dalam kelas. Melalui permasalahan itu guru melatih dan
memberi kesempatan kepada peserta didik agar dapat mengungkapkan
pendapatnya (brainstorming). Hal ini sejalan dengan Permendikbud Nomor 81A
tahun 2013 bahwa pembelajaran adalah proses pendidikan yang memberikan
kesempatan kepada peserta didik untuk mengembangkan potensi dari diri mereka
(Rusmaniah et al., 2021; Syaharuddin & Mutiani, 2020).
Dalam materi perkembangan teknologi sub tema penggunaan teknologi
pada kehidupan sehari-hari, guru mengenalkan teknologi dan menjelaskan
kepada peserta didik bagaimana memanfaatkan teknologi. Guru menjelaskan
bagaimana memanfaatkan teknologi dalam kehidupan sehari-hari untuk
mempermudah pekerjaan di rumah, di sekolah, serta masyarakat dalam
melakukan keseharian. Guru juga mencontohkan dan menjelaskan tentang
kemajuan teknologi dengan menyuruh mereka membuat layang-layang
(Aunurrahman, 2009; Mutiani et al., 2020). Guru juga menyampaikan tentang
penggunaan teknologi untuk menyesuaikan sesuai kebutuhan. Guru
menggambarkan pemahaman kepada mereka tentang kemudahan zaman
sekarang dengan menggunakan teknologi yang serba canggih dan manfaatnya
bisa dirasakan pada lingkungan sekitar, juga berguna untuk banyak orang terlebih
untuk masyarakat (Fadillah, 2014; Indriyani et al., 2021).
Adapun faktor lingkungan yang dimaksud adalah segala sesuatu yang
ada di sekitar peserta didik yang dapat dimanfaatkan untuk menunjang kegiatan
pembelajaran. Lingkungan belajar dalam hal ini fasilitas berupa ruang kelas
yang dirasa sudah kondusif dalam kegiatan pembelajaran. Tempat duduk peserta
didik diatur dengan rapi dan terdapat kipas angin sebagai pelengkap. Hubungan
guru dan peserta didik juga terlihat harmonis. Jika peserta didik mulai jenuh
dalam pembelajaran, guru terkadang memberikan lelucon maupun celetuk lucu
agar membuat peserta didik menjadi rileks dan tidak terlalu tegang dalam
pembelajaran. Hal ini sejalan menurut Mulyasa (2017) yang mengatakan bahwa
lingkungan belajar yang kondusif harus ditunjang oleh berbagai fasilitas seperti
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sarana, pengaturan lingkungan, hubungan yang harmonis antara guru dengan
peserta didik bahkan di antara peserta didik itu sendiri.
Dari kegiatan tersebut dapat menjadi satu contoh untuk menguatkan
fungsi intelektual dan fungsi adaptif peserta didik berkebutuhan khusus melalui
pembelajaran IPS selama masa perkembangan. Sebagaimana kemampuan yang
dapat dikembangkan pada anak yang berkebutuhan antara lain: membaca,
menulis, mengeja, menghitung, menyesuaikan diri, tidak bergantung dengan orang
lain, dan dapat memiliki keterampilan yang sederhana untuk kepentingan kerja
di kemudian hari (Kustawan, 2012).
Kegiatan pembelajaran tersebut merupakan contoh penerapan
pembelajaran IPS bagi anak berkebutuhan khusus untuk mengembangkan sikap
sosial. IPS juga membahas hubungan antara manusia dengan lingkungannya.
Lingkungan masyarakat di mana siswa tumbuh dan berkembang dari
masyarakat, dihadapkan dari berbagai permasalahan yang ada dan terjadi di
lingkungan sekitarnya. IPS berusaha membantu siswa dalam memecahkan
permasalahan yang dihadapi sehingga akan menjadikannya semakin mengerti
dan memahami lingkungan sosial masyarakatnya. Meskipun demikian, dalam
pengimplementasiannya sangat diperlukan adanya persiapan, dimulai dari
perencanaan hingga evaluasi terhadap pelaksanaan. Sebagaimana hasil peelitian
Azizah (2021) ditulisakan bahwa faktor pendorong dalam pengimplementasian
sikap sosial yakni sarana dan prasarana mendukung, program sekolah
mendukung, dan sumber daya manusia yang ikut andil dalam
pengimplementasian nilai karakter. Faktor penghambatnya adanya, kurang
terintegrasinya pendidikan karakter di sekolah dengan di rumah, kurangnya pihak
yang mengawasi perilaku dan karakter peserta didik.
Berdasarkan deskripsi temuan tersebut, maka mata pelajaran IPS dapat
dijadikan satu mata kuliah yang memiliki esesnsi dalam penanaman sikap sosial
anak tunagrahita. Keterbatasan dari segi fisik maupun psikis bukan menjadi
satu maslaah untuk tidak ditanamkannya sikap sosial peserta didik. Kemampuan
guru dalam melakukan perencanaan, pelaksanaan sampai dengan evaluasi
komponen sikap peserta didik melalui suatu mata pelajaran sangat penting
dilakukan. Tidak terkecuali pada mata pelajaran IPS. Sebagaimana dikemukakan
oleh Kustawan (2012) bahwa setiap proses pembelajaran sangat berkaitan
dengan karakter peserta didik, ada peserta didik yang langsung mencerna cepat
pelajaran yang disajikan, ada juga peserta didik yang sedikit lamban dalam
menerima pembelajaran yang disajikan. Hal yang berbeda tersebut menjadi
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alasan pendidik yaitu guru harus mengasah kemampuan dalam mengatur strategi
pada skill mengajar agar penyesuaian antar materi yang disajikan dan
kemampuan mereka yang lamban dalam menerima pelajaran. Oleh sebab itu,
disebut hakikat belajar yaitu perubahan.
SIMPULAN
Peserta didik dengan klasifikasi anka tunagrahita memiliki hak yang
sama untuk mendapatkan pengetahuan, sikap dan keterampilan. Mata pelajaran
IPS merupakan mata pelajaran yang dapat dimanfaatkan untuk mengembangkan
sikap sosial peserta didik. Adapun kontribusi mata pelajaran IPS untuk
penanaman sikap sosial anak tunagrahita dapat dilakukan dengan adanya
pembelajaran yang tidak hanya berfokus pada penanaman konsep. Namun,
dalam pembelajaran terdapat praktik pembelajaran yang dilakukan oleh peserta
didik. Melalui praktik tersebut dan dengan integrasi sumber belajar berbasis
lingkungan sosial ke dalam materi pembelajaran memungkinkan keterlibatan
peserta didik untuk melakukan aktivitas sosial di dalam pembelajaran. Aktivitas
tersebut diharapkan menjadi sarana latihan bagi anak tunagrahita untuk memulai
penanaman sikap sosial. Oleh karena itu, perencanaan pelaksanaan dan evaluasi
pembelajaran IPS bagi anak tunagrahita perlu dipersiapkan oleh guru di sekolah.
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ABSTRACT
In general, the intelligence possessed by students is different from one
another. The factors influence intrinsic factors, maturity, formation, interests,
and freedom. In addition, environmental and educational factors also play a role in
the formation of intelligence. This study aims to describe Kuhnian’s paradigmatic
analysis as a solution to the difficulties of abstract thinking in social studies
learning. This study describes the discussion by utilizing a literature study. The
research results are described in a paradigmatic analysis. Kuhn thoroughly examines
each expert’s thoughts and scientific works and reveals his contribution to the
scientific revolution. Social studies learning dimensions are explained in the
form of social action. Social studies are learning conditions of abstract thinking
in the process of causality. The reconstruction to solve the problem of difficulty
in abstract thinking in social studies subjects in junior high schools is carried out as
follows: 1) Teaching social studies as integrative social studies, 2) implementing
social studies learning using a trans- disciplinarity approach, 3) conveying that social
studies learning is “advanced knowledge.” 4) Applying the inquiry model, and
5) Integrating influential social studies learning.
Keywords: Kuhnian’s Paradigmatic Analysis; Abstract Thinking; Social Studies
INTRODUCTION
Every individual who has taken the education taught is expected to
face and solve problems in life and develop self-potential. Therefore, education
is the principal means for all individuals to obtain teaching to mature knowledge.
Education can be obtained anywhere, both formal and non- formal, but it will
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be more dominant if it is obtained formally in schools, especially in learning
(Tilaar, 2002). The passage of education must experience a transition (transitional
period) of knowledge that finally satisfies what he knows at that time. So the
education system should be able to stimulate creative-productive thinking, attitudes,
and behaviour, in addition to logical thinking and reasoning (Depdiknas, 2008).
In general, the intelligence possessed by students is different from one
another. This is because factors influence intrinsic factors, maturity, formation,
interest, and freedom. In addition, environmental and educational factors also play
a role in the formation of intelligence. A simple analysis is then presented by Piaget
(1886-1980), where humans grow, adapt, and change through physical development,
personality development, socio-emotional development, and cognitive development.
Specificallydevelopment primarily depends on how far children can manipulate
and actively interact with their environment (Hergenhahn & Olson, 2010).
Various subjects respond to the reasoning mechanism without exception
in Social Sciences. It adopts an inter and transdisciplinary to help students gain
abstract thinking skills. This is because IPS allows students both individually
and in groups to actively seek, explore, and find concepts and principles holistically
and authentically (Supardan, 2014). The concept becomes a fundamental
component in social studies learning. However, it is challenging to think abstractly
for students who study social studies in junior high school. In case it becomes a
problem while students can not explore their ability to think abstractly. One method
that can explain the problems is the paradigmatic Kuhnian method.
According to Kuhn, the paradigm knows social reality constructed by
a particular mode of thought or inquiry, producing a specific mode of knowing
(Kuhn, 2008). Paradigm becomes a fundamental view of a scientific discipline
about the subject matter that should be studied. Therefore, it can be concluded
in a nutshell that the notion of a paradigm is the whole constellation of beliefs,
values, and techniques possessed by a scientific community in viewing
something (a phenomenon). Paradigms help formulate what should be studied,
what questions should be answered, and what rules should be followed in
interpreting the answers obtained. In particular, Kuhn describes the paradigm
in two senses. First, a paradigm means a whole constellation of beliefs, values,
techniques that members of a particular scientific community share. Second,
the paradigm shows a kind of concrete puzzle-solving element which, when
used as a model, pattern, or example, can replace explicit rules as the basis for
solving normal problems and puzzles of unfinished science (Kuhn, 2008).
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This study aims to describe Kuhnian’s paradigmatic analysis as a solution
to the difficulty of abstract thinking in social studies learning. The difficulty of
abstract thinking can be seen in the framework of philosophy. Kuhninterpret
and identify the paradigm in learning theory as a schema. Kuhn himself defines
a schema as a mental structure or cognition by which a person intellectually
adapts and coordinates surrounding the environment (Kuhn, 2008; Zubaedi,
2007). Children face new stimuli or experiences that do not follow the existing
schemes in their learning development and cannot assimilate their new
experiences with their schemes. This paper is prepared to study complex
abstract thinking for students, especially in social studies subjects in junior high
school, using the Kuhnian paradigmatic analysis method.
METHODS
This study describes the discussion by utilizing a literature study. Literature
study, known as the literature review method, is used to identify, measure, and
interpret all the results that are the topic of research (Hennink et al., 2020;
Park & Park, 2016). The strategy in literature search used by researchers is to
find, select, and choose which information is needed from a large amount of
information published first (Azwar, 2004). Search for data, journals, or ebooks,
because based on the level of difficulty, it takes a lot of free time in the search
process. Sources of data obtained by researchers in this study contained search
results on Google Scholar and Ebook using the keywords Kuhnian paradigmatic
analysis, abstract thinking, and social studies learning (Alma, 2015). The results
of the collection of literature refer to the conclusion that the Kuhnian
paradigmatic analysis method is a method that examines the problem of
revolutionary scientific development. Kuhnian’s paradigmatic analysis begins
with paradigm 1, anomaly, crisis, revolution/reconstruction, paradigm 2, and
verification.
FINDINGS AND DISCUSSION
Carroll, in taxonomy, think found evidence of differences in cognitive
abilities in general based on factor analysis (Kuswana, 2011). Based on the
results of the analysis, the factors were identified based on three ability strata,
namely general (applies to all cognitive tasks), broad (related to about ten special
abilities), and narrow (many special abilities in specific ways). Difficulty in
abstract thinking is closely related to children’s developmental schemes. In a
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theoretical context, this matter is described by Piaget. According to Piaget,
children are born with several sensorimotor schemata, which provide a
framework for their initial interactions with their environment (Hergenhahn &
Olson, 2010). These sensorimotor schemata determine the child’s early
experiences. In other words, only events that can be assimilated to the schemata
can the child respond to, and therefore the incident will determine the boundaries
of the child’s experience. However, through experience, the initial schemata
were modified.
Each experience contains unique elements that the child’s cognitive
structure must accommodate. Through interaction with the environment,
cognitive structures will change and allow continuous development. Intellectual
growth begins with the child’s reflexive response to the environment continuing
to develop to the point where the child can think about potential events and
mentally explore possible consequences (Hergenhahn & Olson, 2010).
Interiorization results in the development of operations that free the
child from the need to deal directly with the environment because, in this case,
the child can carry out symbolic manipulation. The development of operations
(interiorized actions) provides the child with complex ways to deal with the
environment. Therefore, the child can perform more complex intellectual actions
because the child’s cognitive structure is more articulated, likewise, children’s
physical environment. It is said that the cognitive structure of children constructs
the physical environment (Hergenhahn & Olson, 2010).
The stages of children’s cognitive development are divided into 4 phases.
This paper explicitly discusses why children have difficulty thinking abstract,
social studies learning at the junior high school level. Phasefourthwhich is then
called the formal operational stage, actually appears in children aged 12 years
and over. This period is marked by the child’s ability to operate a series of
concrete operations into complex operations (Jarvis, 2011). Progress in children
during this period is that he does not need to think with the help of concrete
objects or events. Instead, he can think abstractly. Children can understand the
form of argument and are not confused by the side of the argument and are
therefore called formal operations.
Ideally, the scope of Social Studies Subjects is based on Permendikbud
No. 58 of 2014. In studying social studies, students are given the ability to think
abstractly through studying the concept that describes social science and
humanities concepts. This is because the younger generation fosters cultural
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nationalism (cultural nationalism), which means recognition of diverse ethnic
cultures, which were born and developed in Indonesian society (Abbas, 2017;
Bagus, 1996). After that, it is necessary to manage natural resources to ensure
the nation’s welfare based on science and technology and the principles of
social justice and increase the competitiveness of goods and services products
by improving the quality of human resources as subjects in competition.
Social studies subjects take on the role of providing a broad and indepth understanding of related fields of science, namely: (1) Introducing concepts
related to people’s lives and their environment; (2) To equip basic skills for
logical and critical thinking, curiosity, inquiry, problem- solving, and skills in
social life; (3) Fostering commitment and awareness of social and human values;
and (4) Fostering the ability to communicate, cooperate, and compete in a
pluralistic society, both at local, national and global levels. The scope of social
studies is humans’ social, economic, and cultural behaviour in society in the
context of changing space and time (Abbas, 2015; Al Muchtar, 2007). Therefore,
the community becomes the primary sourceof IPS.
The difficulty of students in abstract thinking is based on three main
problems. First, the social studies learning pattern is not optimal. The optimization
in question provides critical thinking space based on the habituation of value
experiences that involve students. Second, based on the research results
presented by Karima and Ramadhani (2018), the increase in abstract thinking
skills in social studies learning is weakened by the memorization concept (not
the meaning of the concept). This is accused of being a failure in social studies
learning at the junior high school level. Suppose we trace from the framework
of cognitive development. Participants educate who are educated in Junior
High School aged 12 years and over. They are included in he formal operational
thinking stage category, where concrete operations are used to form more
complex operations. The main characteristics of their development are
hypothesis, abstract, deductive, and inductive, and logical, and probability (Abbas,
2020a; Ritzer, 1980).
In addition, students’ difficulty in abstract thinking is due to verbalize
learning and low cognitive-oriented evaluation. Second, verbalized learning
always uses oral delivery in learning, or what we often call lectures. Teachers
who constantly lecture in class quickly make students bored so that learning is
no longer effective. According to Wina Sanjaya, the lecture/verbalizes method
presents lessons through oral narrative or direct explanations to a group of
students (Sanjaya, 2007).
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Third, low cognitive-oriented evaluation, only at the cognitive level one (C1)
and cognitive two (C2) or at the level of knowledge and understanding, not at
the level C3-C6 (application, analysis, synthesis, evaluation). It also does not
cover the affective and psychomotor aspects of students. For example, suppose
we examine the Basic Competencies of subjects in Junior High School starting
from C2 (in Grade 7). However, the next one is at C3-C4. Based on
Permendikbud Number 64 of 2013 concerning Content Standards, the
competency level VII – VIII is 4. While in class IX, it is 4A. This difference is
based on the Competency Level, a generic competency achievement criteria
that students must meet at each grade level to achieve Graduate Competency
Standards. Competency Level 4A is the ability to transition level education
Basic to secondary education, and Competency Level 6 is the ability to transition
from secondary education to higher education.
The problem of difficulty in abstract thinking in Social Studies Learning
in Junior High School because three main problems, namely:
1. Social studies learning that has not optimized critical thinking skills
through the meaning of concept
2. The orientation of learning is dominated by verbalizes.
3. Evaluation oriented to low cognitive.
Based on Kuhnian’s paradigmatic analysis, it is a paradigm. In the
central context of the scientific revolution is the paradigm. To describe this
problem, Kuhn has based his ideas on the comprehensive role of history.
According to Kuhn, history is not just a purely descriptive or normative discipline
but is more than purely descriptive normative. Kuhn has used history as a basis
for constructing his paradigm ideas. History has helped him discover the
constellation of facts, theories, and methods stored in science textbooks. In
this way, Kuhn discovered a process of theory development which he later
referred to as a revolutionary paradigm development process (Abdullah, 1995).
In Kuhn’s line of thought regarding paradigmatic analysis, a paradigm
is a primary element in the progress of science. Ascientistalways work with a
particular paradigm, and scientific theories are built on the fundamental paradigm.
Through a paradigm scientist able to solve difficulties born within the framework
of his knowledge, there were so many anomalies that could not be included in
the framework of his knowledge that required a paradigmatic revolution to the
science. Thus, according to Kuhn, science can develop in an open-ended manner
(its nature is always open to being reduced and developed).
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The flow scheme think described by Kuhn is a form of criticism of the
Cartesian - Newtonian method where weaknesses affect the study results.
Science experts prioritize evidence over values for decision-making in their
research (Wiriaatmadja, 2012). Kuhnian paradigmatic analysis can indeed be
implemented in various problem areas, without exception. The following is the
flow of Kuhnian’s Paradigmatic Analysis of the problem of abstract thinking in
social studies learning in junior high school:

Kuhn tried to make the theory of science more suitable to the
historical situation, so it was hoped that the philosophy of science would be
closer to the reality of science and science activity real scientific. Paradigms
help a person formulate what to learn, what questions to answer and what
rules to follow in interpreting the answers obtained. Kuhn’s line of thought
is described to shift the theory of Geocentrism to Heliocentrism (later known
as the Copernican revolution).
In paradigmatic analysis, knowledge, and science that was developed
before the scientific method (Cartesian-Newtonian), the truth is recognized as
a science called normal science, formed through simple observations or
Kuhnian’s Paradigmatic Analysis Method As a Solution of Abstract
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experiments and recognized by the experts of the time to be the basis for
further developments. InperspectiveScientific developments, Social Studies
education is taught as an integrated discipline, namely Discipline Education
(PDIPS) or Discipline Education in the Field of Study (PDBIPS) (Abbas, 2020b;
Supardan, 2014). In several kinds of literature, the names of educational
disciplines in the field of study are often referred to according to the discipline’s
origin, such as science education, IIS (Social Science Education), Language
Education, Engineering, Sports. The philosophical foundation and approach to
the development of PIPS as a scientific discipline (Brameld, 1996).
Paradigm reconstruction is carried out as a paradigm leap in the
Kuhnian model. Reconstruction is carried out by modifying and innovating
theories based on social phenomena in a new cultural framework. In table 1,
Kuhnian’s paradigm of paradigm analysis shows that the problem of thinking
difficulties for junior high school students is not only seen from the stage of
development. Reconstruction in social studies learning is needed as a form of
strengthening. It is understood that social studies education is a synthetic
discipline that seeks to organize and develop the substance of social sciences
scientifically and psychologically for educational purposes (Somantri, 2001).
The meaning of synthetic discipline is that PIPS not only synthesizes relevant
concepts between educational sciences and social sciences but also correlates
with social problems, Social studies study material is a combination or integration
of various branches of social sciences and humanities. It is more meaningful
and contextual if the social studies material is designed in an integrated manner.
Concepts formed in a multidisciplinary manner, such as multiculturalism,
environment, urbanization, peace, and globalization, are derived from traditional
discipline concepts and enrich social studies (Supardan, 2014). Social studies
materials are in the form of facts, concepts, and generalizations related to aspects
of cognitive, affective, psychomotor, and spiritual values (Somantri, 2001).
An epistemological study of the ideas and thoughts of social studies
education experts in Indonesia, especially regarding the definition of social studies
education as a field of study, scientific discipline, school program, and profession,
is an academic necessity. In his epistemology of the scientific and scientific
revolution, Kuhn thoroughly examines each scholar’s thought and work and
reveals his contribution to the scientific revolution. According to Saxe and Nelson
in Farisi and Malik (2015:129), epistemologically, it is a fundamental issue related
to clarity and certainty for each member of the PIPS community regarding
ways of seeing the world and practising science in it and a change towards a
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new paradigm with further implications. To the need for a new and more rigid
definition of the field (Kuhn, 2008).
Abstract thinking is an absolute thing that students must have in social
studies learning. The togetherness of information held between one fact with
another fact can happen. Because the amount of information held will always
be limited and may not be entirely the same. However, it must be realized that
a fact does not always have the same information as another fact, ev en though
it is still related to the same human activity. Based on the facts that have been
collected, a concept is formulated. In formulating a concept, we look for
togetherness that is owned between one fact and another.
Efforts to seek togetherness require the ability to think abstractly. The
ability to think abstractly required in formulating a concept is higher than when
formulating facts. Therefore, higher abstract thinking skills are required in
formulating generalizations and theories. In the diagram, it is stated simply that
generalizations are developed from concepts. In the procedure, expected new
generalizations can be developed after research. Before the research, the
generalization could only be said to be a hypothesis (quick answer).
An abstract thought process occurs when formulating generalizations into
concepts and the information needed for the studied concepts. It requires
thinking that something general becomes something special, called the deductive
thinking process (Jarvis, 2011). Abstract thinking is also needed when undergoing
the causality process. Causality is used when a hypothesis is formulated. In
particular scientific views, the existence of such a law of causality is
questionable. However, developing a hypothesis still requires questions about
the nature of the relationship between existing concepts (Kuswana, 2011;
Wiriaatmadja, 2012). Likewise, with the development of theory is a description
of the connection between generalizations and concepts.
The solutions to solve the problem of difficulty in abstract thinking in
social studies subjects in junior high school can be done as follows:
1. Teaching social studies as integrative social studies, not as a disciplined
education, as an applicative-oriented education, developing thinking skills,
learning abilities, curiosity, and a caring and responsible attitude towards
the social and natural environment. In addition, the purpose of social
studies education emphasizes knowledge about the nation, the spirit of
nationalism, patriotism, and community activities in the economic field
in the space or space of the Republic of Indonesia.
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2. We are applying Social Studies Learning using a trans-disciplinarity
approach where the boundaries of scientific disciplines are no longer
visible because the concepts of scientific disciplines are intermingled
and related to the problems encountered around them. These conditions
facilitate social studies learning into contextual learning.
3. Conveying that Social Studies Learning is “advanced knowledge,” the
knowledge structure is then developed, corrected, and improved on an
ongoing basis to explain the past, present, and future and help solve
problems social life through the best thoughts and attitudes and actions.
4. They apply the inquiry model in social studies learning to apply simple
research methods to answer social problems.
5. Integrate Powerful social studies learning as mandated by the National
Council for the Social Studies, namely: meaningful, integrative, valuebased, challenging, and active) (Mutiani et al., 2021; Sapriya, 2009).
This abstract thinking ability is an essential aspect of intelligence, but
not the only one. The aspect emphasized in thinking abstractly is the effective
use of concepts and symbols in dealing with extraordinary situations in solving
a problem. The ability to think abstractly cannot be separated from knowledge
of concepts because thinking requires imagining or describing objects and events
that are not always physically present. People who have good abstract thinking
skills can easily understand abstract concepts well. In his study, the disciplines
of the social sciences are always related to human social life. To a certain
extent, human social life is a life that is free from external influences and can be
said to be diverse and very creative.
Social life is a life that is much higher than biotic life for animals and
plants. Suppose the pattern of biotic life is strongly influenced by hereditary life,
the natural environment, and instincts. In that case, the pattern of social life
can be said to be trying to do something different from what has been done for
generations, trying to dominate the natural environment, and being influenced
more by intelligence and feelings than instincts. Human social life cannot be
separated from the ability of community members to think abstractly. ll existing
objects and equipment cannot be separated from existing abstract thinking.
What can be seen clearly, the symptoms/phenomena studied by social
science are often impossible to know with the five senses even when using
assistive devices. The phenomena of life that are developed in concepts such
as love for the homeland, the spirit of nationalism, power, strength,
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disappointment, and so on are abstract. Suppose a physicist can see the actual
form of ions, neutrons, protons, and even the smallest micro-organisms with
the help of an electronic microscope. In that case, social scientists can only see
the actual parts connected to a concept based on abstract thought.
Concepts developed in the social sciences are always abstract. This
thing that marks abstraction of thinking in the disciplines of social sciences is
the distance between those who study the disciplines of the social sciences
and the phenomena studied. The distance between those who study social
science disciplines and the phenomena studied can occur because of the time
element and geographical elements. Those who study the disciplines of the
social sciences learn about an event that occurred in the past, which often has
no direct connection betwe en the present and is no longer recognizable.
Likewise, those who learn something beyond their geographical reach must
study social systems elsewhere.
Kuhnian’s paradigmatic analysis method is part of the scientific
revolution initiated by Thomas Kuhn. This method emphasizes transforming
the old paradigm into a new paradigm that brings more alternatives. The process
described in the development of science is a cycle of how normal science has
dominated all scientific problems to date. The paradigms here are played by
scientists that dominate the paradigm. According to Kuhn, there are two
meanings. First, paradigm means the whole constellation of beliefs, values, and
techniques shared by particular scientific community members. Second, the
paradigm shows a kind of concrete puzzle-solving element which, if used as a
model, pattern, or example, can replace explicit rules as the basis for solving
problems and standard unfinished puzzles of science.
The usefulness of the Kuhnian paradigmatic analysis method as a so lution to
describe the problem of abstract thinking difficulties in children in junior high
school is described as follows:
1. Researchers can see that the capacity of the paradigm can be used to
anticipate problems faced by the community.
2. Provide an understanding that the paradigm is the primary element in
the development of science.
3. Provide a new perspective that certain groups of scientists can oppose
every paradigm supported by normal science due to new phenomena in
society.
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4. Describing the problem in a sequence is not only based on evidence but
also based on values.
5. It gives the view that the scientific revolution was opened by a growing
awareness marked by a subdivision view of the scientific community
that tends to be narrow, namely not enable another old paradigm.
6. Contribute the thinking process to science so that it is open-ended. So
the theory is used according to the situation of community activities.
CONCLUSION
Social studies subjects take on the role of providing a broad and indepth understanding of related fields of science, namely: (1) Introducing concepts
related to people’s lives and their environment; (2) To equip basic skills for
logical and critical thinking, curiosity, inquiry, problem- solving, and skills in
social life; (3) Fostering commitment and awareness of social and human values;
and (4) Fostering the ability to communicate, cooperate, and compete in a
pluralistic society, both at the local, national and global levels. The scope of
social studies is humans’ social, economic, and cultural behaviour in society in
the context of changing space and time. Therefore, the community becomes
the primary source of Social Studies. The problem of difficulty in abstract
thinking in Social Studies Learning in Junior High School because three main
problems, namely: 1) Social studies learning that has not optimized critical thinking
skills through the meaning of concepts; 2) Learning orientation is predominantly
verbalized, and 3) Evaluation is oriented towards low cognitive. Kuhn examines
each scholar’s thought and work in detail in paradigmatic analysis and reveals
his contribution to the scientific revolution. Epistemologically, this is a fundamental
issue related to clarity and certainty for every member of the PIPS community
regarding ways of seeing the world and practising science in it and a change
towards a new paradigm which has further implications for the need for a new
and more rigid definition of the field. Social studies learning dimensions are
explained in the form of social action. Social studies were learning conditions
of abstract thinking in the process of causality. The reconstruction to solve the
problem of difficulty in abstract thinking in social studies subjects in junior high
schools is carried out as follows: 1) Teaching social studies as integrative social
studies, 2) implementing social studies learning using a trans-disciplinarity
approach, 3) conveying that social studies learning is “advanced knowledge, 4)
Application inquiry model, and 5) Integrate Powerful social studies learning.
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Kuhnian’s paradigmatic analysis method is a method that examines the
problem of revolutionary scientific developments. Kuhnian’s paradigmatic
analysis begins with paradigm 1, anomaly, crisis, revolution/reconstruction,
paradigm 2, and verification. Paradigm is meant by unified idea is accepted by
a commitment by a community of scientists within a certain period. Then, as a
result of the emergence of new symptoms, this old paradigm will fall into several
stages of the development process, namely anomaly, crisis, downfall (revolution),
and finally, the emergence of new ideas that replace the position of the old
paradigm with a closing process, namely verification of the objective probabilities.
In terms of usefulness, Kuhnian’s paradigmatic analysis method is: 1) see that
the capacity of the paradigm can be used to anticipate problems faced by the
community; 2) Provide an understanding that the paradigm is the primary element
in the development of science; 3) Provide a new point of view that every paradigm
supported by normal science can be opposed by new phenomena (anomaly); 4)
Describe the problem sequentially not only based on evidence but also based on
values; 5) the scientific revolution was opened by growing awareness, and; 6)
Contribute the thinking process to science so that it is open- ended.
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