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SFL: “APPLIED” AND MULTICULTURALISM

FOREWORD

As a multicultural country, Indonesia is proné to conflicts due to
various ethnic groups, social organizations, as well as different cul-
tures. Anarchistic acts occurring more recently are mostly attributed
to the degradation of national values and identity. Tolerance and high
esteem for diversity as the spirit of “Bhineka Tunggal Ika” (Unity in
Diversity) have not been seriously manifestated in social interaction.
This problem to some extents has been triggered by vested interest of
a group of people to gain superiority and claim absolute truth based
on their own perspective. During the history of Indonesia, some other
problems also occur, such as students brawl, corruption, exploitation
of natural resources, social and economic injustice as well as dysfunc-
tion of law enforcement and disoriented development. These phe-
nomena cannot be separated from the degrading nation’s character,
and trivializing the high cultural and religious values.

Looking back to Indonesian history, since the golden age of king-
doms in Nusantara such as Majapahit, Tarumanegara and Sriwijaya,
cultural values have been cultivated. Mpu Tantular jn the era of
Majapahit already taught the importance of tolerance, while
Purnawarman the King of Tarumanegara already emphasized the
importance of developing coastal areas with their natural resources,
and in Bone a nobleman named Kajao Lalido as a statesman already
stressed the importance of law enforcement. Moreover, Mpu Nirartha
elaborated the concept of the unity of human beings, nature and God.
All of these lessons are still relevant and important to be manifested
in this global society. _

In relation to accelerating the development of Indonesia, mate-
rial richness has been -developed. To embrace -this attempt, cultural
products with specific philosophical and uniquenesscompared to other
cultures should be seen as national heritage which should be well
maintained. Unfortunately, the great and unique arts nowadays are
not much invested and developed. Meanwhile, to develop high val-
ued national characters, truth, loyalty, mutual understanding, dig-
nity, hardworking must be grown and excavated. Moreover building
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mutual and conducive social interaction is also needed for the pur-
pose of empowering togetherness.

In such a multicultural country like Indonesia, language is the
paramount instrument for brigding tolerance and national advance-
ment. Furthermore, it is an effective tool in negotiating and construct-
ing identity. As a means of communication in the high value culture in
the society, language can be used in various contexts, by various com-
munities, such as education, political, economic, social and cultural
contexts. Language should be used on the basis of cultural and for the
sake of cultural identity which is very much tied to the speakers in
communicating ideas to others for the sake of mutual understanding
and respect. The understanding of what a language is necessary for
developing human being in this global world.

Language as a system in expressing meaning in every interaction
among human beings are developing in various contexts. Thus an
understanding of every utterance in communication must be realized
by the speakers for achieving the aims of communication. Otherwise,
misunderstanding leading to conflicts is likely to happen due to a lack
of complete understanding of the language. A complete understand-
ing systemically should be based on a concept of stratification in which
language can be analyzed through four main strata: (1) context, which
covers field or what is going on, tenor which is about the social role
and relation among participants, mode including the aspect of com-
munication instrument either monologue or dialogue, (2) semantics,
which includes three components, namely ideational, interpersonal,
and textual, and (3) the lexico grammar covering how syntactic struc-
ture of every utterance should be analyzed by viewing each word as
actor, agent/ medium, theme, mode, etc, and (4) phonology-Graphol-
ogy. Without considering those aforementioned concept, a compre-
hensive and meaningful understanding is not likely to be realized.

This book is a collection of works from scholars in the area of
Systemic Functional Linguistics, specifically in applied linguistics and
multiculturalism, presented at the 2™ Indonesian Systemic Society
Conference {INASYSCON) 2011. The ideas are very valuable and
worth sharing among people from many different academic back-
grounds as an effort to find answers to national problems which cover
the areas of language teaching and leaming, translation, linguistics,
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intercultural and multicultural understanding for the advancement of
our culture. The dream of strengthening national character through
works of literature and education as culture based learning hopefully
can be brought into discussion by the readers and be applied for the
establishment of multicultural society with the inspiration of “Bhineka
Tunggal Tka”.

Finally, our acknowledgement should go to a number of people
who have contributed for the success of the conference and the publi-
cation of this proceeding. We express our gratitude to the Dean of
Faculty of Culture Studies, Prof. Francien Herlen Tomasowa, Ph.D.,
The Vice Dean for Academic Affairs. Prof. Ir. Ratya Anindita, M.S,
Ph.D. The Abstract Reviwers, Prof. Bambang Kaswanti Purwo, Ph.D.
Dr. Rochayah Machali, and Prof. Francien Herlen Tomasowa, The Key-
note, Plenary and all parallel presenters as the chapter contributors.
Our special thanks should go to the committee of the 2" INASYSCON
2011 who have devoted their time and energy for the success of the
conference. Also we thank Aditya Media Publisher for the publica-
tion of this book. And for all contributing people whom we cannot
mention, thank you.

Malang, December 2011

Editors
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CHAPTER 6

“NOW, | PRONOUNCE YOU MAN AND WIFE”: SPEECH
ACTS IN ROLE PLAYING PARTS OF ‘PRIDE AND
PREJUDICE’ IN DRAMA CLASS

' Elvina Arapah

English Department, Universitas Lambung Mangkurat
email: elvteen1327@gmail .com

ABSTRACT

Role play is a part of drama class. It can be useful in synthesizing the
popular written literary work, Pride and Prejudice by Jane Austen. In
doing the role play, speech acts are things which are unposszble toneglect.
In other words, the use of language in social interaction is reflected
during the role play, more or less in appropriate ways or vice versa.
Introducing the idea of language in English conversational context is
-significantly important because the process of acquzrmg the ‘senses’ of
the English language must be done through various exposures. One of
them is role play because finding the opportunities to interact with the
_ native speakers of English in face to face communication is something
which is not yet affordable, not to say impossible, for the students of
Engllsh Department. Hopefully, through role playing, the students will
experience a little exposure of ‘real’ speech acts of English in a conversation.
In short, it is urgent to design the role play materials that has meaningful
speech acts in their context. Deeper analysis of the language use, of
course, is somewhat an important element in which it includes the five
categories observed from their function - declaratives, representatives,
expressive, directives, and commissives (Yule, 1996). In addition, based
on speech acts theory, utterances cover two meanings, propositional
meaning or locutionary meaning and illocutionary meaning or
illocutionary force(Richards and Schmidt, 2002).
Key words: role play, speech acts, declaratives, representatives,
expresswe, directives, commissives, locutionary and illocutionary
meaning :
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It is taught that the responses for the utterance ‘Goodbye.” will
expectedly be the same “Goodbye,” ‘Bye,” “See you later,” “See you,” or ‘Later.’
‘Our teacher never told that it is possible not to say a word, or it is
- also adequate to answer by saying ‘We'll have to get together’ or “Let’s do
lunch’ (without any intention of inviting to lunch). Normally, when
someone offers ‘Would you like a cup of coffee?’ the expected answer is
probably ‘I'd love to’ or ‘No, thanks.” In fact, the expression ‘I'm good.’ is
acceptable and happens in daily conversation. What about the expres-
. sions like ‘What a shame,” "My pleasure,”’ Any time,” ‘Thanks, but no thanks’
* . or."You bet'? Can students guess the meaning of those utterances if the
~ exposure to the English social context that they get is not quite suffi-
cient? Will the students be able to respond those speech acts which
probablyare not covered in the classroom lessons since the English
language teaching commonly concentrates on the ‘formal’ or ‘stan-
- dardized’*forms of utterances. The interpretation of those types of
utterances really require what is so-called as sociolinguistic or socio-
cultural competence - which is more on how to use and respond ap-
propriately to different utterances or speech acts such as requests,
.apologies, thanks, and invitations and many others - regarding other
important communicative competences such as grammatical, strategic
and discourse competence.
- Yates ‘and Springall (2010: 67) stated that for English speakers,
-the range of available language constructions involves the level of
.grammar, vocabulary, and supporting information. For example, in-

- stead-of saying to an assistant “Drop by my office,” a native speaker is

‘likely to use the grammatically more elaborate “Can you drop by my
office?” The speaker might also try to reduce the size of the imposition
of the request by saying: “Could you just drop into my office for a mo-
ment?” Furthermore, English speakers generally provide a reason for

" a request. Thus, he or she might say the following:

Louisa, I know it’s getting a little late, but could you just drop
- into the office for a moment before you go; the report is back and I
just need a bit of advice on where to go next.

In the above example, the speaker used the following strategies
to soften the request:{a) grammar {question form, past form, modals);
{b) extra words to minimize the imposition {just, for a moment);{c) a

e

reason {“the report is back”; “I need advice on where to go next”);
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“Now, | Pronounce You Man And Wife”: Speech Acts in Rale Playing Parts of ...
Elvina Arapah

and (d) an acknowledgment that she is aware of the imposition in-
volved (“it’s getting late”). _

Yates and Springall et al. (2010) added that such events present
challenges for adult learners of English who have grown up in a dif-
ferent culture speaking a different language. First, they may have in-
complete control of the English grammar and vocabulary that is nec-
essary to manipulate the forms expected in a polite request. Second,
and perhaps even more importantly, they may not be aware of what
forms are used to soften a request, how often they are used, and in
what circumstances. Learners will have a set of conventional strate-
gies in their first language, but these may be very different from those
commonly used in English.

There are many researches dealing with certam particular ex-
pressions or speech-act forms such as in thanking and refusal. One of
them is a work by Jacobsson (2002) on “Thank you and thanks in
Early Modern English.” The conclusion of his study was that the grati-
tude expressions themselves were probably the same in the Early
Modern period as they are today, but the intensifiers used and espe-
cially the thanking-responders have changed. A more recent study is
by Kondo (2008: 153-176) who is researchmg on refusal by Japanese
ELF learners. The result of the study provides some evidence that
pragmatics actually can be taught, and through instruction learners
become aware of pragmatic similarities and differences between their
native language and the target language. Another study is on speech
act of suggestion by Pishghadam and Sharafadini (2011: 152-160). They
discussed that English natives and Persian non-natives revealed both
similarities and variations in their suggestion strategies. Both English
natives and Iranian EFL learners utilized similar types of strategies.

Speech act is realized as an important aspect in speaking. It is
strongly influenced by many factors, especially the context. To teach
the speech acts, context is very important. For example, the expres-
sion ‘Have you downloaded the documents?’ might not occur in the 1800s
because the use of internet was unknown at that time. The novel of
Pride and Prejudice must illustrate various contexts of speech acts in its
era, the 18" century, in which they are definitely influenced by the
characteristics of social life at that time. Let us say that the speech act
of greeting in the early modern English might be a little bit different
in nowadays context. Jacobson et al. {2002) has chosen to look at the
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object of gratitude of early modern English in the Corpus of English
Dialogues material. Compound thanking was in fashion at that time.
They were ‘I thank you of your good will’ may be interpreted as express-
ing appreciation of the addressee, ‘I thank you hartely, I am much obliged
to you’ which means as an expression of emotion where a servant is
freed by his master. and *O sweetly spoken, thanks my good maister.’ which
is synonymous with ‘That's lovely’ and ‘That’s nice of you'.

As non-native speakers of English, the students of the English
Department, Lambung Mangkurat University, even the last-semester
students, find it hard to really feel the ‘senses’ of the sociocultural
communication of English. However, Cohen (2010: 3) argues that the
pragmatic ability refers both to knowledge about pragmatics and to
the ability to use it. It is generally characterizing pragmatic ability in
terms of situational competence, rather than native or non-nativeness.
This paradigm is supported by DuFon (2008: 38) who put it in these
form of questions “What is the cultural group that students need to
be socialized into? What are its norms regarding communicative be-
havior? Who would be the experts to do the socializing?” She wants
to say that the norms of certain society might generally be appropri-
ate and native, near-native, and even advanced level speakers might
be appropriate socializers.

The difficulty faced by students is also due to the limited chance
to interact with the native speakers of English. Although the advance-
ment of technology might support in verbally communicating with
native speakers through SKYPE or Yahoo Messenger, the exposure of
the real sociocultural context is definitely not adequate. Unfortunately,
not all students can afford to go abroad or win a scholarship to visit
an English-speaking country. All in all, it is the teacher’s responsibil-
ity to train the students with real life sociocultural context of English.

Role play is a part of drama class. It can be useful in synthesizing
the popular written literary work, Pride and Prejudice by Jane Austen.
In doing the role play, speech acts are things which are impossible to
neglect. In other words, the use of language in social interaction is
reflected during the role play, more or dess in appropriate ways or
vice versa. The idea of role playing parts in Pride and Prejudice can help
the students to feel the English Introducing the idea of language in
English conversational context is significantly important because the
process of acquiring the “senses’ of the English language must be done
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through various exposures. One of them is role play because finding
the opportunities to interact with the native speakers of English in
face to face communication is something which is not yet affordable,
not to say impossible, for the students of English Department. Hope-
fully, through role playing, the students will experience a little expo-
sure of ‘real’ speech acts of English in a conversation. In short, it is
urgent to design the role play materials that has meaningful speech
acts in their context. '

A In the following discussion, I will try to separate parts in Pride
and Prejudice into possible dialogues acted in Drama Class concern-
ing the speech acts seeing from the expressions associated with the
the five categories observed from their function - declaratives, repre-
sentatives, expressive, directives, and commissives by always assum-
ing that the speech acts cover the locutionary and illocutionary mean-
ing. Those five classifications of illocutionary speech acts will be the
basis in synthesizing the parts of Pride and Prejudice.

THE CLASSIFICATION OF SPEECH ACTS s

Yule (1996: 47) defined speech acts as actions performed via ut-
terances. In English, these utterances are commonly given more spe-
cific labels such as apology, complaint, compliment, invitation, prom-
ise, or request. Richard and Schmidt (2002: 542) define that speech
acts are utterances as functional units in communication. In speech act
theory, utterances have two kinds of meaning termed as propositional
(locutionary) meaning and illocutionary meaning (force). The first type
is the basic literal meaning of the utterance which is conveyed by the
particular words and structures which utterance contains. Illocutionary
meaning is the effect the utterance has on the listener. An example for
both types is like this: in I am thirsty, the propositional meaning is
what the utterance says about the speaker’s physical state. The
illocutionary force is the effect the speaker wants the utterance to
have on the listener. It may be intended as a request for something to
drink. Another example for illucotionary act is this short dialogue:
Child : I'm tired '
Mother: You can stop doing your homework now.

The interpretation by the mother is as if the child had said “Can
I'stop doing my homework now?’ Another example is like in the sentence:
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‘It is very hot in here.” The illocutionary meaning of speech acts might
interpret the expressions as a request to turn on the air conditioner or
to open the window. The utterances ‘It was my fault.” and ‘I hope I
didn’t keep you waiting too long.” might be realized implicitly as apolo-
gizing, assuming the responsibility of certain wrongdoings.

Yule (1996: 53-54), previously Austin and the philosopher Searle
according to Richard and Schmidt (2002: 543), established a five-part
classification of illocutionary speech acts as declarations, representa-
tives, expressive, directives, and commissives.

The first classification is declarations, which is defined by Yule et
al. (1996) as those kinds of speech acts that change the world via their
utterances and the speaker has to have a special institutional role in a
specific context in order to perform a declaration appropriately. For
examples, a Priest might say ‘I now pronounce you husband and wife,” a
Referee would say “You're out,” and a Jury Foreman possibly says ‘We
find the defendant guilty.” According to Searle (1979), declarative is a
speech act, which changes the state of affairs in the world. For ex-
ample, during the wedding ceremony the act of marriage is performed
when the phrase I now pronounce you man and wife is uttered. In
Language Files, File 71-1, it is stated that a contract for a successful
use of the sentence I now pronounce you man and wife might look like
that (a) a designated authority must be present, (b) two individuals
must want to be married, (c) the sentences must be uttered at the
appropriate time in the ceremony.

Second, representatives are those kinds of speech acts that state
what the speaker believes to be the case or not. Statements of fact,
assertions, conclusions, and descriptions are all examples of the speaker
representing the world as he or she believes it is, such as ‘The earth is
flat,” “Chomsky didn’t write about peanuts,” and ‘It was a warm sunny day.’
Yule et al. (1996). Representative is a speech act, which describes states
or events in the world, such as an assertion, a claim, a report. For
example, the assertion: This is a German car (Richards and Schmidt,
2002). .

Third, Yule et al. {1996) stated that expressive are those kinds of
speech acts that state what speaker feels or the speakers makes words
fit the world {(of belief). They express psychological states and can be
statements of pleasure, pain, likes, dislikes, joy, or sorrow. They can
be caused by something the speaker does or the hearer does, but they
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are about the speaker’s experience. The examples are ‘I'm really sorry!’
‘Congratulations,” and ‘Oh, yes, great, mmmm, ssahh!’ In addition, ex-
pressive is a speech act in which the speaker expresses feelings and
attitudes about something, such as an apology, a complaint, or to thank
someone, to congratulate someone, for example: ‘The meal was deli-
cious’.

Yule et al. (1996) defines directives are those kinds of speech acts
that speakers use to get someone else to do something or attempt to
make the world fit the words (via hearer). They express what the
speaker wants. They are commands, orders, requests, and sugges-
tions, which can be positive or negative. The examples are ‘Gimme a
cup of coffee. Make it black.” ‘Could you lend me a pen, please?’ and ‘Don’t
touch that.”. Richards and Schmidt et al. (2002) take Searle’s definition
that directive is a speech act that has the function of getting the lis-
tener to do something, such as a suggestion, a request, or a command.
Some examples are ‘Please sit down.” and ‘Why don't you close the win-
dow.’ :

Commissives are those kinds of speech acts that speakers use to
commit themselves to some future action. They express what the speak-
ers intends or undertakes to make the world fir the words (via the
speaker). They are promises, threats, refusals, and pledges performed
by the speaker alone or by the speaker as a member of a group. Some
examples from Yule et al. (1996) are ‘I'll be back,” ‘I'm going to get it right
next time,” and ‘We will not do that.” Richards and Schmidt et al. (2002)
mentioned that commissive is a speech act that commits the speaker
to doing something in the future, such as a promise or a threat, for
example: ‘If you don't stop dighting I'll call the police’ (threat) and “I'll take
you to the movies tomorrow’ (promise).

SPEECH ACTS ACROSS AMERICAN ENGLISH AND INDONESIAN
CULTURE

Wierzbicka {2010: 64-68) quotes Barack Obama'’s statement in his
memoir Dreams From My Father (1995), that is “I had never heard him
{Obama’s Indonesian step father) talk about what he was feeling. I
had never seen him really angry or sad.” According to Wierzbicka
the statement reflects cross-cultural differences in values and attitudes
between Obama’s American mother and Indonesia Sterpfather. This
brings to the discussion of American value “straight talk” and
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Indonesian’s “think first.” She believes that Malay and Indonesian’s
principle “looking after other people’s feeling” is no doubt contrary
to American one “whatever pops into your head, straight talk”

This different value or principle might influence the speech acts
produced by Indonesian students. There is a tendency that they will
not directly express what they have in their mind as American values
have. The positive thing is that this possibly brings to cultural enrich-
nent in the speech acts produced by the students. It reflects the in-
dlgenous character of Indonesia people in which it is a good way to
have a cross-cultural understanding between American, a representa-
tive of English culture, and Indonesian, in its context of English as a
foreign language. The unavoidable outcome from the students is that
speech acts which reflect Indonesian cultures but using English.

SPEECH ACTS ANALYSIS IN PRIDE AND PREJUDICE

From twenty nine scripts being scrutinized, the only declaration
found was Mr. Collins repeated Lady Catherine’s sentence: “Mr.
Collins, yow must marry. A clergyman like you must marry.” The effect of
this sentence made Mr. Collins rushed in finding a wife.

The second category of speech act is representative. The analysis
is shown in this table:

Speaker Utterance Purpose of Speech Act
Eliza “Mr Darcy is all politeness.” a statement of
conclusion about Mr.
- Darcy
Lady “Daughters are never of so much a statement of claim
Catherine  consequence to a father.” when she was talking to
Elizabeth
Lady “Young women should always be  a statement of claim
Catherine  properly guarded and attended, when she was talking to
according to their situation in life. ~ Elizabeth
Mr. “An unhappy alternative is before  a statement of claim
Bennet you, Elizabeth. From this day you - upon Mr.Collins’

must be a stranger to one of your proposal to £lizabeth
parents.—Your mother will never

see you again if you do not marry

Mr.-Collins, and | will never see

you again if you do.
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Mrs.
Bennet

Charlotte

Elizabeth

Mr. Darcy

Elizabeth

Mr. Darcy

Mr.
Bennet

“Mrs. Long told me last night that
he sat close to her for half an hour
without once opening his lips.”
“If | may so express it, he has a
right to be proud.”

“He is a gentleman; | am a
gentleman’s daughter; so far we
are equal.”

“You must allow me to tell you
how ardently 1 admire and love
you.”

“Mr. Darcy, | am a very selfish
creature; and, for the sake of giving
relief to my own feelings, care not
how much | may be wounding
your’s.” 1 can no longer help
thanking you for your unexampled
kindness to my poor sister.”

“If your feelings are still what they
were last April, tell me so at once.
My affections and wishes are
unchanged, but one word from
you will silence me on this subject
forever.”

“l have received a letter this
morning that has astonished me
exceedingly.

really mocked on

a statements of fact about
Mr. Darcy

a statement of opinion
upon Mr. Darcy
a statement of claim

when Lady Catherine

Elizabeth’s social status
a statement of love to

Elizabeth

a statement of assertion

a statement of love to

Elizabeth

a statement of fact

There were findings that show expressive function. It happened
more than twenty times in the dialogues investigated from the novel
Pride and Prejudice. Firstly, among the expressive uses, compliments is
the most speech acts appeared. There were fifteen expressions of
complimenting with various types of utterances. Second, apologizing
sentences happen twice. The first apology was by Elizabeth for Miss
Georgiana Darcy because she could not make to meet Miss Darcy due
to Lydia’s elopement. The sentence is “Oh, yes. Be so kind as to apologize

for us to Miss Darcy. Say that urgent business calls us home immediately.

”

She asked a favor from Mr. Darcy to tell it to her sister. The other
apology is by ‘Mrs. Bennet because she had misjudged Mr. Darcy.
Both apologies were not delivered directly to the intended persons.
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An expression of thanking was made by Lydia because her sis-
ters agreed not to investigate further about her wedding. The next
thanking was when Jane thanked God because she thought Bingley’s
move from Netherfield brought no effect for her. Next is Elizabeth’s
gratitude to Mr. Darcy. Her sentence was “Mr. Darcy, I am a very seliish
creature; and, for the sake of giving relief to my own feelings, care not how
much I may be wounding your’s.' I can no longer help thanking you for your
unexampled kindness to my poor sister.”

There were four complaints. One is made by Lydia and the other
three complaints were by Mrs. Bennet. Lydia was complaining be-
cause she was tired after the party at Netherfield. Mrs. Bennet's com-
plaints are about her unlucky fate in life, Lizzy’s refusal of Mr. Collins’
proposal, and Forsters’s ignorance when they had to keep eyes on
Lidya in Brighton. A panic sentence was uttered by Elizabeth when
she received the letter from Jane informing that Lydia eloped with
Wickham. Another sentence is expression of regret by Elizabeth be-
cause she did not warn her family about Wickham. Other minor oc-
currences of expressive are utterances of surprise, joy, invitation, and
congratulation.

Most of directive functions are always accompanied by the
commissives ones. The first dialogue finding was when Mr. Lucas
asked Mr. Darcy to dance with Elizabeth, but Mr. Darcy refused. Sec-
ond, Miss Bingley offered to help Mr. Darcy with his pen, but he
refused. She also asked him to write something for his sister. Again,
he rejected her request. Next, Lady Catherine requested Elizabeth to
stay, but she refused. Then, it was when Mrs. Bennet congratulated
Charlotte for becoming the first lady danced with Bingley at the ball.
Miss Lucas rejected the congratulation. After that, the directive and .
commissives appeared are when Miss Lucas requested Elizabeth to
visit her at Kent, after her marriage with Mr. Collins. It seems that
Lizzy did not reject the offer. The next directives and commissive
happened when Lady Catherine asked Elizabeth not to marry Mr.
Darcy and Elisaneth refused it by saying “I will make no promise of the
kind.” The next directive and commissives happened Elizabeth was
not interested listening to the story of Lidya’s marriage. She was about
to refuse when Lydia wanted to start the story. Finally, it is the direc-
tives and commissives when Mrs. Benner said goodbye to Mr. Collins
and invited him again to Longbourn someday. He accepted the offer
nicely.
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Perhaps the only solo directive is when Mr. Bennet requested his
wife and Elizabeth two things “My dear, I have two small favours to re-
quest. First, that you will allow me the free use of my understanding on the
present occasion; and secondly, of my room. I shall be glad to have the library
to myself as soon as may be.” Then, there are two only commissives. The
first one is when Elizabeth showed her refusal to Lydia’s idea of get-
ting a husband. Mrs. Bennet disagreed either. The second commisive
is when Elizabeth is refusing Mr. Collins’ proposal after his long and
long speech. “Upon my word, Sir, your hope is rather an extraordinary one
after my declaration. I do assure you that I am not one of those young ladies (if
such young ladies there are) who are so daring as to risk their happiness on the -
chance of being asked a second time. I am perfectly serious in my refusal. — You
could not make me happy, and I am convinced that I am the last woman in the
world who would make you so.” There is a slight different combination
that is expressives and commissives. Miss Bingley complimented Mr.
Darcy, but he rejected the compliment. as shown in this dialogue:
Miss Bingley : “You write uncommonly fast.”

Mr. Darcy : “You are mistaken. I write rather slowly.”

ROLE PLAY IN DRAMA CLASS AND SPEECH ACTS

Teachers apply role play activity mostly in developing students’
speaking skills. However, when it comes to drama class, role play is
not only a matter of enhancing speaking skills, but also more to many
other challenging things like characterization, the acting out of scenes,
the tone of the atmosphere (cheerful, sad, ironic, etc), and stuffs like
that. In fact, the role play technique is the most common strategy
used in any drama classes. Some basic assumptions were conveyed
regarding role playing.

Everybody - kids, teenagers, adults and elderly - is capable of
doing the acts of role playing because all humans are actors and ac-
tress in which the scenarios created by the God are reflected in people’s
everyday lives. It is only about bringing what certain individuals ex-
perience in lives to performances, mostly on stage. Lieberoth {2006:
69 - 80) mentioned that role-playing comes natural to humans. From
an early age, the mind is equipped to conjure fantastic imagery and
pretend games, and children do this spontaneously and with great
joy. Children’s pretence easily involves taking on roles and situations,
but it doesn’t need to. In short, Liberoth admitted that all normal
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humans have the capacity to role-play, but mostly this just emerges in
less institutionalized everyday living.

Instead of the innate abilities in role playing, the activity itself
brings people, in this specific case students, to engaged in real-life-
like conversations. The other positive thing about role play is that it
reduces the teacher-centered classroom circumstances. Chauhan (2004)
stated that using drama to teach English results in real communica-
tion involving ideas, emotions, feelings appropriateness and adapt-
ability; in short an opportunity to use language in operation which is
absentin a conventional language class. Such activities add to the teach-
ers’ repertoire of pedagogic strategies giving them a wider option of
learner-centered activities to chose from for classroom teaching,
thereby augmenting their efficiency in teaching English.

Most importantly, role plays give students opportunity to ex-
plore new things, which they never experience in their real everyday
lives. At certain times, they may act as an antagonist or protagonist
characters, which are really not them. Flood (2006: 36) stated that role
play was developed from drama techniques. The original intention of
role-play was to allow students to express feelings or try out new
behaviors in a safe, structured environment. The incorporated ele-
ments of drama, of theatre technique, provided for an immersion that
could make the role-played scene believable at an emotional level.

The role-play activity is one of the facilitating steps in helping
the students to learn a language. Any role play activities should be
followed by feedback and discussion. Martinez-Flor & Us6-Juan (2010:
423-442) quote that Olshtain and Cohen (1991) elaborated steps for
learning any aspect of the target language. One of the steps is that
learners are involved in various role-play activities that are suitable for
practising the use of speech acts. Other step is that learners should be
provided with both feedback and discussion to make them realise whether
any possibly inappropriate expressions have been used during the
role-plays. )

In relation with speech acts, role play definitely offers broad
<chances for the students to learn and acquire definite utterances which
they perform in their parts in the sense that the scenarios brought by
the teachers are exposing the students with new knowledge related
to certain speech acts. Through the dialogues performed, the students
might be aware that they are expressing certain acts using utterances,
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which might be new for them. The role of teacher in this case is totally
facilitating the student with intelligible input. Sometimes, usual role
playing activities are causing boredom for the students, especially
when they are obliged to memorize the script and have no room for
improvisation. Then again, the role of teacher is providing interesting
and meaningful role playing activities during the drama class.

SUGGESTED CLASSROOM ACTIVITIES .

The type of speaking performance in doing the role-playing is
adapting the three out of six kinds of oral production that students
are expected to carry out in the classroom mentioned by Brown (2001:
272 - 274) Those types are responsive, transactional and interpersonal
in form of dialogue. Responsive means that students are expected to
produce meaningful and authentic speech acts during the role play
are in form of short replies to teacher-or student-initiated questions
or comments. Transactional (dialogue) is intended to conveying or
exchanging specific information. The dialogue may stress on
negotiative forms rather than just responsive speech acts. Interper-
sonal (dialogue) type has broader goal than the transactional one. It is
more to maintain social relationship in the dialogue. Those types of
spoken performance will be the underlying theory of constructing
classroom activities regarding role playing parts in Jane Austen’s Pride
and Prejudice.

Activity 1: Listen and Respond!

Objectives:

Students should be able to give the right questions to ask and to
give the appropriate responses which will help them communicating
in certain settings —related to the scenes from the novel Pride and Prejudice.
Suggested time: 30 minutes
Materials: Excerpts of dialogues from the novel Pride and Prejudice,
Script 4: Page 115

The Bennet family are standing, waiting for their carriages
after the party at Netherfield.

Lydia : “Lord, how tired I am!” {yawn)
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Procedures:

1.

The first person should turn to the student in the next seat and,
using the character’s name, ask a question. For example, “Jane,
why were you disappointed when Bingley left Netherfield?”

- The next student should answer the question using “I” and then

pose a new question to the third student.

. Proceed in this way through the entire class. If students listening

to the questions strongly disagree with an answer, allow a mo.
ment for brief comments.

. The students discuss the level of formality (highly formal, formal,

more informal, very informal), directness (totally blunt, somewhat
blunt, indirect, very indirect), and politeness (very polite, polite,
rude, very rude) of the conversations performed by their coun-
terpart.

Activity 2: The Hot Seat!

Objectives:

Students should be able to respond any expressions uttered by

their friends appropriately —related to the scenes from the novel Pride
and Prejudice.

Suggested time: 15 minutes

Materials: Excerpts of dialogues from the novel Pride and Prejudice,
Script 29: Page 140 '

Charlotte told Elizabeth that she is engaged with Mr. Collins.

Elizabeth : “Engaged to Mr. Collins! my dear Charlotte,—
impossible!”

Charlotte : “Why should you be surprised, my dear Eliza? —
Do you think it incredible that Mr. Collins should
be able to procure any woman'’s good opinion,
because he was not so happy as to succeed with
you?”

Elizabeth : “Undoubtedly.”

Procedures:

1.

The class must find the “IT” who will sit on the Hot Seat for the
first turn. Teacher might give lottery cards to the students. The
student who gets different card will be the first “IT”
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2. After the “IT” is seated, she/he must respond any utterances re-
lated to the scenes from the novel Pride and Prejudice given by her/
his friends. Using the character’s name, the example might be like
this: “Jane, why were you disappointed when Bingley left
Netherfield?” (Optional: teacher might supply utterances taken
from the dialogues in the novel)

3. The “IT” must respond spontaneously and appropriately. If she/
he can do well (judged by the teacher), she/he may return to her/
his seat and the student, whose expression responded appropri-
ately by the “IT,” will be the next “IT,”

4. The procedure continues until several students become the “IT.”

5. Teacher will give feedback by commenting on the utterances dur-
ing the activity by discussing the level of formality (highly formal,
formal, more informal, very informal), directness (totally blunt,
somewhat blunt, indirect, very indirect), politeness (very polite,
polite, rude, very rude) and others.

Activity 3: The Classroom Guest.

Objectives:

Students should be able to use the utterances from the dialogues
of the novel Pride and Prejudice by acting any characters from the novel
Pride and Prejudice.

Suggested time: 20 minutes
Materials: Excerpts of dialogues from the novel Pride and Pre]udzce
Media : a. Cards containing names of male and female characters
from the novel. To make it more interesting, teacher can
put it in a balloon. The “IT” must burst the balloon.
b. Pictures of characters from the novel (if possible), taken
from the film.

Procedures:

1. Teacher can throw ball to find the “IT”

2. The student who becomes the “IT” must act as one character from
the novel Pride and Prejudice.

3. The other students must guess who the character being acted is. If
the class cannot guess, the “IT” stays becoming the “IT” acting out
another character until everybody can guess who she/he is.

4. Teacher will give feedback by commenting on the “ITs” perfor-
mance, and of course theclass should comment on the speech acts
uttered during the activity.
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Activity 4: Act it out!

Objectives:

Students should be able to act any characters from the novel Pride
and Prejudice by adopting the dialogues from the novel Pride and Preju-
dice in role playing certain scenes.

Suggested time: 60 minutes
Materials: Excerpts of dialogues from the novel Pride and Prejudice
like this: Script 16: Page 125

Elizabeth was summoned to meet her father, Mr. Bennet, af-

ter she refused Mr. Collins’ proposal.

Mr. Bennet : “Come here, child! I have sent for you on an
affair of importance. I understand that Mr.
Collins has made you an offer of marriage. Is
it true?” '

Elizabeth : “It was.”

Mr. Bennet : “Very well—and this offer of marriage you

' have refused?”

Elizabeth : “I have, Sir.”

Mr. Bennet : “Very well. We now come to the point. Your
mother insists upon your accepting it. Is not it
s0, Mrs. Bennet?” :

Mrs. Bennet : “Yes, or I will never see her again.”

Mr. Bennet : “An unhappy alternative is before you, Eliza-
beth. From this day you must be a stranger to
one of your parents. — Your mother will never
see you again if you do not marry Mr. Collins,
and I will never see you again if you do.”

Elizabeth : (smile) »

Mrs. Bennet : “What do you mean, Mr. Bennet, by talking in
this way? “You promised me to insist upon
her marrying him.”

Mr. Bennet  : “My dear, I have two small favours to request.
First, that you will allow me the free use of
my understanding on the present occasion; and
secondly, of my room. I shall be glad to have
the library to myself as soon as may be.”
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Procedures:

feny

. The students must form a group of three, lotteried by the teacher.

2. Each group will get one dialogue taken from the novel Pride and
Prejudice. They are given chances to read and internalize the dia-
logue in 5 to 10 minute.

3. Teacher asks the groups to perform their parts without bringing
the text. Improvisation is not prohibited, even it is advisable.

4. Teacher and students from other group will give feedback by com-
menting on the utterances during the activity by discussing the
level of formality (highly formal, formal, more informal, very in-
formal), directness (totally blunt, somewhat blunt, indirect, very
indirect), politeness (very polite, polite, rude, very rude) and oth-
ers.

5. The procedure continues and repeats by grouping the students

into different numbers (in pairs or into quarters) and members.

(It is encouraged to do this activity as the closing discussion on

the material from the novel Pride and Prejudice in Drama Class.)

CONCLUSION

Integrating the understanding of speech acts is beneficial for the
students. One way of doing it is by teaching the ideas of speech acts
themselves in the English language teaching, more specifically in Drama
Class through role playing. The term role playing is not limited to the
conventional dialogues performed as a drama on stage, but it is ex-
tended to the spontaneous use of utterances.
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